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Posthumanism and Literary Theory

Arda Arikan

Akdeniz University

English Language & Literature
ardaari@gmail.com

Abstract

In this paper, posthumanism as a literary theory is discussed by focusing on its relationship with
some other contemporary theories from a historical and philosophical perspective. Framing
posthumanism as another sort of reading against the grain and especially as another type of
subversive reading, it is emphasized that posthumanism as a new theoretical standpoint that has the
potential of inspiring scholars studying many distinct fields ranging from cultural studies to
education and from sociology to literary studies and arts which, will inevitably affect the literary
analyses that will be conducted in the future.

Keywords: Posthumanism, subversive reading, literary theory
Reading and the Grain

Although at the moment, we as human beings believe that what we do in our daily lives
including the tools we use and the methods we employ at work are the examples of the
products of the final developmental stage of human history, thus products of perfection,
Grey (1993) writes:

The intellectual history of the past few centuries can be characterized as pedestal
bashing: a succession of successful demolitions of comforting myths through which
we have sought to locate ourselves in the world. Freud pointed out that Copernicus
was only the first in a line of innovative thinkers who overturned the comforts of a
traditional world-view. First, Copernicus effectively displaced humanity from the
physical centre of the universe. A few centuries later Darwin pointed out that
humanity occupied no biologically privileged position. Then Freud claimed that one
of our fondly cherished distinctive characteristics- rationality- was mostly a sham (p.
463).

One reality that is common in the contribution of Copernicus, Darwin, and Freud to
history is, in fact, an easy one: they were all reading the world “against the grain” although
they worked in and spoke about different fields of study; astronomy, biology, and
psychology, respectively. By demolishing the myths that directed the thinking and
perceptions of people, these scientists showed that the working explanations humans
provided about the elements of the universe were not quite plausible.

In Tyson’s (2006) words, literary criticism “tries to explain the literary work to us” (p. 6)
as there are two kinds of reading which can be written shortly as reading “with the grain”
and “against the grain” (p. 7). Reading with the grain involves explaining an interpreting
“the work the way it seems to invite us to interpret it” in a way to accept that the text can
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be interpreted the way “the author intended us to see” although “reading against the grain
implies seeing something the author didn’t intend, something of which he or she was
unaware” (p. 7). As this bifurcation shows, a literary critic has a choice in deciding either to
be a regular, traditional, ordinary critic who goes with the flow or he or she may prefer to
work like Copernicus, Darwin, and Freud and think and suggest in a rather original way.

Such scholars who read against the grain were found in the field of literary studies.
Although each critic has contributed to the development of literary criticism by reading
against the grain, at least by reading the materials produced before themselves against the
grain, Derrida’s contribution to literary criticism is a case in point. As Watson and
Ducharme (1990) summarized:

Derrida presented ‘Structure, sign, and play in the discourse of the human sciences’
at a conference on the ‘Sciences of Man’ at the Johns Hopkins University in 1966.
The essay had a powerful and lasting effect on his American audience and became a
kind of catalyst for the development and proliferation of what is now called
deconstructive criticism. Among other things, the essay is an attack on Western
philosophy and its modes of conceiving and articulating knowledge, a meditation
on meaning, and a subtle critique of the contradictory system of thought underlying
the nature-culture opposition which lies at the heart of Claude Lévi Strauss’s
structural anthropology. The whole history of western philosophy, Derrida says, is
grounded in ‘the concept of a structure’ conceived of as organized and balanced,
possessing a center (p. 580).

Thus, Derrida’s reading of the history of western philosophy demonstrated “that there was
no center, or that the center could not be a presence but an absence- a word, a sign-
substitution (or supplement), that which is present in the center’s absence” (p. 580). Hence,
“in the absence of a center or origin, everything became discourse” (p. 580).

Since then, many scholars and critics followed Derrida’s footsteps and read “human”
history characterized by nature-culture dichotomy by reading it as discursive constructions
rather than elements of opposing structures from which meaning was attributed. Irigaray’s
text titled ““This Sex Which Is Not One” is a case in point as it is a great example of reading
against the grain with its “unusual” reading of women’s body. As soon as Irigiray is read,
the reader realizes that her argumentative construction of female sexuality, first and
foremost, deducts “men” from the picture. While her first sentence reads “Female sexuality
has always been conceptualized on the basis of masculine parameters” (p. 23), she further
argues that, woman “is only a more or less obliging prop for the enactment of man’s
fantasies” (p. 25) despite the fact that in artistic work such as paintings or sculptures, her
genitals “are simply absent, masked, sewn back up inside their ‘crack™ (p. 26) to which she
surprisingly responds, in her lengthy description of the physically as well as sensually plural
existence of the woman’s sexual organ, by writing “And her sexual organ, which is not one
organ, is counted as none” (p. 20).
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In 2014, Yuval Noah Harari’s Sapiens: A Brief History of Humankind foreshadowed, by
using historical and anthropological evidence, that in near future, genetic and other forms
of biological engineering such as neuroscience “might enable us to make far-reaching
alterations not only to our physiology ... but also to our intellectual and emotional
capacities” (p. 403). By reading the data available in anthropology and history against the
grain, that is to say, rather than to know the past but to foreshadow the future, Harari
exemplified how subversive readings can alter our understanding in sciences especially in a
field in which subversive reading is not acceptable because it is premised that only by
means of hard facts the past can be explored.

Subversive readings show how scientific disciplines are in the constant process of
formation and reformation. When the case of literary studies is considered, Watson and
Ducharme (1990) discuss the effect and importance of various disciplines in the making of
literary theory by confessing that “we see modern studies in history, myth, sociology,
psychology, philosophy, and linguistics, for example, as significant perspectives from which
to view the entire realm of literary discourse” (pp. x-xi). The amalgamation of different
fields and perspectives in literary analysis is most impressive in one of the new theoretical
standpoints, namely posthumanism which includes a variety of epistemic positions

that draw upon a broad field of studies, in particular quantum physics, biological
sciences, bioethics, critical animal and plant studies, as well as advanced
technologies that herald the beginning of a posthuman reality in which the figure of
the human as we know it comes under scrutiny (Opperman, 2016, p. 24).

To redefine our existence in the world, we must first explore our present understanding of
our condition. How do we, as human animals, perceive the world around us? Answering
this question involves considering the term ecophobia which refers to “an irrational (often
hysterical) and groundless hatred of the natural world, or aspects of it (Estok 2005: p. 112)
and as the components of such psychological condition, negative feelings towards nature
are rooted in and dependent on anthropocentric arrogance and speciesism (Estok 2009:
216) both of which should be examined under the heading of anthropocentrism and
posthumanism. As Gane (2000) articulates, “The posthuman is one of the most important
concepts in contemporary literary theory, science studies, political philosophy, the
sociology of the body, cultural and film studies, and even art theory” (p. 431).

Anthropocentrism and Posthumanism

As humans, we see ourselves as sovereigns in the ecosystem mainly because of our
distinct capability of reasoning that separates us from animals who, simply cannot think or
act as we do. “Posthuman condition is not too remote from our reality” as can be inferred
from the “dynamics of human-nonhuman existence” (Opperman, 2016, p. 31). Iovino
(20006) tries to answer the following question: “Where does posthuman dwell?” Her answer
to this question is direct: “the posthuman does not seem to prone to dwell. In fact, it
moves, relentlessly shifting the boundaries of being and things, of ontology, epistemology,
and even politics” (p. 11).
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While the posthumanist literature is far from uniform, its central claim is that the human
has been misconceived by nearly every thinker in the Western tradition (it is worth noting
here that while posthumanism has, so far, functioned through a deconstruction of the
Western tradition from within, it must also find ways of engaging non-Western and non-
hegemonic ontologies and epistemologies that have conceptualized the human and its
relations with other beings differently). Most Western thinkers consider the human to be
unlike any other kind of being—although they have often taken pains to clarify this
uniqueness through comparisons with animals, machines, “savages,” slaves, and so on.
Posthumanist perspectives decry the humanist positioning of the non-white and non-
Western as less than human. Posthumanist research also focuses on continuities between
the human and non-human. For some posthumanists, this means focusing on how
cybernetics, biotechnologies, prosthetics, and computerized communications devices are
re-shaping human cognition, embodied experience, and relations with the wider world.

Posthumanists argue that we have never been separate from machines and that notions
of “humanness” could not be produced without machines (Pettman, 2011). In
posthumanist discourse we are not human “beings” but human “animals,” or even
humanimalmachines (Pettman, 2011). Affirming our own animality, we can begin to think
about our inter-relations with other-than-human animals differently. Humans are like
other-than-human animals in their animality, but humans are not the “same” as any other
animals, since no two animals are, in fact, alike (Wolfe, 2010).

We must remember that when we use a word to refer to an object we do not refer to an
isolated entity- nothing can be isolated from the rest of the universe, except in an idealized
or abstracted way (Pepperell, p. 84).

One of the most injurious legacies of hierarchical reasoning is our strong “belief in
human uniqueness and our exaggeratedly hierarchical relationship with other species”
(Goodbody, 2014, p. 64). Posthumanists emphasize the idea that we live in this world with
others; animals, machines, and objects whose fate is bound together. According to such an
inspiration, we must redefine our existence with this shared-world not as sovereigns but as
equals since what awaits animals is what awaits humans. We try to focus on our
connections with other animate as well as inanimate systems which, as a process, requires
an understanding of technological and environmental changes that make us feel weak as
everything seems like getting worse despite our efforts as humans.

Tuck and Gaztambide-Fernandez’s (2013) critique of settler colonialism, in that both
critiques resoundingly reject “the construction of non-white peoples as less than or not-
quite civilized, an earlier expression of human civilization”; both critiques also reject the
ideology that “makes whiteness and white subjectivity both superior and normal” (p. 74).
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Conclusion

Posthumanism allies itself with the politico-pedagogical projects of feminism,
postcolonialism, anti-racism, and queer activism as it confronts the systematic
dehumanization of people under the hegemonic Western form of the political right (Snaza
and others, 2014, p. 49). In this sense, it questions and at times shatters various
institutionalized myths surrounding our realities. As Braidotti argues during an interview
with Veronese (2016) “The posthuman method amounts to higher degrees of disciplinary
Hebrew translation and relies on intense the family relation of our habits of thought
through encounters that shattered the flat repetition of the protocols of institutional
reason” (p. 98).

While the posthumanist literature is far from uniform. Posthumanism can transform not
only literary theory and its various uses in the analysis of literary texts, but also it can alter
how literature is taught at all levels in three related ways. First, it forces us to reckon with
how resolutely humanist almost all educational philosophy and research is. Second, it
allows us to reframe education to focus on how we are always already related to animals,
machines, and things within life in schools at the K-12 and university levels. Third, it
enables us to begin exploring new, posthumanist directions in research, curriculum design,
and pedagogical practice (Snaza et al., 2014).

Thus, this posthumanist spirit has affected people involved with literary analyses who
are already aware of oppressive and hegemonic discourses of post-colonialism that oppress
and silence the disadvantaged such as ethnic or religious minorities and LGBT members,
peacebuilders and activists struggling for the rights of refugees all of which are represented
in various literary texts. Hence, posthumanism has been welcomed as a new theoretical
standpoint that has the potential of inspiring scholars studying many distinct fields ranging
from cultural studies to education and from sociology to literary studies and arts. Such
inspiration will inevitably affect the literary analyses that will be conducted in the future.

A final word must sound interesting as much as useful to explain what posthuman
studies may bring to the analyses of literary texts: “What the animal does determines the
behavior of the human and vice versa” (Villanueva Romero, 2016, p. 92). Such
understanding may also bring light to various issues in which humans and animals appear
as two different and at times opposing entities.

Author’s Note
A part of this study was presented at “52™ Annual IATEFL Conference” held in Brighton,
England in 2018.
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Somut Olmayan Kiiltiirel Mirasin Korunmasi ve Aktarilmasinda Egitim
Mekani Olarak Miizeler: Batik Miizesi (Endonezya) Ornegi

Pinar Kasapoglu Akyol
Ankara Universitesi
Halkbilim Boliimii
pkasapoglu@ankara.edu.tr

Ozet

2003 yihinda UNESCO tarafindan kabul edilen “Somut Olmayan Kiltiirel Mirasin Korunmast
Sézlesmesi” ile 6ncelik verilmesi istenen “koruma yaklasimlar’”ndan biri de “egitim”dir. “..dzelikle
okul igi ya da okul disi editim aracthgiyla kusaktan kusaga aktarma” amactyla uygulanan “miize egitimi” ve
bu egitimin gerceklestirildigi SOKUM miizeleri, S6zlesmenin koruma yaklagimlart agisindan énemli
bir yerde bulunmaktadir. “Somut olmayan kiltirel miras” kavraminin 2007 yiinda ICOM
tarafindan miize tanimina eklenmesiyle beraber degisen “miize ve miizecilik anlayist” ile miizeler,
kiltirel mirasin aktarimin gerceklestirildigi en 6nemli “egitim mekanlari”ndan biri haline gelmistir.
Endonezya’da bulunan Batik Mizesi, 2009 yilinda Komite tarafindan, “Sézlesmenin ilkelerini ve
hedeflerini en iyi yansitan programlar, projeler ve faaliyetler” acisindan incelenmis ve “miize ve
egitim” alaninda yaptiklart basarili calismalar dolayisiyla, “Korumanin Iyi Uygulamalart Kayd:”
olarak secilmistir. Bu bildiride, Endonezya kiltlirel mirast olarak kabul edilen “batik kiltiri”ni
korumak amaciyla, Pekalongan sehrindeki okullarda 6gretim programlarina ders olarak yerlestirilen
“batik dersleri” araciligtyla “muzede egitim” kavramuni 6n plana ¢ikararak, egitim ve miuzecilik
caligmalart acisindan basarili bir 6rnek kabul edilen Batik Miizesi, SOKUM miizecilik anlayist ve bu
miizede gerceklestirilen egitim alaninda yapilan uygulamalar ve ¢alismalar aktarilmaya calistlacaktir.

Anahtar sézciikler: Somut Olmayan Kiiltiirel Miras (SOKUM), miizecilik, egitim, Korumanin Iyi
Uygulamalart Kaydi, Endonezya Batik Miizesi

Giris

UNESCO tarafindan 2003 yilinda, “Topluluklar tarafindan kusaktan kusaga aktarilan
uygulamalari, temsilleri, ifadeleri, bilgiyi ve becerileri korumak amaciyla” kabul edilen ve
Turkiye’nin 2006 yilinda taraf oldugu, “Somut Olmayan Kdultirel Mirasin Korunmast
(SOKUM) Sézlesmesi”, somut olmayan kiiltiirel mirast korumayt amaglayan uluslararast bir

belgedir.

UNESCO’nun temel kiltiir sézlesmeleri arasinda yer alan “Somut Olmayan Kdltirel
Mirasin Korunmast S6zlesmesi’nin temelini olusturan “koruma” terimi, 2. maddenin 3.
bendinde, somzut olmayan kiiltiirel mirasin yasayabilirligini giivence altina almak icin kimlik saptamast,
belgeleme, arastirma, mubafaza, koruma, gelistirme, giiglendirme ve 6zellikle okul igi ya da okul dist editim
araciligryla kusaktan kusaga aktarma ve bu kiiltiirel mirasin dedisik yanlarmmn canlandirilmas: olarak
dile getirilmistir (2003: 2). Somut olmayan kiltiirel miras konusunda farkindalik yaratma,
bununla ilgili 6zellikle geng nesil egitilirken bir yandan da var olan mirast koruma ve sonraki
nesillere aktarma gibi temel kavramlar da dikkat cekmektedir. SOKUM Sézlesmesi, “sozli
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kiltirleri guglii olan, bunun yaninda tarihsel yapilar ve sit alanlart bakimindan zengin
olmayan tgtinct dunya tlkeleriyle, kiltiirel programlarindan birikimlerini 6rgiin egitimden
ziyade yaygin egitimle aktaran, sozel bellegi ve sozlu kiltire dayalt kultiirel birikimi guiglii
olan tilkeler icin de avantajlar saglayan bir sézlesme” 6zelligini tastmaktadir (Oguz 2007: 7).
Bu Soézlesmenin temel amaclar, “somut olmayan kultiirel mirasin korunmasi, somut
olmayan kultiirel mirasa sayginin temini, somut olmayan kalttirel mirasin 6nemi hakkinda
farkindalik yaratmak ve bu alanlarda uluslararas: isbirligi ve destegin saglanmasidir” (2003:
1-2).

“Okul ici ya da okul dist egitim aracihigiyla kusaktan kusaga aktarma” kavraminin daha
derinlemesine dile getirildigi  Sézlesmenin  “Egitim, Duyarliigin  ve Kapasitenin
Guglendirilmesi” basliklt 14. maddesi oldukc¢a 6nemlidir. Bu maddede her Taraf Devletin
uygun tedbirlerle asagida belirtilen su hususlart gerceklestirmeye gayret etmesi gerektigini
bildirir:

“a)somut olmayan kiltiirel mirasin taninmasini, buna saygr duyulmasini ve
gelistirilmesini 6zellikle asagida belirtilen 6nlemlerle saglamak:

(i) toplumun genelini ve 6zellikle gencleri hedefleyen egitici, duyarliligt arttirict ve
bilgilendirici programlar diizenlemek;

(i) ilgili topluluklar ve gruplar icinde belirli egitim ve yetistirme programlari
diizenlemek;

(i) somut olmayan kiltiirel mirasin korunmast igin 6zellikle yonetim ve bilimsel
arastirma gibi alanlarda kapasite giiclendirici etkinlikler diizenlemek;

(iv) bilginin kusaktan kusaga gecisini okul dist olanaklarla saglamak;

b) kamuoyunu bu mirasa yonelen tehditler ve isbu Sézlesme geregince yapilan
etkinlikler konusunda bilgilendirmek;

¢) somut olmayan kiltirel mirasin anlatimi icin gerekli olan dogal alanlarin ve
bellege iliskin mekanlarin korunmast icin egitim verilmesini tesvik etmek” (Somut
Olmayan Kiltirel Mirasin Korunmast S6zlesmesi, Madde 14: 167).

S6zlesmenin 14. maddesinde belirtilen somut olmayan kiltiirel mirasin 6rgiin ve yaygin
egitime dahil edilmesi konusu Taraf devletlerin tizerinde galismalar yaptigt temel konulardan
biridir. Ornegin, 21-23 Subat 2007 tarihleri arasinda Japonya’nin Chiba kentinde
UNESCO’nun Asya Pasifik Kiiltiir Merkezi tarafindan diizenlenen “Orgiin ve Yaygin
Egitim Araciligiyla Somut Olmayan Kiltirel Mirasin Korunmast ve Aktarimi” baslikl
uzman toplantist sonu¢ raporunda toplantida hangi konularin tartisdigt ve ne gibi
sonuglara varildigs dile getirilmistir. UNESCO’ya gbre 6rgiin egitim, “cocuklara ve genglere
okullarda, kolejlerde, universitelerde ve diger resmi egitim kurumlarinda verilen tam
zamanli sistem” (s. 9) olarak tanimlanmustir. Raporun “SOKUM’iin Ogretim Programlarina
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Dahil Edilmesi (The Inclusion of ICH in the Curriculum)” baslikli bolimiinde 6zellikle 6rgtin
egitim ¢alismalart altinda okullarda 6gretilen 6gretim programlarina somut olmayan kiltiirel
mirasla ilgili konularin eklenmesi ve halihazirda olan 6gretim programlarinin da bu

baglamda yeniden diizenlenmesi 6ngorilmustiir (ss. 12-13).

Koruma c¢alismalart bunyesinde gergeklestirilen ve Sozlesmenin ulusal alandaki
gorunurligini envanter calismalart saglamakta, uluslararast alandaki gorinirligini ise
uluslararast listeler olusturmaktadir. S6zlesmenin “Uluslararast Diizeyde Somut Olmayan
Kiiltiirel Mirastn Korunmast” basliklt IV. Béliimi'nde yer alan 16. Maddede, “Insanligin
Somut Olmayan Kiltiirel Mirast Temsili Listesi”, 17. Maddede, “Acil Koruma Gerektiren
Somut Olmayan Kiiltiirel Miras Listesi” ve 18. Maddede ise, “Korumanin iyi Uygulamalari
Kayd1” ile ilgili temel htkimler bulunmaktadir. Temsili Liste sézlesmeye yonelik
goriiniirlilk, Acil Koruma Listesi korumaya yonelik degerlilik ve Korumanin Iyi
Uygulamalar1 Kaydi ise topluluk katilimina yonelik giivenirlik bakimindan 6ne ¢ikmaktadir
ve Taraf Devletlerin, topluluklarin ve diger paydaslarin, basarili koruma Onlemleri
deneyimlerini ve yasam miraslarinin, uygulamalarinin ve bilgisinin gelecek nesillere
aktardmasinda karsilastigt zorluklarin istesinden gelis Orneklerini paylasmalarina olanak
saglar. Her yil, Taraf Devletlerin tekliflerine dayanarak, Somut Olmayan Kiltiirel Mirasin
Korunmas: Hikiimetlerarast Komite, Uygulama Yonergesi'nde (Operational Directives)
belirtilen kriterlere dayanarak Sozlesmenin ilkelerini ve hedeflerini en iyi yansitan
programlar, projeler ve faaliyetler secer ve tesvik eder.

UNESCO tarafindan 2009 yilindan bu yana, 16 tlkeden 20 adet Kommanmn lyi
Uygnlamalar:  Kayd; secilmistir. Koruma yaklasimlarindan biri olan “miize egitimi’ni
bunyesinde barindiran, Endonezya’daki Pekalongan sehrindeki Batik Muzesi “s6zlesmenin
ilkelerini ve hedeflerini en iyi yansitan programlar, projeler ve faaliyetler” agisindan 2009
yilinda Hikiimetlerarast Komite tarafindan incelenmis, “miize ve egitim” alaninda yaptiklar

3

“Batik Egitimi”' baslikli basarili calismalart dolayistyla, 2009 yilinda “Korumanin lyi
Uygulamalari Kayd1” olarak secilmis bir muzedir (Karar 4COM.15B).

! Bildiride, Batik Muizesi binyesinde gerceklestirilen caligmalar ve proje hakkindaki bilgiler ve fotograflar,
UNESCO tarafindan bastirlan ve resmi internet sayfasinda da yer alan “Education and Training in
Indonesian Batik Intangible Cultural Heritage in Pekalongani Indonesia” baslikli kitapgtktan ve 2007 tarihinde
taraf devlet olan Endonezya’nin (Indonesia) Komite’ye 2014 yilinda sundugu Periyodik Rapordan yararlanilarak
elde edilmistir (Ninth session- 24 to 28 November 2014- Petriodic report No. 00924/Indonesia):
http://www.unesco.org/culture/ich/doc/src/24771-EN.pdf
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Gorsel 1. Kornmann lyi Uygnlamalars Kayd: (Indonesia 2009)

EDUCATION

AND TRAINING

IN INDONESIAN BATIK
INTANGIBLE
CULTURAL HERITAGE
) IN PEKALONGAN,
INDONESIA

SOKUM Sézlesmesine 2007 yilinda taraf olan Endonezya, Sézlesmenin 6ngordigi
dogrultuda diger taraf devletlerle benzer kaygilar ve sorularla somut olmayan kiiltiirel
mirasin taninmast, saygt duyulmast ve gelistirilmesi i¢cin Endonezya halkini, 6zellikle de geng
nesilleri hedefleyen egitim ve 6gretim programlart yoluyla yapilabilecegi inanciyla ¢alismalar
ve projeler yapmustir. Endonezya’nin temsili listede yer alan unsuru “batik kilttirt” tizerine
yapilan yerel calismalar ve Batik Miizesi bu yaklasim agisindan incelenebilecek 6nemli bir
ornektir.

Batik Kultiirii ve Batik Muzesi

Java'da ve Endonezya'nin bagka yerlerinde de nesiller boyunca aktarilan geleneksel el
yapimu tekstil tird olan “batik”, kendine has boya teknigi olan, kumasta bazi boélgelerin
boyanmasini 6nlemek icin tzerine balmumu uygulanan ve béylece desenler yaratilan 6zgin
bir yontemdir. Batik yapilirken sicak balmumu, nokta ve ¢izgi yapmak icin kiiciik bir bakir
huni iceren 6zel bir bambu kalem kullanilir.

2 UNESCO tarafindan “Sézlesmenin ilkelerini ve hedeflerini en iyi yansitan programlar, projeler ve
faaliyetler” acisindan 2009 yilindan itibaren Hiikiimetlerarast KKomite tarafindan belirlenen “En Iyi Koruma
Uygulamast” (A Best Safeguarding Practice), sonraki yillardan itibaren karsimiza “Korumanin Tyi Uygulamalari
Kaydr” (Register of Good Safeguarding Practices) seklinde ¢itkmaktadir. Komite tarafindan diger Taraf devletlere
ornek olmast adina segilen bu uygulamalarin her birinin ingﬂizcedekj anlamiyla “best” (en iyi olan, tek,
benzersiz) olmasinin mimkin olmamast sebebiyle, bu terim degistirilerek yerine “good” terimi kullanilmaya
baglanmustit.

10



5t International Language, Culture and Literature Symposium
April 24-26, 2019 Antalya/TURKEY

Editor: Dr. Mehmet Galip ZORBA

ISBN: 978-605-84052-6-4

Gorsel 2-3. Batik yapilirken kullantlan bambu kalem ve bask: teknikleri

[ —

Bakir bask:t bloklart da devam eden strekli desenler ve arka planlar olusturmak icin
balmumunu kumasa uygulamakta kullanilan baska bir yontemdir. Boylece tiretilen motifler
doga, kiiltiir, tarih ve yerel topluluklarin sosyal statiistinii sembolize eder.

“Batik Sehir” olarak bilinen, merkezi Java'nin kuzey kiyisinda bulunan liman sehri
Pekalongan’in ekonomisinin on yillardir bel kemigini olusturan batik, geleneksel olarak aile
atolyelerinde ve kugtk 6lgekli ev endisstrilerinde kent genelinde elle tiretilmektedir. Boylece
batik, 6zellikle batikle ugrasan bir¢ok kisiye kendi ana gelir kaynaklarint saglamakta ve bélge
sakinlerinin kimliginin bir parcast olarak kabul edilmektedir. Ancak son yillarda
Pekalongan'daki batik tretimi, talep azalmasi, giderek daha uygun fiyatl, makineyle
basilmis, fabrika tekstillerinin batik motiflerle kullanidmasi ya da uluslararasi giyim
tarzlarinin benimsemeye baslanmasi sebepleriyle tehdit altindadir. Batik, sehir sakinlerinin
cogunun gecim kaynaklarint saglamaya devam etmesine ragmen, geng insanlar bugtin batik
kiltirintin daha az farkindadirlar ve kariyerlerine bir batik yapimcisi olarak devam etmeye
daha az ilgi duymaktadirlar.

2006 yilinda Pekalongan'da batik sanatina ve kultliriine adanmis yeni bir miize agilmistir.
Batik Miizesi, acgilista ¢ok fazla ilgi gérmiis ve sosyal yasamda geleneksel olarak énemli bir
roli karsilamasina ragmen, miizeye gelen ziyaretci sayisinin ve ilgisinin azligi bu mirasa
halkin ilgisinin yeterince yitksek olmadigint kanitlamustir.

Gorsel 4-5. Miigede odrenciler tarafindan yapilan batik calismalar: ornekleri

Okuldan artakalan zamanda, ¢ocuklar ev 6devleri, televizyon, internet ya da video
oyunlart gibi dikkat dagiticilarla mesgul olduklarindan batik gelenegini 6grenmek igin ¢ok az
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zaman harcadiklart ve tstelik miras aktaricilart geleneklerini aktarmaya ve stirdiirmeye istekli
olsalar bile zamanlarinin ¢ogunu okulda geciren cocuklarin ve genglerin bu  bilgiyi
ogrenmeye isteksiz olduklari yapilan aragtirmalar sonucunda varidmistir. Bu farkindalik ve
kaygilarla Batik Miizesi muduiri Zahir Widadi, batik kultiiriine olan ilginin ve bilgi ve
becerilerinin aktarilmasinin yeniden nasil canlandirilabilecegini dustinerek Batik Mizesi’ni
egitim mekani olarak kullanmayi, genclere bu konuda egitim verilmesini, miras aktaricilart
ile genglerin bir araya gelebilecekleri ortamlarin da yaratildigr “miize ve egitim” isbirligi ile
bu aktarim ve yasatma probleminin ¢6ztlebilecegini diisinmustir.

Miizede Egitim Caligmalar:

Yapilan arastirmalar sonucunda, evrensel olarak bir¢ok tlkede oldugu gibi
Endonezya’da da orgiin egitimde Ogrencilere matematikten bilime standartlagtirilmis
konular 6gretilirken, yerel olarak bulunan geleneksel bilginin ve kultiriin aktariminin,
nelerin  kaybedildiginin farkinda olunmadan, genellikle ihmal edildigi gorulmistir.
Giunimiizde ¢ocuklarin zamaninin ¢ogunlukla okulda, aileden ve toplumdan uzakta gectigi
ve okul 6gretim programlarinda Ggretilenlerin disinda, somut olmayan kiltirel miras
uygulamalari yapmayi 6grenme zamanina sahip olmadiklart belirlenmistir. Bu farkindalik ve
kaygilarla Batik Miizesi mudurt Zahir Widadi de iginde bulundugu uzmanlar tarafindan su
sorulara yanitlar bulmak istenmistir:

- Bu baglamda, bir topluluk ortaminda ebeveynden ¢ocuga veya geleneksel olarak
ustadan ¢iraga aktarilan mirasin bilgi ve becerilerini korumak igin hangi yaklagimlar
faydali olabilir?

- Upygulayicilar miraslarini gelecek nesillere aktarmaya istekli olsalar bile, gengler artik
ilgilenmiyorsa ne yapilabilir?

- Genglerin, batik yapiminda elde edecekleri bir kariyeri, tip alanindaki veya bilgisayar
alanindaki kadar degerli gérmeye nasil tesvik edilebilir?

Bu tir zorluklara bulunan en 6nemli cevaplardan biri, yalnizca geleneksel aktarima
dayanmak yerine, somut olmayan kiltirel miras egitimini 6rgiin okul egitimine alternatif bir
aktarim yolu olarak getirmek oldugudur. Somut olmayan kilttrel miras egitiminin Taraf
devletlerin  6gretim programlarinda koruyucu bir oOnlem olarak farkli O6rneklerin
bulundugunu fark eden Endonezyali SOKUM ve egitim uzmanlari, zaman icinde denenen
aktarim yontemlerini tamamlamak ve glclendirmek icin 6rgtin ve yaygin egitimi bitlestiren
bir yaklasim 6rnegi olusturmuslardur.

Miize mudurd Widadi, genglere batik dersleri olusturma fikrini tartismak igin belediye ve
egitim kurumlariyla irtibata gecerek ¢alismalarini baglatmustir. Program, Pekalongan belediye
baskani ve ayni zamanda Batik Mize Enstitisi Mudiria olan Dr H. Mohammad Basyir
Ahmad’dan derhal destek bulmustur. Batik Miize Enstitlisi, mevcut ulusal egitim
cercevesine uygun bir sekilde, batik derslerinin yerel igerik olarak okul Ggretim
programlarina  yerlestirilmesi  konusunda  kararname  ¢itkarmayr  kabul = etmistir.
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Endonezya’nin 20. Ulusal Egitim Sistemi Yasast’na gore (2003), yerel icerikle ilgili kararlar
ilce veya sehir diizeyinde alinabilmektedir. Bu nedenle, belediye baskan: yetkisini kullanarak
Pektanongan’daki okullarin 6gretim programlarina batik dersi koymaya karar vermistir.
Daha sonra, miize batik egitiminin gerekliligini agiklamak i¢in okul mudurleriyle irtibata
gecilmis ve Ogrencilerine batik dersleri vermeleri talep edilmistir. 2005- 2006 akademik
yilinda sadece bir okulda baslatilan programin Pekalongan’in 230 okuluna ulasmast sadece
g yil stirmistir.

Gorsel 6. Batik Miizesi’ne batik editimi almak icin gelen igrenciler

Miizede verilen Batik egitim programinin temel hedefleri su sekilde belirlenmistir:

- Anaokulunda geng nesiller arasinda, ilkokul, ortaokul, lise mesleki yiiksek ve teknik
okul egitim seviyelerinde- tarihgesi, kulttirel degetleri ve geleneksel becerileri dahil
olmak tizere- Endonezya batik kultirel mirasinin  farkindaligt ve takdirinin
arttirilmast;

- Peckalongan'da okul mudutleri, 6gretmenler, veliler ve batik toplulugu arasindaki
farkindalig artirmak;

- Batik kiiltiirint geng kusaklara aktarmanin 6nemine vurgu yapmak;

- Batik Mizesi yonetimini ve personelini, batik gelencksel el sanatlarinda batik kiltir
degerleri ve egitimi ile ilgili egitim faaliyetlerine (hem 6grenciler hem de halk igin)
dahil etmek olarak belirlenmistir.

Belirlenen bu amaglar dogrultusunda bazi okullar baglangicta batik egitimini 6gretim
programlarina dahil etmek konusunda isteksiz olmuslardir. Ogretmenler ve okul miidiirleri,
ogretim programlarinin, 6grencileri yiikksekégrenime hazirlamak igin ¢ok sayida bagka dersle
astr1 yuklendigini distinmusler, muze ve okullar batik egitiminin Onemini tartismis ve
problemleri tanimlamuslardir. Fakat siire¢ sonunda 6gretim programlarina batik egitiminin
en iyi sekilde nasi dahil edilebilecegi konusunda ortak bir strateji gelistirmislerdir. Ayrica,
okul personeline gerekli destegin miize programindan verilecegi ve okulun kendi
imkanlarina birakilmayacagi konusunda da bilgi verilmistir.
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Egitim ve 6gretim programina ilk katilan o6grenciler, miizede diizenlenen atdlyelere
katilan ilkokul 6grencileri olmustur. Programda, miizenin sergi salonlart batik teorisi, tarihi
ve kilttrel degerleri tizerine dersler icin kullanilmis, miize atolyesi ise elle ¢izilmis ve elle
damgalanan batik becerilerinin uygulandigi pratik oturumlarinda kullanilmugtir. Program
hizli bir sekilde anaokulundan yiksekogretime kadar Pekalongan okul sisteminin tim
seviyelerine dahil edilmistir.

Gorsel 7-8. Anaokulundan liseye farkls egitim seviyelerinde ve farklz derslerde verilen batik egitimi

Egitmen Egitimi

Ogtencilere verilen batik egitimi haricinde miizede diizenlenen “Egitmen Egitimi” ile
egiticilerin  de konuyla ilgili farkindalitk ve bilgi diizeylerinin artirilmast  kiltirin
sturdirilebilirligi agisindan 6nemli bir adim olarak belirlenmistir. Bu baglamda miizede, dort
gunlik bir 6n ¢alistayda, muze personeli tarafindan egiticilere, batik tarihi ve batigin kilttrel
onemi, motiflerin anlamlari, geleneksel el sanatlart konularinda egitimler verilmistir. Daha
sonra, program genisledikce, 6gretmenler de gerekli egitime sahip egitim kurumlarinda batik
egitim ve Ogretimi gerceklestirerek degerlendirme sinavlarini da Batik Miuzesi’nde
gerceklestirmislerdir.

Ogretim materyalleri

Miizede, batik 6gretimi i¢in yazili materyaller hazirlanmis, ayrica 6grencilerin ilgili bilgi
ve becerileri edinip edinmediklerini kontrol etmek i¢in her seviyede sinavlar tasarlanmustr.
Hem teorik hem de pratikte batik egitiminin igerigi, farkli yas ve seviyedeki 6grencilerin
ihtiya¢ ve yeteneklerine ve kendi 6grenim yetlerine uyacak sekilde uyarlanmistir. Batigin
biyoloji, kimya veya bilgisayar bilimleri gibi derslerin egitim programlarinda hangi konulara
yerlestirilecegine yaratict bir sekilde karar verilmis, biyoloji ve kimya derslerinde batik
yapiminda kullanilan dogal boyalar tartisilirken, batik yapimi kiltiirel uygulamalari okul
bgretim programlarinin bircok yoniine dahil edilmistir: Ornegin, dil derslerinde batik ile
ilgili makaleler yazdirdmistir; bilgisayar derslerinde fraktalar (gesitli geometrik sekiller)
kullanilarak batik tasarimlart yaptirilmustir; batik kiltirintn tarihi ise tarih derslerinde
tartistdmistir. Program, anaokulundan politeknik liselerine kadar tim egitim seviyelerinde
batigi dahil etme gibi iddialt bir gérev iistlenmis ve bu program ile bu amaca ulasilmigtir.

Program miize duvarlarinin Gtesine genisledikee, uzman batik uygulayicilar siniflar icin
bir atolye kurmay1 basaran okullarda ders vermek tizere de g¢agrilmislardir. Program ayni
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zamanda tim kurumlarin ve ailelerin, 6grencilerin veya ¢ocuklarin batik egitimi icin gerekli
materyalleri satin almaya glicii yetmeyecegi zorluguyla karst karstya kaldigi i¢in ve bu egitimi
herkes icin uygun fiyatlh hale getirmek adina batik dreticileri arasinda sponsorlar
bulunmustur. Bu sponsorlar zamanlarinin yant sira kumag, balmumu, boyalar ve aletlerle de
batik egitimine katkida bulunarak tim okullarin ve 6grencilerin katilimini saglamuslardir.
Programin en ilgi ¢ekici ve dinamik yonlerinden biri, 6gretim araglarinin islenmesinde,
tasarimlarin yapilmasinda, kumaslarin boyanmasinda, islenmesinde ve batigin somut
olmayan kultirel miras unsuru olarak calistimasinda, Ogrencilerin 6zel ihtiyaclarina ve
seviyelerine uyarlanmis olmasidir.

Sonug

Batik kiltirine olan halkin ilgisinin azligy; diger yandan, gerekli beceri ve bilginin
aktarilmasinda yasanan zorluklarla bu becerilerin nesilden nesile, sozli aktarim ve
uygulamalt deneyim yoluyla, hane icinde aktarilamaz hale gelisi sebebiyle ilkogretim,
ortaokul, lise, meslek okulu ve teknik okul Ogrencileri igin Batik Mizesi’nde
“Endonezya'daki Batik'te Somut Olmayan Kiltirel Miras Egitimi” baghklt bir proje
gerceklestirilmistir. 2009 yilinda Komite tarafindan Korumanin Iyi Uygulamast olarak
secilen Batik Miizesi, SOKUM Sézlesmesinin  6ngérdiigii amaglar  dogrultusunda
dizenlenen ve batik kiltiriinin korunmasi ve aktarilmast icin “miize ve egitim” konusunda
yapilabilecek calismalart tek potada bitlestiren basarili bir miizedir.

Mize yoneticilerinin, Pekalongan belediye c¢alisanlarinin, milli egitime bagli okul
yetkilerinin, 6gretmenlerin, SOKUM uzmanlarinin ortak calismalart ve aile ile 6grencilerin
de destekleri sonucunda batik kiltirint geng nesillere 6gretmeyi ve nesillerarast aktarimi
amagclayan program hizla buyimis ve olumlu ve gézlemlenebilir sonuglar vermistir.
Program verilerine gore, batik egitim ve 6gretim programi, sadece Pekalongan'da degil,
Endonezya'nin baska yetlerinde de batik yapiminin degetlendirilmesinde 6nemli bir katk:
saglamistir. Gengler, zanaat icin gerekli bilgi ve becerileri yeni bir bakis acist ile
degerlendirmekte ve miras aktaricilarina saygi duymakta ve ayrica batik konusunda kariyer
yapma ihtimaline karst daha olumlu bakmaktadirlar. Ayrica, ailelerde de 6grenciler aracilig
ile batik kiltiriinin kendileri ve ¢ocuklarinin hayatlarindaki 6nemi agisindan yenilenmis bir
farkindalik olusmustur. Programa katillan okullar ayrica 6grencilerinin ailelerinin programa
dahil olmalari icin firsatlar yaratmis ve bdylece somut olmayan kaltiirel miraslarinin bir
pargast olan batik kiltiiriini yeniden kesfetmislerdir.

Somut olmayan kilttrel mirasin korunmast, aktarilmast ve farkindalik yaratimast ile ilgili
elde edilen tim kazanimlara ek olarak, batik 6grenme deneyimi bir¢ok Ogrenciye kendi
elleriyle bir seyler yaratma zevkini vermistir. Yaraticiliklart tesvik edilirken, bazilar
dgrendiklerini temel alarak kendi batik tasarimlarini yapmaya baslamistir. Ogrenciler ayrica
kendi baslarina veya sinif arkadaslariyla birlikte gruplar halinde batik yaratirken, sabir,
kendine gtiven ve isbirligi becerileri gibi nitelikleri de gelistirmislerdir.
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Batik kultirt ve Batik Muzesi 6rneginden yararlanarak, “Bir somut olmayan kiiltiirel
miras unsuru egitime ne sekilde dahil edilebilir?” sorusundan yola ¢ikarak bazt ¢itkarimlara
ulasabiliriz:

- Katilan topluluklarin 6rglin egitimin, yaygin egitimin, ailede alinan egitimin veya
usta-cirak yontemlerinin bir tamamlayicisi olmasini ve bu tir geleneksel aktarim
kanallarini zayiflatmak yerine giiclendirmesi saglanmalidir.

- Egitim sistemi yerel icerigi memnuniyetle karsilasa bile, 6gretim programlarinin
somut olmayan kultirel miras ile ilgili kavramlarin, bilgi ve becerilerinin ilgili
konulara (dil egitiminden, tarihe, vatandaslik dersinden biyolojiye, fizikten kimyaya
ve matematige kadar) ne sekilde eklenebileceginin ve bu giris noktalarinin neler
olacaginin iyl tanimlamasi gerekir.

- Igerikler, 6grencilerin yeteneklerine ve 6grenme seviyelerine gore Gzellestirilmeli,
béylece dersler onlar igin anlamli ve eglenceli hale getirilmelidir.

- Anaokulundan yiksekogretime kadar 6grenciler ortak bir konu olarak miras olan
unsur ile karsilagsmali, ancak her seviyede Ogrencilere daha karmagsik ve zorlu
iceriklerle sunulmalidir.

- Egitim igerigi ve yontemleri sadece yasa ve sinifa degil ayni zamanda okul turlerine
(Anadolu lisesi, fen lisesi, meslek lisesi, vb.) gére de uyarlanmalidir.
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B. H. Romberg’in Iki Numarali Sonatinin Viyolonsel Egitiminde
Tercih Edilme Nedenleri ve Teknik Pasajlar1 Calisma Onerileri

Emel Asuman Onen
Anadolu Universitesi
eaonen@anadolu.edu.tr

Ozet

Bernard Heinrich Romberg 1767°de Oldenburg’da (Almanya) diinyaya gelmis besteci ve viyolonsel
sanatgisidir. Sanat hayati boyunca operalar, yayl dértliler ve kigiik parcalarin yani sira viyolonsel
icin de ¢ok sayida sonat ve kongertolar bestelemistir. Besteciligi ile beraber yiriittigi yorumculukta
da ustalik seviyesinde olusu yarattgi eserlerdeki teknik seviyelerden anlagilmaktadir. Viyolonsel
tzerinde sol el bas parmak kullanimini gelistirecek eserler yazmis ve doneminin 6nemli
bestecilerinden olan Duport ve Boccherini gibi isimler tarafindan da destek gbrmustiir. Romberg’in
2 numarali do major viyolonsel sonati, egitim amactyla tercih edilen eserler arasindadir. Bildirinin
icerigini eserin egitim programinda yer alma nedenleri ve eserde bulunan teknik pasajlarin ¢alisgma
Onetileri olusturmaktadir. Bu iki ana baglik miizikal 6rnekletle desteklenerek, calisma teknikleri
ayrintih bir sekilde ele alinacaktir. Téim bu bilgiler, power point kullanilarak sunulacaktir.

Anahtar sézciikler: Romberg, viyolonsel, sonat, teknik ¢alismalar.
Girig

Konservatuvarlarda verilen muzik egitimi kapsamlt bir egitimdir. Bir yandan miizigin
kendi alfabesini (notalar), terminolojisini (dilini) 6grenecek, bir yandan da enstriimanin
teknik ve yorumculugu tzerine egitim alacak 6grenciler, mezun olduklarinda profesyonel
hayata hazir bir donanimla yetistirilmis olurlar.

Orta Ogretim, lise ve lisans olmak tzere, dérder yillik ¢ devreden olusan egitim siireci,
ogrencilerin teknik ve miuzikal kazanimlarinin dengesi icin detayli ¢alismalarla yapilan egitim
programlariyla desteklenir.

Anadolu Universitesi Devlet Konservatuvari, yayli calgilar ana sanat dali, viyolonsel
sanat dalinda 8. Sinifi basartyla tamamlayan 6grenci, konservatuvar egitiminin ilk devresini
bitirmis olacaktir. Bu da su anlama gelir; lise devresine gecerek viyolonsel repertuvarindaki
temel sayabilecegimiz sonat ve kongertolar: ¢alabilme potansiyeline erismis sayilacaklardir.

Kongerto calmak neden énemlidir? Clinkt kongerto hem form olarak, hem de calicinin
teknik olarak sergilemesi gereken detay ve zorluklari igerir. Okulumuzun orta Ggretim
devresinin son yilinda, 6grencilerimizi kongerto calabilecek seviyeye hazirlarken teknik
gelisimleri icin egzersizler ve etitlerden, miizikal gelisimleri i¢in de sonatlardan faydalaniriz.
Bu arastirmanin konusunu olusturan sonat da, 6grencileri bu hazirlik siirecinde hem teknik
hem de miizikal olarak, nasil gelistirecegine 151k tutmay1 hedeflemektedir.
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Bernhard Heinrich Romberg

B. Romberg 1767°de Almanya’nin Oldenburg kasabasinda diinyaya geldi. Babasi fagot,
amcast klarinet sanatcistydr. Ilk miizik egitimini babasindan aldi. Kuzeni Andreas keman
caliyordu ve Rombergle wuzun yillar duo (ikili) olarak basta Almanya olmak tzere
Avrupa’nin pek ¢ok sehrinde calan ikili daha sonra yollarini ayirdiar. Romberg beste
calismalarina agirhk vermeye basladi ve Beethoven tarafinda da desteklendi. 1801°de Paris
konservatuvarinda hocalik yapmaya basladi, ayni zamanda virtiioz seviyede konserler
vermeye devam etti. 1804’te Berlin’e dénen Romberg, iki yil saray orkestrasinda ¢aldiktan
sonra 1808’de Viyana’da ardindan da Rusya, Isvec ve Baltik iilkelerinde yorumculuga devam
etti ve 15 yillik konser kariyerinde etkisinde kaldigt farkli kiltiir ve miuzikler daha sonra
bestelerine yansidi. 1820’de Paganini i¢in “romantizmin virtiézi” denitken Romberg’in
bestelerindeki armonik renklilik acimasizca elestirilirmis ancak, klasik dénemden romantige
geciste de ¢1gir actigt kabul edilmistir.

Italya’da Boccherini’nin 6nciiliik ettigi alto anahtarin bulunmast ki bundaki amag, o
donemde keman i¢in yazilan miiziklerde soprano ve tenor anahtar kullaniddigt i¢in, ¢ok tiz
partilerde viyolonsel partisinin notasyonunda karisikligin ortadan kalkmasi idi. Almanya’da
da Romberg, hem alto anahtart gelistirerek hem de bas parmagin (pus) kullanimint aktif hale
getirerek viyolonsel i¢in miizigi kolaylastirmustir. Kongertolarinda sol el bas parmagi ( pus )
daha aktif kullanmaya yonelik pasajlar cogunluktadir ve bu parmagin kullanimi: Boccherini
ve Duport ile pekismistir. Pus parmak kullanimi, Gist pozisyonlarda ve komsu tellerde ¢alma
ve oktav calabilme imkani saglayarak viyolonselin ses araligint daha da genisletmistir.
Romberg, “ Romberg’s Scholl” adli kitabinda ( pus ) sol el bas parmak pozisyonunun
resimdeki gibi tutulmast gerektigini, hatta ilk 6grenme asamasinda parmaklarin arasina sise
mantart koyularak calisilabilecegini soyler.

Gorsel 1. 8ol el bag parmak (pus) kullanim: (Romberg's Violoncell-Schule, 1840)

Romberg’in yazdigi kongertolartyla, viyolonselin 6nemli isimlerinden Karl Schréeder,
Friedrich Gritzmacher, Hugo Becker ve Julius Klengel de yakindan ilgilenmislerdir.
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Romberg, viyolonsel i¢in 10 kongerto, 3 sonat, 3 duo (ikili) ve virtiiéz parcalarin yant sira
4 yaylt dortl, 3 yayl trio igin sonat, 1 flit kongertosu ve pek ¢ok tek bolimlu fantezi
pargalar bestelemistir.

Romberg 2 Numarali Sonatin Tercih Edilme Nedenleri

Anadolu Universitesi Devlet Konservatuvart Yaylt Calgilar Ana sanat Dali, viyolonsel
bolimiiniin egitim programinda Romberg 2 numarali sonat 8. Sinufta yer alir ve sonatin
beraberinde 6grenci bu sinifta kongerto da c¢almalidir. Kongerto calabilme seviyesine
gelebilmesi icin etiitler ve egzersizlerle teknik becerilerinin gelismesi desteklenir. Tam da bu
noktada Romberg sonat, Ogrenciye hem teknik hem de miizikal anlamda c¢ok sey
kazandiracak bir eserdir. Sonatin asagida da Orneklerle gosterilen pasajlari, 6grencinin yay
kullanimindaki tel degisimleriyle ve sol eldeki pus pozisyonunda hakimiyeti igin birkag
calisma 6nerisi verilecektir.

Sonat ve piyanolu kii¢iik parcalarla teknigin yaninda muzikal ciimleleme ve ifade de
ogretilir. Miizikal cimle icin de asagidaki ilk sekiz Olgti  gosterilebilir. Sonatin temasint
olusturan ilk dort Ol¢ti ve ardindan gelen diger dort Olciiyle mizikal climlelemenin hem
teorik hem de tematik sekline gtizel bir 6rnekleme sunar.

Gorsel 2. Romberg Viyolonsel Sonat: No:2 Op.43 1. Boliim

pr— —
Allegro, poco maestoso.
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“The Romberg Sonat in C Major Study Book for Cello” bashgtyla ¢alisma 6nerileri ve
egzersizlerin derlendigi bir ¢alisma kitab1 yazan viyolonselci Cassia Harvey de, Romberg’in
do major sonatinin 6grenciye katkilartyla Goltermann kongertoya hazirlik icin dogru bir
se¢im oldugunu belirtmistir.

Romberg 2 Numarali Sonatin Teknik Caligma Onerileri

Besteci, op. 43 iki numarali do major sonatt hem iki viyolonsel i¢in hem de piyano eslikli
yazmistir. Tki viyolonsel icin yazilan seklinde, birinci viyolonsel solo parti, ikinci viyolonsel
eslik partisi seklindedir. Burada inceleyecegimiz parti, birinci viyolonselin partisidir ¢inki
daha fazla teknik zorluk icermektedir. Sonatin 74.- 75.- 158.-159. dl¢tleri arasindaki pasajlar
hem sag el, hem de sol el i¢in ¢esitli teknik ¢alismalar gerektirir.
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Gorsel 3. Romberg Viyolonsel Sonat: No:2 1. Boliim (74.-75. dlgiiler) - Sag el calisma

oneriler
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Oncelikle sonatin 74. ve 75. él¢iilerindeki sag el (yay) icin ii¢ farkli telde ve beraberinde
iki bagl- iki ayri olmak tizere L. R. Feuillardin "Vyolonsel igin Giinliik Egzersizler” bashklt
kitabindaki 35 numarali bos tellerde yazilmis egzersizler bu pasajin calisiimast igin
uygundur. Egzersiz, 6grenciye hareketi 6gretir ki eseri ¢alma sirasinda sag kolun hareketine
odaklanmadan otomatik olarak calinabilsin. Ayn1 zamanda tel degisimi sirasinda bilek, 6n
kol (bilek — dirsek arast) ve dirsek acisinin dikkatlice calisiimast icin de faydalidir. “M"

(middle) yayin ortasinda ¢alinmast gerektigini ifade eder.

Gorsel 4. L. R. Feuillard “ Viyolonsel igin Giinliik Egzersizler” No: 35 - 3 no'lu varyasyon

Varianten Variantes Variations
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Gorsel 5. Rombers Viyolonsel Sonats No:2 Op.43 1. Boliim - Sol el calisma onerileri
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Sol el ise 6’lt araliklardan olusan ¢tkict bir diziyi entonasyon olarak “temiz calmak” diye

tabir edilen kusursuz calmak icin dikkatle caligtimalidir.
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Gorsel 6. L. R. Feuillard *“ Viyolonsel icin Giinliik Egzersizler” No: 30

3 Oktaven 3oclaves 3 octaves -
|

158. olgtude ise 4 teli bagh olarak kullanmayi gerektiren bir pasaj géruyoruz. Calicinin
dikkat etmesi gereken, 4 teli esit bir sekilde ve bagli ¢calmaya ¢alismasidir.

Gorsel 7. Romberg Viyolonsel Sonat: No:2 Op. 43 1. Biliim - Sag el ¢alisma dnerileri
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Bu kismin teknik c¢alismast icin de yine Feuillard’n 36 numarali egzersiz - 34 no'lu
varyasyonunun onceki yay ¢alismasindaki yaklasimla galisilmasi tavsiye edilir.

Gorsel 8. L. R. Feuillard “ Viyolonsel igin Giinliik Egzersizler” No:36 - 34 no'lu varyasyon

34 ee Lag~ B g~ g\
}):—;L—/ it s ==as e |
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Yontem

Bu yazi nitel arastirma teknikleriyle olusturulmustur. Literatiir taramasinin yant sira e-
kitiphaneden gorsel alintillar yapilmistir.

Sonug

Bugiin klasik miizik egitimi alan konservatuvar 6grencilerinin, ytizyillar 6nce bestelenmis
eserleri, baska kiltirlere ait miuzikal fikirleri Sgrenebilmesi ve hayata gegirebilmesi,
egitimcilerin de yeni nesli diinya standartlarina ulastirmasi, butiincil bir ekip c¢alismast
gerektirir ki bu da toplumlarin kiltirel gelisiminde biiyiik rol oynat.

Mizigin dili evrenseldir ancak profesyonel olarak icra edecek yani anlatacak bireylerin
miuzigin dilini iyi 6grenmeleri gerekir. Muzigi sadece kulaga hos gelen bir unsur olarak
gbérmenin Otesine ge¢gmek durumunda olan 6grencilerin, 6zellikle giiniimiiz popilaritesinde
bilgi temelli egitilmelerine 6nem verilmelidir. Bu arastirma sirasinda, Amerikali viyolonsel
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egitmeni Cassia Harvey’in ogrenciler i¢in yazmis oldugu calisma kitaplarindan birisinin de
Romberg’in 2 no.'u do major sonatt tizerine oldugu goérulmiustiir. Buradan da anlastliyor ki,
muzigin evrenselliginin egitime yansimasinda da dinya c¢apinda ortak bir yaklagim
bulunmaktadir.
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Abstract

The emergence of Izmir, with its hinterland, as an international trade centre in the first half of the
seventeenth century brought many Europeans - mainly merchants - to the city. In time, these new
arrivals, referred to as the Levantines, gradually formed the most dynamic social force of the Izmir
society. While there were no European consuls in 1600, in 1620 there already were consuls of
England, Holland, France and Venice in the city. The influence of the world market brought about
a substantial effect upon the demography, economy, culture, and the social panorama of Izmir,
including its suburbs, and eventually transformed it into an influential cosmopolitan area. Groups
of citizens of different ethnic origins and religions, speaking different languages, gave shape to the
broad-based and largely commercially oriented Levantine sub-culture of Izmir until the end of the
nineteenth century. During the nineteenth century Izmir was visited by numerous British travellers,
whose initial contacts were typically the Levantine inhabitants. Many of these British travellers
produced written accounts, which give valuable insight into not only their individual experience, but
also into dominant culturally constructed perspectives of this part of the Orient under Western
eyes. In this paper, some of those travellers’ perceptions of the Levantines in Izmir will be
explored, while considering their “in-between” location (metaphorically speaking) in the Izmir
society. Thus, one might also see or comprehend the changing concept of the term Levantine
through the perceptions of the British travellers along the nineteenth century.

Keywords: Izmir, Levantines, travel literature, nineteenth century, multiculturalism
Introduction

After the Ottoman navy under the command of Piyale Pasha captured Chios in 1566,
Izmir became an important regional port and commercial centre in Western Anatolia. The
emergence of Izmir, with its hinterland, as an international trade centre in the first half of
the 17th century brought many Europeans - mainly merchants - to the city. In time, these
new arrivals, referred to as the Levantines, gradually formed the most dynamic social force
of the Izmir society. While there were no European consuls in 1600, in 1620 there already
were consuls of England, Holland, France and Venice in the city. The influence of the
wortld market brought about a substantial effect upon the demography, economy, culture,
and the social panorama of Izmir, including its suburbs, and eventually transformed it into
an influential cosmopolitan area. Groups of citizens of different ethnic origins and
religions, speaking different languages, gave shape to the broad-based and largely
commercially oriented ILevantine sub-culture of Izmir until the end of the nineteenth
century.
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During the nineteenth century Izmir was visited by numerous British travellers, whose
initial contacts were typically the Levantine inhabitants. Many of these British travellers
produced written accounts, which give valuable insight into not only their individual
experience, but also into dominant culturally constructed perspectives of this part of the
Orient under Western eyes. In this paper, some of those travellers’ perceptions of the
Levantines in Izmir will be explored, while considering their “in-between” location
(metaphorically speaking) in the Izmir society. Thus, one might also see or comprehend the
changing concept of the term Levantine through the perceptions of the British travellers
along the nineteenth century. In this respect, the concept of Levant is important, of Izmir as
a cosmopolitan city like Beirut or Alexandria, which are much more mixture of European
and local cultures than other places in the region. The city flourished with the contribution
of these merchants and became the gateways to Europe, in terms of their activities.

Definition of Levantine

The definition of Levantine is still a matter of controversy. According to Webster
Dictionary the term Levantine derived from the word Levant, referring to the territories or
countries bordering on the Eastern Mediterranean from Turkey to Egypt, and was rather
used to define the European people inhabited in the region. The term originated from the
Latin word /Jevare (Kabaaga¢ and Alova 343), or the related French /feer, also to rise and
were used by the Romans to imply the direction of the rising sun. When the first British
merchants went to the region, the term started to be used in English. Ortayli suggests that
the term Levantine had also begun to cover the Europeans who came from the Northern
Europe in the 18" and 19" centuries (Ortayli 23). The definition has been changed ever
since it has been used: Edhem Eldem points out the difficulty of this definition and
explains the almost eternal and changing varieties of the meaning of the word Levantine
(Eldem qtd. in Yumul and Dikkaya 12). In short, the sense of belonging to a group was not
solicited from its members, but through the external assignment (Schmitt 20). The
Levantines of Izmir lived in the city for generations and became an important part of the
cultural milieu. With its internal commercial hub and hinterland, Izmir had the oldest and
one of the most surviving Levantine communities among the Eastern Mediterranean cities.
Today, it is still possible to see the traces of this community in architecture, arts and other
areas of the daily life'.

Discussion

Generally, diversity and flexibility were the essence of Levantine cities including Izmir
itself such as Aleppo, Alexandria, Istanbul, and Izmir. In the case of Izmir, with its diverse
aura, the inhabitants, especially the Levantine community of the city could be escapes from
the prisons of nationality and religion. But this was until when the capitulations were

1 For more information on the architectural Levantine of Izmir, see Berkant, Cenk. “Raymond Chatles Péré”, Tirk
Mimarisinde Iz Birakanlar, Cilt I, Ankara: Afsar Matbaacilik, 2015, ss. 323-340.
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abrogated and the nation-state was established in 1923, raison d’étre of the Levantines
disappeared (Schmitt 15). Right after this period, the Levantines shifted their nationality
mostly without hesitation, but their belief only in exceptional cases. “In these cities [Izmir]
between worlds, people switched identities as easily as they switched languages” (Mansel 2).
As a result of movements of nationalism, both in the West and the East, the Levantines
found themselves left-off from the processes of nation-state building at the end of the
nineteenth century.

Historically speaking, the number of Izmir’s European-origin communities increased, in
particular, in the modern ages. The British, Italian, Dutch, and Germans were added to the
established communities of the city and each formed a part of a whole. They were generally
polyglot; they were speaking several languages with the result of the cross-marriages.
Estimates on the population of the Levantines in Izmir are mostly based on the

observations and accounts of travellers. For this reason, their datum varies.

British travellers arriving in Izmir during the early years of the nineteenth century had
no reason to feel like strangers in a “strange” land. Although the conditions of Fastern
lands were worse than the other European districts; it was still tempting for westerners
including the British travellers. The Levant Company was established by Queen Elizabeth I
between 1610 and 1620; owning warehouses, factories, villas, a Protestant chapel and a
consulate general that made the British travellers feel in paradise. In 1810 John Cam
Hobhouse underlines the existence of many hotels, although he stays with Lord Byron at
the British Consul General. British traveller William Knight, in his Orental Outlines, or, a
Rambler’s Recollection of a Tour in Turkey, Greece, and Tuscany in 1838 informs potential
travellers that in 1837 the Great Smyrna Hotel had opened and that Salvo’s Navy Hotel on
the Marina was much visited by naval officers (229). As there were restricted numbers of
such establishments in Izmir compared to Istanbul, new arrivals and travellers returning
from other places were, therefore, eager to seek out the hospitality of the Franks; a general
term widely used for the European community.

The so-called Frank Izmir which consisted of European merchants and their families
and dependents whom lived under the protection of their consuls were not under the
Ottoman jurisdiction. According to Reinhold Schiffer “if the Franks established a small
cultural nucleus, then the two other ethnic groups formed two widening circles around it;
the collective body made up Levantine Izmir” (111). In everyday life the cultural separation
line was visible in some places and in others blurred, so when British travellers wrote about
Frank Izmir, they generally included Greeks, but not the Armenians. Communication was
easy in diverse languages of Izmir; communicating with Frank community loosened the
tongues of travellers, therefore, they had much more to tell about the Frank Izmir than
about Turkish society, although Franks were a minority in the total population. Rauf Beyru
relates that; “during their travels, travellers naturally contact with the Levantines and they
regard these people as the ‘Others’ belonging to the western origin” (21).
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One advantage the Levantine community had was that they grasped the commercially
most suitable and most nicely situated part of Izmir. So, these conditions supplied greener
pastures for the residents of this area, by means of many kinds of social institutions. The
photographs titled “Port and Sarikisla” and “Customs Warehouses” show this commercial
Izmir, its harbour, and warehouses [Appendix, figures 1, 2, 3 and 4, 5] which reflect a bald,
factual, and not a trace of the romanticizing image which fills a view of the same city
[Apendix, figures 6 and 7|. Before the photographs, we have no such contrasting and
prosaic views of Izmir; but the temptation to see the nineteenth century Izmir through the
eyes of romanticizing artists and to trust them is therefore all the greater. Some travellers
recognized the advantageous combination of warehouses and lodgings in the Frank quarter
and called this quarter as “Via dei Franci,” sometimes “Strada Franca,” and sometimes
Frank Street. John Fuller was one of the realistic observers and mentions that:

The houses on the side towards the sea have warehouses attached to them, and
each has its separate wharf at the water’s edge. The warehouses are solidly built of
stone, vaulted and fire-proof, and the terraces on the top, which are on a level with
the principal floors, are very convenient places for taking exercise, especially in
times of plague, when the inhabitants are confined to their houses. (42)

Adolphus Slade, in his Turkey, Greece, and Malta, fall in with romantic discourse and
narrates a picturesque view of the marina: “gay is yon row of houses, inhabited by Franks,
stretching along the beach to the northwards, sparkling with their bright casements, and
grotesque with the crown capped ensign staves, denoting the abodes of consuls” (83).

In times of plague, these sheltered, widely spaced establishments did indeed provide a
kind of shelter, although in the case of serious outbreaks most consuls and merchants took
themselves and their families to their country villas. The quarter was also emptied during
the summer months when the Franks temporarily settled in their country houses, some
elegant examples of which are still present in Bornova and on the campus of Ege
University. European nations had their separate favourites among the suburbs in the
environs of Izmir and many travellers also underlined this fact (Fuller 49, Swan 152).
Generally, the French preferred Bornova, the Dutch Sedikéy and Buca was called the
English village because of the number of its British residents. The villas in these
communities offered not only refuge but also recreation. Sedikdy (near Gaziemir today),
the retreat of the Dutch consular community, was praised by Thomas Macgill in 1806 for
its beautiful and romantic walks and the splendid hunting ground. Hyena, bear and wild
boar were common, and (certainly a misunderstanding or a wild hyperbole on Macgill’s
part, because those animals were never found in this geography) lion and tiger were
occasionally encountered on the neighbouring mountains (82). In 1825 Chatrles Swan heard
of tigers and bears but remained a little sceptical in his Journal of a Voyage up the
Mediterranean; Principally among the Islands of the Archipelago, and in Asia Minor: “A large hyena
was killed a short time since, near Sedecui; but such an event is of extraordinary
occurrence. A report goes abroad, that tigers, and even bears, have been seen here: I am a
little incredulous” (149) (emphasis original). Such game gave the young gentlemen of the
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merchant houses a healthy outdoor outlet for their energies, whereas the elderly and the
ladies lived in restful simplicity. Many of these villas were well provided with European
comforts and had gardens and pleasure-grounds laid out in the style of the different nations
to which their owners belonged (Fuller 49).

More than anything else, the Casino stood in the centre of Levantine social activity, the
so-called Paris style life. Travellers of the nineteenth century were glad to visit it, at least in
the first half of the century, before other attractions — theatres, beer-gardens, good hotels
and restaurants — replaced it as their favourite place of activity. The merchant society of
Levantine Izmir, Fuller guesses as between three hundred and four hundred persons, ran
the place on an annual subscription of five shillings (48). In A Journey through Albania and
Other Provinces of Turkey in Europe and Asia, to Constantinople, during the Years 1809 and 1810
John Cam Hobhouse describes its more moderate pleasure in 1810:

Here there is a reading room furnished with all the papers and gazettes of Europe,
except the British, and there are two other apartments with billiard tables:
refreshments of every kind can be procured in the house, for those who choose to
form parties for supper. —The rooms open at eight o’clock every evening; and
during the Carnival, the subscribers give a ball once a week, to which all the
respectable Greeks and the ladies of their families are invited [...] all strangers, not
residents of Smyrna, are permitted to attend the rooms without any payment. (619)

Sometimes the pleasures were less moderate. Speaking of the preceding century, Wood
writes that at any of the celebrations in Izmir, the British and Dutch had “usually to be
carried to bed in an inebriated condition” (241). In A Journal Written during an Excursion in
Asia Minor, (1838) British traveller Charles Fellows notes that one of the visits of European
warships made welcome excuses for a ball:

The Casino Ball was extremely gay: many of the women, and particulatly the
middle-aged and old, wore the Greek costume, which is very elegant [...] the band
from the Sapphire frigate, and the officers in their uniform, added to the gaiety of
the room. I came away at about one, but find that most of my friends remained
until five, and some until seven o’clock. (2)

There was a difference in women’s style; Levantine ladies adopted French fashions,
Greeks wore their native dresses (Fuller 48). The easy combination of Franks and Greeks,
noted by John Cam Hobhouse and Charles Fellows, seems to have disappeared by time. In
any case the Greeks, as William Knight writes in 1836, established their own institution to
the Frank Casino: a Greek Club called the Casin du Commerce, in the Frank Street,
opposite to Greek Church (273). Another British traveller Francis Harvé visits this place in
the same year and ironically observes heavy gambling and ladies weeping over their victims.
Ethnic distinction constituted a social obstacle between members of the two clubs: Greeks
were not admitted to the Frank Casino, neither were Armenians, Turks, Jews, or any other
ethnic groups. The reason for this was that the Franks considered it below their dignity to
suffer anyone in their establishment who was not a European. Another prominent
nineteenth century British traveller Chatles G. Addison in Damascus and Palnyra, a Journey to
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the East reveals this in his visit to this club: “Greeks were not accepted to Frank Casinos
like Turks, Armenians, and Jews. Anyone who is not European was believed to be lower
their dignity...” (344). As Francis Harvé did not expect this absurdity to last long, in the
second half of the nineteenth century, this rule had started to break down (342-343).

If the casino reminded Europeans of the European culture, it gave the Levantine
communities a sense of contribution in the latest fashion. As mentioned before, the huge
majority of Turkish citizens were resistant (consciously or not) to these Paris style charms,
but some of the highest officials were not. Traveller William Turner attended a ball given
by the British Consul of Izmir in 1816 where the most astonishing sight belonged to the
Governor of Izmir: an “immensely fat old Mussulman, at a Frank ball, playing faro with
Giaours; and even when Mr. W. [British Consul| at supper gave a toast to “The Prosperity
of Smyrna’, making a speech to express his wishes for the Franks continuing to share it”
(140). The visitors who came to Izmir for any reason were always invited to those clubs for
meeting or discussing political strategies by Levantines. For this matter, Charles Fellows
expresses his seemingly neutral ideas:

I have been admitted to the Casino or public rooms [...] I have been introduced to
many Europeans here [...] The Frank people here, having no interest in the country
they inhabit, and voice even in the local government of the town, devoted their
thoughts wholly to business; their goods are all the stake they have, and even this
interest is limited by the climate and government; no one has a house of value, for
the frequent earthquakes place them in jeopardy. (5)

Although it was exceptional, some prominent wealthy Turks or local governors were
welcomed to the Casinos by this community. The well-known Katipoglu, whose propensity
for Frank community and assistance to the Christian rayahs was one of the famous names.
Macfarlane, in his Constantinople in 1828 writes his impressions about the stereotypical
Turkish character in the Casino as follows:

He would even take a hand at cards, and with still less repugnance, a glass of wine.
He was a constant attendant at all their balls, and a passionate admirer of the ladies;
and it is whispered in Smyrna, that some of those ladies were not insensible to the
gallantry of this Turk [...] His manners in company were unexceptionable, and even
gentlemanly. (92-93)

Macfarlane’s quote and Turner’s remark above on the fatness of the governor show an
ambivalent attitude noticeable not only in these visitors: Turkish notables may have been
remarkable men wielding power over life and death. Yet, to the eyes of a British gentleman,
an absurdity clung to them whenever a Turkish person imitated European manners, in
particular when they discarded customary dress for the reforming uniforms introduced by
Mahmut II. The ironic tone is also heard in Fellows’ account who was dining at the
Consul’s when the Governor of Izmir visited and requested to be allowed to go to the ball
with the Consul. While the Governor did not drink wine, he satisfied his thirst with strong
spirits because for him, rum and brandy had not been forbidden by the Prophet (5-0).
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According to many British travellers, the Greek communities in Izmir were the first
volunteer group registering for the Frank Casino but their registration had not been
accepted for a long time. Therefore, it was mentioned that Greeks established their own
Casinos. In his Damascus and Palmyra, a Journey to the East, Charles G. Addison explains this
event as follows:

By the English and European merchants, the Greek families have been, and are
still, generally looked down upon, and not considered in society; but, of late years,
so many have acquired wealth in their commercial pursuits, getting the protection
of the Greek consul of the Morea against the exactions of the Turks, that they
consider themselves on a level with the European merchants, give balls and
entertainments, and live in style. (104) (emphasis original)

The temporary split of Christian society into customers of two casinos masks an
essential unity which visitors detected in the free and easy interchange between Franks and
Levantines.” John Cam Hobhouse notes that it was a very large and harmonious society
which intermarriage between the numerous British, French, Dutch, German and Italian
families and, on the other hand, the principal Greeks had created (618). In Travels in Turkey,
Egypt, Nubia, and Palestine, in 1824-27, Robert Richard Madden also confirms this idea that
“several of the English merchants are married to Levantine ladies, that is to say, Greek
Smyrniates” (147). A historian Christine Laidlaw comments on those marriages as follows:
“from the beginnings of the seventeenth century some of the young [English] factors,
certainly at Izmir and presumably in Istanbul, Aleppo [Halep] and elsewhere, married or
entered into less formal relationships with local Greek and Armenian Christian women”
(167). The process of adoption of foreign cultures worked both ways. The Levantines
struggled to acquire European tastes while the Europeans discarded rigid manners and
etiquette and released towards an Oriental laziness. Charles Macfarlane was an example of
the Oriental traveller who was capable of revising his first impressions. His earlier opinion
in Constantinople in 1828 on Frank men had been unflattering — a lot “amazingly deficient in
spirit and instruction, and in the markings of national character” (80). The English even
spoke English with a foreign accent! ILater he relented: “You meet with men,
undistinguished, it is true, by high qualities of either principle or intellect, but who are civil,
friendly, and cheerful” (81). His congratulatory phrases continue with an increasing

2> <¢

harshness: “free, familiar intercourse among all classes,” “total absence of ceremony,

2

stiffness, and etiquette,” an “easy tempered, sociable, and agreeable people,” the foreign
visitor was certain of “plenty of gossip and laughter, and a familiar and kind reception” (80-

81).

2 The inhabitants of the mixed population which is found in the seaport towns of Mediterranean, the
descendants of the Europeans settled there, and of Greek, Armenian, or Syrian mothers, are called by the
Italians “Levantini” and “Levantins” by the French. The Levantines or Franks, as they are also called, are
distinguished from the Greek rayahs, or subjects of the Porte, as most of them claim the protection of some
European consul (The Penny cyclopaedia of the Society for the Diffusion of Useful Knowledge, 1.ondon: Charles Knight
Company, 1839. pp. 453).

29



5t International Language, Culture and Literature Symposium
April 24-26, 2019 Antalya/TURKEY

Editor: Dr. Mehmet Galip ZORBA

ISBN: 978-605-84052-6-4

A traveller would quickly be commandeered by the ladies. In the encounter between the
English travellers and Levantine ladies, both parties observed a fascinating aura: the ladies
watched a representative from London or Paris, of which places their Eastern imaginations
had formed the most excessive ideas - ; the Englishman gazed at the fair Smyrniotes whose
beauty was proverbial in the Levant (Macfarlane 82). Their manners certainly differed from
those of Jane Austen’s heroines; the question was, whether these also indicated a different
standard of morals. Charles Macfarlane was critical and Richard Madden was tolerant on
this point. Both found that Levantine ladies lacked the social accomplishments of their
polite British sisters. They could not play the piano or the harp and did not sing. Reading a
book did not reach their pretty heads, although a lending library in the town offered the
opportunity. Macfarlane, in an unusual manner, put them down as “really too unintellectual
and uninformed to be anything but the pretty playthings of an hour” (81-83). On the other
hand, Richard Madden surveyed that for all their educational limitations they made
excellent if illiterate wives and he proved that “a woman may be a virtuous wife, and an
agreeable companion, without being able to read novels or to write billets doux” (147). The
freedom of manners and common liberty of young ladies surprised Macfarlane; they were
allowed into male company, yet, he admitted, “no general immoral effects result from the
indulgence, but merely for the sake of convenances, 1 think it ought to be somewhat
restricted” (83) (emphasis original). The charge of immorality arises as easily from different
manners as from strange morals; in Journal of a Voyage up the Mediterranean; Principally among
the Isiands of the Archipelago, and in Asia Minor Charles Swan underlines something offensive
in the way Smyrniote ladies relaxed: “the postures into which they throw themselves,
especially after being heated with dancing, in any but a native must be pronounced
positively indecent and disgusting” (141). Macfarlane shares Swan’s discomfort over
sprawling ladies: “The ‘received position’, even in company, is to sit with one leg on the
sofa bent under them, and the other hanging over the edge [...] You will see in this strange,
pernicious (not to say indecent) attitude, half a dozen ladies, sitting side by side, on a long
sofa” (84). The physical consequences, he continues, were damaging beauty — large and
vulgar feet, thick legs, and, turning coy over female bottoms, too much quantity of “that
charming portion of the female frame, which ought to be — ‘Fine by degrees, and
beautifully less” (84-85). As for the rest of the body, Macfarlane had seen the elegance and
stylish carriage of their heads and necks equalled only by the Greeks: “These defects are the
more striking, from the elegance and graceful carriage of their heads and necks, which I
hardly ever seen equalled, except among the Greeks” (85).

Conclusion

Travel to the Orient has been one of the prominent mediums through which the
Western traveller enters into the process of understanding both his own culture and the
culture of the “Other.” Travel, as a productive activity, produces knowledge. During his
travels, the traveller is in the act of becoming, growing and developing. He learns through
the travails and experiences of travel. Such experiences confirm the fact that the traveller
“learns what he did not know before and did not expect” (Palmer 232). Each step of travel
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introduces either a pleasant or unpleasant experience to him which might contradict his

expectations.

Subsequently, my examination in this work has been concerned with the exposition of
the varieties of the British nineteenth century Izmir experience. Travellers’ experiences of
Izmir were often shaped by religious, class and gender prejudices. I equally claim that there
are large areas of factual (accounts) rather than ideological nature; i.e., because of the fact
that British travellers narrate incidents such as Ottoman public justice and the fight of
Greeks against Turks in Izmir, or native and foreign precautions against those incidents, or
outdoor entertainment. Historians need to turn to such travellers because Ottoman sources
about Izmir are much more silent. Considering the historical flow of Izmir — having
witnessed many fires and earthquakes — one can claim that this town was raised “from its
ashes” after the 1922 fire. The value of travellers’ accounts must, therefore, not be
underestimated. In this study, much of such factual material — British travel accounts on
Izmir — has been collected and pieced together from large sum of small details.
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Appendix

Figure 1. Alexander Sandor Svoboda, 1865, “Slopes of Mount Pagus,” (Kadifekale) (Atay, C. 19.
Yiigyd Izmir Fotograflars, Istanbul- Suna ve Inan Kirac Akdeniz Medeniyetleri Arastirma Enstitiisii,
1997).

Figure 2. Alphonse Rubellin, 1880, “Mount Pagus and Chapel of St. Polycarpe”
(www.levantineberitage.com)
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Vigure 3. Alexander Sandor Svoboda, 1865, “Port Sarskisla,” (Atay, C. 19. Yiigydl Izmir
Fotograflars, Istanbul: Suna ve Inan Kirag Akdenizz Medeniyetleri Arastirma Enstitiisii, 1997).

Figure 4. Alphonse Rubellin, 1880, “Custom Warehouses” (www.levantineberitage.com)
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Figure 5. Alphonse Rubellin, 1880, “Customs Warehouses” (www.levantineheritage.com)

Figure 6. Thomas Allom, “A Street in Smyrna” ((possibly) Thomas Allom, Robert Walsh,
Constantinople and the Scenery of the Seven Churches of Asia Minor. London: Virtue, no date.)
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Figure 7. Thomas Allom, (no date), “Smyma” ((possibly) Thomas Allom, Robert Walsh,
Constantinople and the Scenery of the Seven Churches of Asia Minor. London: 1 irtue, no date.)

36



5t International Language, Culture and Literature Symposium
April 24-26, 2019 Antalya/TURKEY

Editor: Dr. Mehmet Galip ZORBA

ISBN: 978-605-84052-6-4

Konservatuvarlardaki Calgt Egitiminde Motivasyonun Yeri ve Onemi

Ezgi Nihan Uzunonat
Anadolu Universitesi
Devlet Konservatuvari
ezgink@anadolu.edu.tr

Ozet

Calgt egitiminde miizik egitiminin getirdigi disiplin anlayisina ve calgiyr calabilmek icin gereken
donanim ve becerilere sahip olunmast gerekir. Teorik boyutunun yani sira, daha ¢ok uygulamaya
dayanan bir egitimdir ve icinde biyik 6lciide performanst barindir. Bu siirecteki motivasyon
6grencinin bagarist acisindan belirleyici unsurlardan biridir. Etkili bir 6gretmenin, égretecegi ¢algtyl
ustalikla kullanabilmesi, temel teknik ve muzikal dogrulart bilmesi énemlidir. Bu baglamda, calgt
egitim sireci ve bu siirecte Ogretmenlerin Ogrencilere yaklasimlarinin nasil olmast gerektigi
sorgulanmis, motivasyon kavrami hakkinda bilgiler verilmistir.

Anahtar s6zciikler: Calg: egitimi, motivasyon, egitim, miizik egitimi.
Girig

Egitim, toplumlar1 ve bireyleri gelistiren, yonlendiren, degistiren en etkili strectir.
Egitimin bir¢ok kolundan biri olan Sanat Egitimi, yaraticiligt ve hayal gliciini ifade etmeye,
bireylerin duygu, algt ve heyecanini ortaya ¢tkarmasina yardimet olmaya yonelik olmalidir.
Bu acidan Sanat Egitimi, bireyin bilissel ve devinissel yonlerinin yaninda 6zellikle duyussal
yoninin gelismesinde 6nemli bir rol oynamaktadir. Bu nedenle Mizik Egitimi, Sanat
Egitimi’nin baslica dallarindan birini olusturur. (Uzunonat, 2016).

Mesleki miizik egitimi, miizigi meslek olarak segmek isteyen kisilere yonelik, 6zel yetenek
ve ilgi gerektiren, meslegin gerektirdigi muziksel davranis ve birikimi hedef alan bir egitim

surecidir.

Mesleki Mizik egitiminin bir boyutu olan calgt egitimi, teorik boyutunun yani sira
uygulamaya dayanir ve zor, uzun soluklu, ustalik isteyen bir egitim siirecidir. Bu nedenle
calgt icraciligini meslek olarak secen bir birey, o calgiyt ¢almanin gerektirdigi yetenek,
kapasite ve bilissel, devinissel, hedefleri gerceklestirebilecek donanimda olmalidir.
(Uzunonat, 2016).

Konservatuvar Calgi Egitimi

Konservatuvarlarda tam zamanlt ¢algt egitimi ilkégretimden sonra baslar ve egitim on yil
devam eder. Ogrenciler kazandiklart ilk asama olan kulak sinavini gectikten sonra calgt
secimine girerek ikinci asamayr da tamamlarlar. Kazanan oOgrencilerin ¢algt hocalar
belirlendikten sonra aile ve ¢ocuk 6gretmenle bir araya gelir, okulun ¢algt deposundan ona
bir calgt secilir ve ailenin tizerine zimmetlenir. Ders saatleri haftada iki saat olmak tzere
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hoca tarafindan belitlenir ve Ogrenci, saatinde hocanin odasina gider. Dersler bireysel
yapildigt icin hoca, derslerin sayisint isterse artirabilir.

Ogtencinin kulaginin iyi olmast bir ¢algt calmaya yeterli oldugu anlamina gelmez. Sag ve
sol el koordinasyonu, bu koordinasyon sirasinda caldigi sesleri dinleyebilme kabiliyeti,
fiziksel rahatlik gibi kavramlar kulagin iyi duymasindan farkli kavramlardir. Bu nedenle ilk
sene, ¢ocugun calgtya karst yatkin olup olmadiginin belirlendigi yildir. Bu yiin sonunda
Ogrenci de eger bu yetilerin timi var ise ikinci seneye devam etme hakki kazanir.
Ogrencinin ¢algtyt yapip yapamadigini dénem sonunda girdigi sinavdaki jiiri karar verse de
ogrencinin sene i¢indeki gelisimini en iyi bilen 6gretmendir. Bu nedenle jiiride olan bir fikir
ayriligt olmast durumunda 6gretmen belirleyici bir rol Gstlenmek durumunda kalabilir.

Ogtenciler her dénem sonu sinava girip jiiri karsisinda performans sergilerler ve bunun
sonucunda da not alirlar. Bu siire¢ her sinif i¢in aynidir. Ogrencilerin sinavda calacaklart
program icin her hocada bir 6gretim programi bulunur ve smavlar bu programa goére
devam eder. Bu 6gretim programi, her bir calginin hocalarinin bir araya gelerek karar
verdikleri bir programdir. Konservatuvar egitimi uzun bir egitim streci oldugundan
ortaokul, lise ve lisans devrelerine gecis kendi bunyelerinde uyguladiklart sinavlar
sonucunda gerceklesir.

Turkiye’de bulunan tim konservatuvardaki egitim birbirine benzer sekildedir ancak her
Universite’nin ve Konservatuvar’in kendi biinyesinde uyguladigi farkls sistemler vardir.

Galgt Egitiminde Ogretmenin Rolii

Calgt egitiminde dersler birebir yapildigindan 6grenci ve 6gretmen iliskisi ve iletisimi
bgrenme siirecini etkileyen en énemli faktordiir. Ogrencinin égretmeni sevmesi, calgisint
sevmesini ve devamliligi beraberinde getirir. Ogretmenin unutmamast gereken en 6nemli
faktor her cocugun farkli oldugudur. Ogrencilerin yetenegi, algilama hizlari ve bigimleri,
fiziksel avantaj ve dezavantajlari birbirinden farklidir. Dolayistyla her 6grenci igin farkl
metot ve yaklagimlar sergilemek gerekebilir. Bu yaklagimlari dogru uygulayabilmek icin de
ogretmenin bilgisi, ¢aliciligr ve aktarma guiciintin iyi olmast gereklidir.

Ogrencinin gelisimi icin 6gretmenler elestirel gbzle bakmak zorundadirlar. Bu nedenle
de hatalart hedef alirlar. Ancak, bu hatalarin uygun bir dilde ve yapict nitelikte olmasina
dzen gosterilmelidir. Ogrenci, ¢algt calmanin iistesinden gelinemeyecek bir durum oldugu
dustincesine ya da hatalarini diizeltemeyecegi fikrine kapilmamalidir.

Ogrencilere calgtya basladiklart andan itibaren sonrasinda neler 6greneceklerini
anlatmak, onlart heveslendirerek bir sonraki hedef icin calismalarint saglama agisindan iyi
bir yol olabilir. Calgt ¢alma yetenegi aynt zamanda iyi bir taklit¢i olmay: da iginde barindirir.
Bu nedenle 6gretmenin aktif calict olmasi, hayranlik uyandirmasi, 6grencinin glvenini
kazanmasi ve gorereck anlamasina yardimct olmast agisindan Onemlidir. Bu nedenle

Ogretmenin derslerde Ogrenciye ¢alarak gOstermesi usta-cirak iliskisini pekistirerek
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ogrencinin gelisimini destekler.  Calgt ¢alma ve Ogrenme strecinde sabirli olunmast
gerektigini hem 6gretmenin hem de ¢grencinin unutmamast gerekir. Ogrencinin ¢alisirken
gosterecegi sabir ne kadar 6nemli ise 6gretmenin de 6gretirken Ggrenciye karst ayni sabri
gostermesi o kadar onemlidir. Konser, Konservatuvar egitiminin en 6nemli pargasidir.
Ogrencilerin kendilerine giivenlerini tartacaklart ve heyecanlarini kontrol edebilecekleri tek
yer sahnedir. Dolayisiyla onlart bol bol sahneye c¢tkarmak, gelisimlerini buyik 6lctide
destekler. Heyecan faktorii ile birlikte yasadiklart deneyim, onlarin kendilerindeki eksiklikleri
fark etmelerini saglar. Bu konserlerdeki basart orant 6gretmen i¢in de belitleyici bir rol
oynayabilir. Ogrenci heyecanliyken nasil bir performans sergiledigini gérmek onun
hatalarini tespit etmek icin iyi bir yontemdir.

Her 6grencinin eksiklikleri farkli olabilir. Bu nedenle 6gretmenin alant ile ilgili literatiirii
iyi tanimast, bu eksiklikleri tespit etmede ve ¢6ziim bulma da isini kolaylastirir. Ogrencilerin
her hocadan ogrenebilecegi bilgiler farklidir. Dolayisiyla 6gretmenin, alani ile ilgili
calistaylardan, masterclass’lardan haberi olmali, 6grencilerini de bu konuda tesvik ederek
baska hocalarla ¢alismasint saglamalidir. Bu konuda yol gosterici olduktan sonra 6grencinin
arttk bu tip konser ya da masterclass’lart kendinin arastirmasini saglamak da 6nemlidir.
Ogrenci, tek basina isinin tstesinden gelebilme becerilerini ne kadar erken basarirsa,
kendine gtiven ve vizyonu da o kadar erken gelisir.

Ogretmenin iyi ¢algt caltyor olmasi, iyi bir 6grenci yetistirmesi icin yeterli degildir. Etkili
bir ¢algr 6gretmeni; farkli kapasitedeki ogrencilere yonelik farkli ¢6zim yollart bulabilecek
bilgi, donanim ve yaraticiliga sahip, 6grenci psikolojisinden anlayabilen, iletisim becerisi
gucld, elestiriye actk, 6grencinin dusiincelerine saygilt ve en 6nemlisi kendine ve 6grenciye

givenen 6gretmendir.
Motivasyon

Ik olarak 1880’li yillarda Ingiltere ve ABD’deki psikologlarin yazilarinda ortaya cikan
motivasyon terimi, Turk Dil Kurumu sézligine gore “isteklendirme” ve “gudileme”
anlamlarina gelmektedir Yani, bir insant belirli bir amag i¢in harekete gegiren gii¢ olarak da
tanimlanabilir. Egitimde Motivasyonun bazi 6nkosullart vardir. Bir seyi basarabilmek igin
kararly, istekli olmak ve karsilagilan engellere ragmen devam etmek. Motivasyon kavraminin
temelinde tG¢ ana unsur vardir;

1. Kisinin iginde gizli olarak yer alan ve onun degisik sekillerde davranmasint saglayan
glcler ve bu giicleri harekete geciren dis faktorler yoluyla davranisin baslatilmasi,

2. Belli bir amag ve hedefe varmak tizere davranisin yonlendirilmest,

3. Kisi tarafindan algilanan hedef dogrultusunda davranisin devam ettirilmesidir. (Unsar,
Inan, Yiirik, 2010).

Motivasyonun 6n kosulundan biri ihtiyagtir. Motivasyon siireci tatmin edilmemis
birtakim ihtiyaclarin dirttsi ile baslar. Bu ihtiyaclar uyarilincaya kadar kisi motive olamaz.
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Ihtiyaglar insanda yoksunluk hissi yarattigindan insanin fizyolojik ve psikolojik dengesini
(homeostasi) surdiirebilmesi i¢in bu ihtiyaglarin karsilanmast gerekmektedir. Ancak ihtiyag,
istek ile karisabilmektedir. Isteklerimizin her zaman karsilanmasina gerek yoktur ancak
ihtiyaclarimiz yasamimizdaki dengenin devam etmesi icin mutlaka karsilanmalidir (Unsal,
2011). Bu ihtiyaglar, Biyolojik, ruhsal ve sosyal icerikli olmak tzere ti¢ baslk altinda
toplanir.

Harekete gecirilmis veya uyarilmus ihtiyaglara psikolojide “Gudd” ad: verilir. Gudia
tiirleri; Birincil ve Ikincil giidiiler, Durumluk ve Siirekli Giidiiler, I¢sel ve Dissal Gudiiler
olarak ti¢ baslik altinda incelenir.

Birincil ve Ikincil Giidiiler: Aclik, susuzluk gibi biyolojik temeli olan diirtiilere dayanan birincil
gudiiler, diger canhlarda da mevcuttur. Psikolojik ve sosyal temelli olan ikincil giidiiler ise;
sevecenlik, sosyal onay, birlikte olma istegi, basari, kendini bulma olarak 6rneklendirilebilir.

Durnmink ve Siirekli Giidiiler: Belli bir durumun etkisiyle ortaya ¢ikan ve gecici olan giidiler
Durumluk giidiilerdir. Ornegin sinav oldugu icin ¢alisan égrencinin giidiisii durumluktur.
CGalismasini 6grenmek icin yapan 6grencinin gudusi ise streklidir, ¢inkd 6grenme giidiist
streklidir.

I¢sel ve Digsal Giidiiler: Motivasyon hem kisinin kafasinin icindekilerden (diisiinceler, planlar
ve yeteneklerine olan giiven) hem de dis ¢evrede olanlar (hedef ulasma ihtimali ve hedef
ulasma durumundaki sonug) sonucu ortaya cikabilmektedir. Icsel gudu, kisinin ilgi, merak,
ihtiya¢ icinden gelen etkilerle ortaya ¢tkar ve bireyin icinde var olan ihtiyaglarina yoénelik
tepkilerdir. Merak, bilme ihtiyact, yeterli olma istegi, gelisme arzusu icsel gidilere 6rnek
gosterilebilir. Dissal giidii disardan gelen odil, ceza gibi etkilerle ortaya cikar. Bireyin
gudilenmesi digsal etkilerle gelistirilirse digsal gudilenmedir. Bir 6grencinin yiksek not

aldig1 icin Ogretmeni tarafindan Ovilerek pekistirilmesi sonucu motive olmasi buna 6rnek
gosterilebilir (Akbaba, 20006).

Motivasyon teorileri Kapsam ve Sure¢ teorileri olmak tzere iki ana grupta
toplanmaktadir. Kapsam teorileri; i¢sel faktorlere agirlik veren, Siire¢ (process) teorileri ise
dissal faktorlere agirlik veren teorilerdir. Kapsam teorilerinden en yaygin olanlar;

e Abraham Maslow, Thtiyaclar Hiyerarsisi Yaklasimi

e Frederick Herzberg Cift Faktor Teorisi (Hijyen — Motivasyon Teorisi)
e David McClelland, Bagarma Thtiyact Teorisi

e C(Clayton Alderfer, Erg Yaklasimr’dir.

Siireg teorilerinin dort temel motivasyon teorisi ise;

1. Davranss sartlandirma (sonugsal sartlandirma-edimsel sartlandirma) yaklasimu,
2. Bekleyis(beklenti) teorilerd,

3. Esitlik teotisi,

4. Amac teorisi’dir.
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Calg1 Egitiminde Motivasyon

Egitimde 6grenme kavraminin sadece zihinsel degil, duygusal bir yoni oldugunu da
unutmamak gerekmektedir. Ozellikle sanat egitiminin, duygulari disart aktarabilme
yeteneklerinin dgretildigi bir yoniiniin olmast, bu fikrin, bu alanda kullanilmasini destekler
niteliktedir. Ogrenme siirecinde ilgi ve motivasyon ise gercek asla goz ardi edilemeyecek
kavramlardir. En etkili motivasyon elbette ki budur. Calgi egitimcisinin en temel gorevi,
ogrencinin zihninde farkindalik olusturmak ve 6grencilerin igindeki yaraticiigin disart
c¢tkmasina yardimcr  olmaktir  (http://www.ikincidort.com/ogrencilerde-motivasyonun-

onemi/).

Ogrencilerin motive olmasini engelleyici bazt unsurlar vardir. Bunlar;

e Ogrenilmis Caresizlik (Ogrencinin yapamayacagi veya basaramayacagini anlatan
olumsuz mesajlaridir).

e Ogzgiiven Yetersizligi (Ogrencinin yapma, elleme, dokunma gibi sézciiklerle
engellenmesidir).

e Mazeretcilik (Bahane bulmadir).

e Atalet (Amaca yonelik eyleme gecememektir).

Tim bu unsurlar her 6grencide farklilik gosterebilir. Ogretmenin bu olumsuzluklari iyi
tespit edip dogru yontemler bulmast 6grenciyi motive edebilmesi agisindan 6nemlidir.
Ogrenciler motive olduklari &lgiide bagarili olacaklardir. Ancak bunun icin 6nce
Ogrencilerin  kendi hedeflerini  belirleyebilmelerini, ¢alisma planint  yapabilme ve
uygulayabilmelerini (zamanini iyi degerlendirmek gibi), dogru ¢alismayr 6grenebilmeleri gibi
temel hedefleri 6gretmis olmak gereklidir.

Basari, Ogrencinin bagarih olma yolundaki c¢abasini artiracaktir. Basariyt elde eden
ogrenci, bu tadi tekrar yasayabilmek icin 6grenmeye motive olacak ve bu motivasyon
kaynagi onu yeni basarilara gotiirecektir. Ogrencilere 6grenme becerisi kazandirarak ona bu
basartyt elde etmesi i¢in yardimct olmak, motivasyonun Onemli bir parcasidir.
Motivasyonun kisisel bir olay oldugunu unutmamak gerekir. Birisini motive eden herhangi
bir durum veya olay baskasini motive etmeyebilir. Bu tamamen kisinin is yapma, faaliyette
bulunma, sonu¢ alma arzusu, gayreti ile ilgilidir. Bu nedenle 6grenciler de motivasyon
durumlarini ¢esitlendirebilmek 6nemlidir. Baz1t 6grenciler i¢sel motive olurken (yani bir
seyleri yapmalarina temelde inanglari ve hisleri yardim ederken) digerleri dissal motive olur
(cesaretlenmek icin digerlerinin destegine ihtiyac duyma gibi). Ornegin calgi 6gretmeni
calgiya yonelik motivasyonda, aile ve arkadaslar kadar onemli bir dissal motivasyon
kaynagdir.

Cesaret motivasyon ile i¢ ice bir kavramdir. Ogrenci cesaret edemezse motive olamaz.
Motive olmazsa da cesaretini kaybedebilir. Bu iki kavram birbiriyle yakindan iliskilidir.
Ihtiya¢ duyan Ogrencileri 6z giivenlerini ve basart ihtiyaclarini gelistirmeleri icin
cesaretlendirmeye calismak onlarin motivasyonunu da beraberinde getirecektir. Onlara
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sorumluluk vermek ve kendiyle yarismasini saglamak, basari gidiisini gelistirici
faktotlerdendir. (http://www.pdevco.com.tr/blog/7/Egitimde Motivasyon!).

Icinde calgt 6grenme istegi duymayan bir égrencinin motive edilmesi miimkiin degildir.
Bu nedenle &grencinin 6nce Ogretmeni sevmesi, ¢algtyt da sevmesini kolaylastirabilir.
Bunun igin Ogretmenin kendini 6grenciye sevdirdikten sonra calgisini da sevmesini
saglayacak yontemleri diisiinmesi gerekir. Ogrenci ile birlikte calarak ya da arkadaslari ile
seviyesine uygun parcalart birlikte calmalari saglanarak ikili, G¢lii veya dortli gruplar iginde
olmasint saglamak motive edici olabilir.

e Ogrencilerin motivasyonunda egitimsel kazanimlarin olmast 6nemlidir. Bunlar;

e Sosyal becerilerin kazandirilmast,

e Tletisim becerilerinin kazandirilmast,

e Algisal-devimsel becerilerin kazandirilmast,

¢ Analitik diistinme ve problem ¢6zme becerilerinin kazandirilmasi,

e Yaraticilik ve estetik becerilerin kazandirilmasi,

o Kendisini tanima becerileri kazandirilmasi,

e Grup calismalarinda olusan problemlerin ¢6ziimleme becerilerinin kazandirilmast

ve empatik becerilerin kazandirilmasidir.

(http://www.pdevco.com.tr/blog/7/Egitimde Motivasyon!)

Tartigma ve Sonug

Egitim, hayat boyu devam eden bir siirectir. Iyi bir egitim vermek icin 6ncelikle kisinin
kendini gelistirmesi, gerekli donanima sahip olabilmesi, ¢coklu diisinebilmesi ve iletisiminin
giiclii olmast gerekir. Ozellikle bire bir ders yapilan egitim kurumlarinda bu tiir ézelliklere
sahip olmak olduk¢a 6nemlidir. Konservatuvarlardaki galgr egitiminde 6zellikle ilk yil, aile,
cocuk ve Ogretmen tcgeninin kurulmast gereken bir yildir. Cocugunu iyi gbzlemleyen ve
tantyan bir aile, 6gretmenle ¢cocugu arasindaki iligkinin sagliklt bir sekilde olusmasini saglar.
Bu tggenin giicli olmasi, uzun yillar devam edecek olan egitimin saglam temellere
dayanmasina olanak tanir.

Ogrenciler arasinda zeka, sosyo-ekonomik-kiiltiirel gecmis, okula ve bazt derslere karst
tutum agilarindan bireysel ayriliklar oldugunu her zaman dikkate almak gereklidir. Bu
farkliliklar altinda her Ogrenciye aynt davranmak mimkin olmayabilit. Bu nedenle
ogrenciler arasindaki bireysel farkliliklari dikkate alarak onlart gidilemek ve motivasyon
icin Ogrencinin dikkatini 6grenme materyallerine ¢ekmek egitimde basaryr getiren
unsutlardan biri olacakur. (http://www.pdevco.com.tr/blog/7/Egitimde Motivasyon).

Calgt egitimi kuguk yasta baslayip uzun yillar devam ettiginden her yasta 6grenci ile
karsilasmak kacindmazdir. Kugtk yasta olan Ggrenciler ile yetiskin Ogrencilere ¢algt
tekniklerini kavratmak ve psikolojik gereksinimlerine cevap verebilmek oldukca farkli
yaklagimlar gerektirmektedir. Calgt 6gretmeninin G6grencilerin yasina ve kisiligine gore
motivasyon teknikleri olusturmasi, 6grenciye ulasmasi agisindan onemlidir. Cinkd ¢algt
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egitimi performansa dayali oldugu icin bir¢ok alandan daha fazla giidillenme isteyen bir
alandir. Tim bunlan yapabilmek ve ¢esitlendirmek icin 6gretmenin farkindaliginin ytksek
olmasi, karsisindaki kisiyi tanima yeteneklerinin kuvvetli olmast ve tim bunlar bilgileriyle
harmanlayarak egitim kalitesini yiikseltmesi gereklidir. Unutulmamalidir ki; motive olmus
bir 6grenci, inisiyatifi eline alarak, vazge¢meden ya da bir seyi neden yapamadigina dair
bahaneler iretmeden gorevini yerine getirir.
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Uzerine Medya Odakl Nitel Bir Calisma: Avrupa Avrupave Avrupa

Yakast Ornekleri
Mehmet Galip Zorba
Akdeniz Universitesi
Ingiliz Dili ve Edebiyat1

galipzorba@hotmail.com
Ozet

Bilgi kaynagt olma islevinin yant sira konvansiyonel gérsel medyanin 6zellikle de televizyonun ulusal
kiiltiird sadece yansitmakla kalmadigi ayni zamanda kendi gercekligini de yaratarak ulusal kiltiirii
sekillendirdigi pek ¢ok aragtirmaci tarafindan belirtilmigtir. Tirklik ve Avrupalilik kavramlarinin da
tlkemizde uzunca bir stredir c¢esitli diziler, haber ve tartisma programlarinda ele alindig
bilinmektedir. Bu ¢alismanin amact Turklik ve Avrupalilik kavramlarinin secilen Avrupa Avrupa ve
Avrupa Yakas: adli Tirk komedi dizilerinde nasil kavramsallastirildiklarini diniversite 6grencilerinin
perspektifinden irdelemektir. Nitel arastirma deseninin kullanddigi bu ¢alisma 2018-2019 egitim-
6gretim yihinin giiz doneminde Akdeniz Universitesi Ingiliz Dili ve FEdebiyati béliimiinde
gerceklestirilmis ve calismaya 23 6grenci katilmustir. Ogrenciler her iki dizinin ilk bes boliminii
izlemis ve izledikleri her bir bélim i¢in bu dizilerde yansitilan Tirklik ve Avrupalilik kavramlarint
kendi perspektiflerinden aciklamislardir. Ogrencilerden elde edilen bu veriler igerik analizi yéntemi
kullanilarak incelenmis ve bulgular Turklik ve Avrupalilik kavramlarinin kiltirel basmakaliplar
tzerinden ele alindigint ve de dizilerde bu kavramlarin ¢ogunlukla kiltiirlerarast ¢atisma malzemesi
olarak islendigini géstermektedir.

Anahtar s6zciikler: Turklik, Avrupalilk; Medya ve Kultir; Avrupa Avrupa; Avrupa Y akas:
Girig

Teknolojik gelismelerin etkilerinin en hizli yansidigi alanlarin basinda gelen iletisim ve
medya bu gelismelerin kitlelere yayilmasinda ve gunlitk hayatin bir parcast haline gelmesinde
olduk¢a 6nemli ol oynamaktadir. Bu baglamda, Kocadag’in (2005) da belirttigi gibi, bireyler
arast iletisimin en temel unsurlarindan olan medya hem kiltiriin ulusal ve uluslararasi
dizeyde bireylere ulastirtimasinda hem de toplumsal hayatta bireylerin bilgi kaynagt olma,
eglenme gibi cesitli sosyal ihtiyaclarint gidermede olduk¢a 6nemli bir aragtir. Internetin
yayginlasmastyla etkinligi azalmaya baslasa da televizyon gintmuzde kitle iletisiminde hala
o6nemli bir yere sahip bir kiltiirel tretim ve aktarim aracidir (Fiske & Hartley, 2003;
Postman, 2000; Bal, 2013). Televizyon sundugu urinler ile ortak kiltirel ve politik bir
¢ekirdek olusturarak ulusal kiltiri besler (O’Regan, 2003). Ancak Bourdieu’ntin (1998) de
belirtigi gibi televizyonun gercekligi yansittigt sdylense de aslinda sadece kendi gergekligini
yaratir ¢iinki televizyon ile sunulan kultir fiillen var olan kultiirle bire bir aynt degildir. Bu
acidan ele alindiginda televizyon durum belitlemede ve gercekligi yeniden sekillendirmede
etkin bir role sahiptir (Park & Pooley, 2008; Boyd-Barrett & Braham, 2013; McCombs,
2014).
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Gerbner'n (1998) ekme kuraminda (Ing. cultivation theory) éne siirdiigii iizere,
bireylerin televizyona maruz kalma siiresi arttikga televizyonda yayinlanan programlarda
aktarlan sosyal gercekliklere inanma egilimleri de ayni oranda artmaktadir. Televizyon
araciligt ile aktarilan kilttrel gostergeler insanlarin zihninde yavasca tortular birakmakta ve
belirli bir siire sonra bu tortular yiginlara doniiserek insanlarin tutum, inang ve yargilarini
sekillendirmektedir (Gerbner, 1998; Mcleod & Reeves, 2016; Uslu, Arslan &
Caglayandereli, 2017). Benzer bir sekilde McQuail (2013) medyada, ozellikle de
televizyonda, sistematik olarak ve yinelenerek gosterilen goruntii ve imgelerin bireylerin
duygu, deger, beklenti ve davramslarini sekillendirdigini hatta bazt durumlarda da
belirledigini dile getirmistir. Konukman’nin (2000) televizyon dizilerinin lise 6grencilerinin
yasam tarzlarina etkilerini arastirdigt calismasinin sonuglart bazi dizilerin gercek hayatt
yansittigini, bu dizilerde verilen mesajlarin kiltiirel degisikliklerin baslamasinda ve devam

etmesinde rol oynadigini gostermistir.

Diger yandan medyanin ulusal kilturt dretmede ve sekillendirmede tek bagina etkili
olmadigini belirten ve bireylerin medya metinlerini okuma bigimleri tzerine odaklanan
alimlama teorisine (Ing. reception theory) gore ise izleyiciler medya metinleri karsisinda
santlanin  aksine oldukca etkin bir rol dustlenirler (Arslan, 2004; Uslu, Arslan &
Caglayandereli, 2017). Bu metinlerdeki anlami kendi kiltirel ge¢mislerine ve yasam
deneyimlerine gore olustururlar, bu nedenle ayni kiltirel ge¢mise sahip gruplar bu
metinlerden benzer anlamlar ¢ikarir (Hall, 1980). Campos-Perez’in (2017) Sili’de yayinlanan
Turk dizileri ile ilgili yaptigt ¢calismanin bulgulari, Sili izleyicisi nezdinde, dizilerde yansitilan
yasam tarzinin ¢agdas Turk kiltiriind temsil ettigini; dizilerdeki Turk kadini stereotipinin
cogunlukla orta-alt sinif tyesi, ailesine bakan, sevimli, anlayslt ve sabirli olarak yansitildigs;
Tirk erkegi stereotipinin ise ¢cogunlukla cekici, zeki, sosyal, aktif, basarili ve erkeksi olarak

yansitildigint ortaya koymustur.

Avrupalilik ve Turkliik Kavramlari

Safak (2011) Avrupalidik kavramini, dil, din, 1rk farklarini bir yana itip Avrupa kitasinda
yasayan herkesi Avrupali olarak gérmek olarak tanimlamaktadir. Benzer bir sekilde Kagnict
da (2016) Avrupaliik kimligi ile ilgili calismasinda Avrupaliik kavraminin demokrasi,
bireysel 6zgurlukler, kurallara ve/veya yasalara saygi, kultirel farkliliklara hosgoru ve bariset
olma kavramlariyla 6zdeslestirildigini dile getirmistir. Tturk televizyonlarinda ise Avrupalilik
kavrami uzunca bir siredir Avrupa Birligi ve mizakere streci konulart 1siginda haber ve
tartisma programlarina konu olmaktadir. Turklik kavramiyla ilgili olarak ise Arikan (2016)
bu kavramin kavraminin genel olarak yakin aile baglari ve misafirperverlik ile 6zdeslestigini
ve Turk aile yapisinin sadece bilimsel arastirmalara konu olarak kalmadigini ayni zamanda
birlik, beraberlik ve dayanismanin 6n planda tutuldugu sosyal bir birim olarak sanatta,
sinemada ve edebiyatta da olduk¢a yogun islendigini dile getirmistir. Televizyon dizileri
ozelinde ele aldigimiz da ise geleneksel ve modern aile yapilarinin birbiri ile ¢atismasi siklikla
g6zlemlenebildigini belirten Sucu (2011) bu ¢atismalarda ‘modern’ genellikle Batili, 6zellikle
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de Avrupali, olarak sunulurken ‘geleneksek’ ise siklikla Turklik ile iligkilendirilerek
sunuldugunun da altint ¢izmistir.

Bu calismanin amact Turklik ve Avrupalibk kavramlarinmn Avrupa Avrupa ve Avrupa
Yakas: adli Turk komedi dizilerinde nasi kavramsallastirildiklarini Gniversite 6grencilerinin

perspektifinden irdelemektir. Bu baglamda da su arastirma sorularina yanit aranmistir:

1. Universite 6grencilerine gore secilen dizilerde Tirklik kimligini nasil
kavramsallastiriimaktadir?

2. Universite &grencilerine gore secilen dizilerde Avrupalilik  kimligini nasil
kavramsallastirilmaktadir?

Yontem

Nitel arastirma deseninin kullanddigr bu ¢alisma 2018-2019 egitim-6gretim yilinin giiz
déneminde Akdeniz Universitesi Ingiliz Dili ve Edebiyati béliimiinde gerceklestirilmis ve
calismaya 16 kadin ve 7 erkek olmak iizere toplam 23 égrenci katilmustir. Ogrenciler her iki
dizinin ilk bes bolumini izlemis ve izledikleri her bir bélum i¢in bu dizilerde yansitilan
Turkluk ve Avrupalilik ile iliskilendirilen kavramlart kendi perspektiflerinden agiklamislardur.
Ogrencilerden elde edilen bu veriler icerik analizi yontemi kullanilarak incelenmistir.
Verilerin incelenmesi sirasinda 6nceden belirlenen kodlar ya da temalar kullanilmadigr igin
coklu okuma yontemiyle 6nce temalar belirlenmis ve daha sonradan bu temalar ana temalar
alunda gruplandirilmistir. Calismanin giivenirligini saglamak icin igerik analizi medya
calismalart alaninda bir uzman tarafindan bagimsiz olarak incelenmis ve sonuglar
karsilastirilarak glivenirlik degeri hesaplanmustir. Guvenirlik degerli hesaplamasinda Cohen,
Manion ve Mortrison’in (2007, s. 147) guvenirlik yontemi kullandmistir. Verileri analiz eden
aragtirmacilar arasindaki toplam olast uyusma ile toplam gercek uyusmanin orant
hesaplanmis ve giivenirlik degeri %91,3 olarak bulunmustur. Uzerinde anlagsma
saglanamayan veriler icin ise nihai karari vermek icin tg¢lincii ve bagimsiz bir medya
calismalart uzmanindan goriis alinmustr.

Bulgular ve Tartigma

Ogtencilerin goriisiine gore Awvrmpa Yakas: dizisinin segilen béliimlerinde Tirklik ile
ilgili 6ne ¢tkan temalar Tablo 1’de sunulmustur. Tablo 1’de de gérildigu tizere 6grencilerin
Avrupa Yakas: dizisinde Turklik ile ilgili olarak en sik iliskilendirdikleri temalar sirastyla
kadin-erkek esitsizligi, evlilik, buytklere saygi, geleneksel olmayana ya da bilinmeyene kars
6n yargt, homofobi ve otoriter baba figiridur. Tablo 1°de sunulan temalar ve bu temalarla
ilgili 6grencilerin verdigi 6rneklere bakildiginda 6grencilerin Turklik kavramint daha ¢ok
kiltirel pratikler Gzerinden ve elestirel bir gozle degerlendirildigi ve olumsuz sayilabilecek
orneklere  odaklandiklart  séylenebilir.  Ornegin, 6grencilerin tamami  kadin-erkek
esitsizliginin daha cok aile ortami icerisinde erkek ve kiz ¢ocuklari tizerinden islendigini dile
getirmistir. Bir 6grenci “yaslar: kag olursa olsun ailesiyle birlikte yasan kizlarim ya da kadimlarmn ge
saatlere kadar disarda kalmalarmm aile siyeler tarafindan hos karsilanmaz”’ diyerek aslinda kadin-
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erkek esitsizliginin ailede bagladigini belirtmistir. Bir bagka 6grenci evlilik temasina elestirel
bir gbzle bakarak “Tiirk kiiltiirinde evlilige ve evlilik ile ilgili geleneklere asirs dnem verilmektedir.
Hatta o kadar ki gaman zaman bu geleneklere verilen onem evliligin kendisine verilen onemin oniine
geemektedir” diye belirterek kilttrel pratiklere zaman zaman verilen asirt 6nemin olumsuz
yanina dikkat cekmektedir. Benzer bir sekilde, bir baska 6grenci otoriter baba figiiriine
elestirel yaklasarak “agzrz otoriter olmanin baba ve cocuklar: arasinda korkuya ve cekinmeye dayanan
bir iliskiye neden olur ve cocuklarla babalar: arasina mesafe girmesine yol acar” diyerek gereginden
fazla otoriter olmanin ebeveynleri ile ¢ocuklart arasinda saglikli bir iletisime engel oldugunu
vurgulamistir.  Bireylerin  kendi kalturtine elestirel bir gbzle bakabilmesi, kiltiirel
basmakaliplarin disina ¢ikabilmesi elestirel kultiirel farkindalik kazanabilmeleri i¢in olduke¢a
onemlidir (Byram, 1997). Bu baglamda calismaya katilan 6grencilerin kendi kilturlerine
etnik merkezcilik agisindan bakmayarak kendi kilttrleriyle ilgili elestirilerini dile getirmeleri
kendi kultirlerini sorguladiklarini ve elestirel kiltiirel farkindaliga sahip olduklarini
gostermektedir.

Tablo 1. Avrupa Yakas: Dizisinde Tiirkliik ile Igili Temalar

f f

Temalar (Kadin) | (Erkek) TOPLAM
Kadin-erkek esitsizligi 31 18 49
Evlilik 21 6 27
Buytklere sayg1 gbsterme 17 7 24
Geleneksel olmayana/Bilinmeyene karst 6n yargi 14 4 18
Homofobi 13 2 15
Otoriter baba figiiri 12 2 14

TOPLAM 107 40 147

Ogrencilerin  Avrupa Yakas: dizisinde Avrupalilik ile ilgili iliskilendirdikleri temalar ise
strastyla 6zglr ve rahat yasam, sanata 6nem verme, yeniliklere acik olma, farkhiliklari kabul
etme, kadin-erkek esitligi ve saglkli yasam temalaridir (bkz. Tablo 2). Bir 6grenci
Avrupalilik kavramint “insana ve insana dair her seye onem ve deder verme” olarak tanimlarken bir
baska 6grenci bu kavramui “bi¢ kimsenin yasam tarzina karisilmadan herkesin herkese sayg: duymas
durnmu” ile Ozdeslestirmistir. Avrupalibk kavramu ile ilgili olarak bagka bir 6grenci ise
“Avrupalilik aslinda kaliteli yasam icin gerekli olan bir bakas agisi ve bu bakis agist digerine kurulu bir
yasam bigimi” olarak belirtmistir. Bu 6rnekler ve 6ne plana ¢ikan temalardan yola ¢ikarak
ogrencilerin Avrupa Yakas: dizi 6zelinde Avrupalilik kavrami Turklik kavramina kiyasla
daha olumlu unsurlarla iliskilendirdigi ve Avrupalilik kavramuyla iliskilendirilen kavramlarin
kiltiirel pratiklerden ziyade daha cok iyi ve kaliteli yasam odaklt bir bakis acist etrafinda
kiimelendigi soylenebilir.
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Tablo 2. Avrupa Yakas: Dizisinde Avrupalilike ile Igili Temalar

f f

Temalar (Kadin) | (Erkek) TOPLAM
Ozgiir ve rahat yasam 16 14 30
Sanata 6nem verme 18 8 26
Yeniliklere actk olma 14 12 26
Farkliliklart kabul etme 11 9 20
Kadin-erkek esitligi 12 6 18
Saglikli yasam 12 4 16

TOPLAM 83 53 136

CGalismaya katllan 6grencilerin Avrupa Avrupa dizisinde Turklik ile ilgili olarak en stk
iliskilendirdikleri temalar sirasiyla misafirperverlik, komsuluk, otoriter baba figiirii, evi
cekip-geviren anne figlirti, geleneklere baglilik ve buytklere saygidir (bkz. Tablo 3). Avrupa
Yakas: dizisindeki Turklik ile ilgili temalar ile kiyaslandiginda benzer temalarla karsilasilsa
da Avrupa Avrupa dizindeki olumlu temalarin sayisinin daha fazla oldugu goriilmektedir.
Dolayisiyla, Avrupa Avrupa dizisi 6zelinde Turklik kavraminin ogrenciler tarafindan daha
olumlu temalarla iliskilendirildigi séylenebilir. Ayrica, Avrupa Yakas: dizisi ile ilgili bulgulara
benzer bir sekilde, Avrupa Avrupa dizisi ile ilgili olarak da otoriter baba figlirti 6grenciler
tarafindan olumsuz bir kilttrel unsur olarak nitelendirilirken evi ¢ekip-geviren anne figiirii
de kadinin evde goz ard: edilen emegi olarak degerlendirilerek kadin-erkek esitsizliginin bir
yansimast olarak gorilmustur.

Tablo 3. Avrupa Avrupa Dizisinde Tiirkliik ile 1jgili Temalar

f f

Temalar (Kadim) | (Erkek) TOPLAM
Misafirperverlik 21 13 34
Komsuluk 16 11 27
Otoriter baba figiirii 16 7 23
Evi ¢ekip-ceviren anne figlirii 14 5 19
Geleneklere baglilik 11 7 18
Buytklere sayg1 8 4 12

TOPLAM 86 47 133

Avrupa  Avrupa  dizisinde Avrupaliik ile ilgili 6ne ¢ikan temalar ise sirasiyla
kurallara/kanunlara bagllik, insana deger verme/insana saygl, cevreyi koruma, 6zgir ve
rahat yasam, sanata 6nem verme ve saghiga 6nem vermedir. Tablo 4’te goruldugi tzere,
Avrupa Yakas: dizinde 6ne ¢ikan Avrupalilik temalariyla Avrupa Avrupa dizisinde 6ne ¢ikan
Avrupalilik temalari arasinda benzerlikler bulunmaktadir. Avrupaldik kavrami ile ilgili 6ne
ctkan temalar ve Ogrencilerin bu temalarla ilgili verdigi 6rneklere bakildiginda ise Awvrupa
Yakas: dizisinde oldugu gibi bu dizide de Avrupalilik kavraminin 6grenciler tarafindan
agirlikli olarak kultirel bakis agilart tizerinden olduk¢a olumlu bir sekilde irdelendigi
sOylenebilir.
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Tablo 4. Avrupa Avrupa Dizisinde Avrupalilsk ile 1gili Temalar

f f

Temalar (Kadin) | (Erkek) TOPLAM
Kurallara/kanunlara baglilik 18 11 31
Insana deger verme / Insana saygt 15 7 22
Cevreciyi koruma 17 5 22
Ozgiir ve rahat yasam 11 9 20
Sanata 6nem verme 16 4 20
Sagliga 6nem verme 7 5 12

TOPLAM 84 41 125

Sonug

Bu calismada Turklik ve Avrupalilik kavramlarinin segilen iki Turk komedi dizisinde
nasl kavramsallastirildigt Ogrencilerin  bakis agist tzerinden incelenmistir. Calismanin
bulgulart 6grencilerin Turklik kavramina elestirel ama ayni zamanda objektif bir goézle
bakarak Turklik kavrammin kiltirel pratikleri tizerinden olumlu ve olumsuz yonleriyle bir
butiin olarak ele alindigini géstermistir. Bu baglamda, 6grencilerin Turklik kavrami ile
Ozdeslestirdikleri olumsuz temalar kadin-erkek esitsizligi, bilinmeyene karst 6n yargili olma,
homofobi ve otoriter baba figlirii olarak karsimiza cikarken, misafirperverlik, komsuluga
onem verme, buyiklere saygi ve geleneklere baglilik olumlu temalar olarak karsimiza
cikmaktadir. Avrupalilik ile ilgili olarak ise ¢alismanin bulgulart 6grencilerin Avrupaliligt iyi
ve kaliteli yagam, diizenli bir toplum ve temiz bir ¢evre i¢in gerekli olan bakis agist olarak
kavramsallastirdigini géstermektedir. Bunlara ek olarak, Turkluk ve Avrupalilik ile ilgili
kavramlar her iki dizide de zitlk ve ¢atisma malzemesi olarak kullanilmis ve Turkligin
geleneksellikle, Avrupaliligin ise Batilt modernlik ile iliskilendirilerek sunuldugu séylenebilir.
Ornegin misafirperverlik, komsuluga énem verme ve saygi gosterme 6zellikler égrenciler
tarafindan sadece Turklik dolayisiyla da geleneksellikle ile iliskilendirilirken sagliklt yasam,
insana deger verme veya sanata onem verme gibi Ozellikler de sadece Avrupalilik ile
iliskilendirilmistir. Dolayistyla, hem Turklik hem de Avrupalilik kavrammin kiltirel
basmakaliplar tizerinden ele alindigini ve bu anlamda Bourdieu’ntin (1998) de belirttigi gibi
televizyonun sosyal gercekligi biikerek kendi gercekligini yarattigt soylenebilir. Gerbner’in
(1998) da altin1 ¢izdigi tizere yaratilan bu gergeklik bulanik bir gercekliktir.
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Ozet

Sembolizm, on dokuzuncu ylzyilin son ¢eyreginde ilk olarak Fransiz edebiyatinda ortaya ¢ikmis
gercekeiligin temel yapt tast oldugu Parnasizm karsiti bir akimdir. Edebiyatta ortaya ¢ikmasinin yant
sira resim ve muzik gibi sanat dallarinda da 6nemli bir yer teskil etmistir. Sembolistler, Parnasizmin
aksine esyanin dis yapisindaki sert goriniisten kacgip onu, sbzciklerin miizigi ve sembollerin
yardimiyla betimlemeye ¢alismuglardir. Akim, Paul Verlaine, Arthur Rimbaud, Stéphane Mallarmé ve
Maurice Maeterlinck ile zirveye ulasmugtir. 1914 yilinda baglayan Birinci Diinya Savast her ne kadar
kazananlar tarafinda olsa da, Fransa icin bir ytkim olmugstur. Fransiz yazar Maeterlinck, yasanan bu
yikim, yokluk ve kayiplardan derinden etkilemis, ¢ocukluk doéneminde yasadigi travmalarin da
etkisiyle insanin 6lim olgusu karsisindaki caresizligi temasina yogunlasmasina sebep olmustur.
Yazarin Pelléas et Mélisande (Pelléas ve Mélisande) ve Ariane et Barbe-Blewe (Ariane’la Mavi Sakal) isimli
oyunlart dénemin 2 énemli bestecisi Claude Debussy (1862-1918) ve Béla Barték’un (1881-1945)
dikkatini ¢ekmistir. Besteciler, yazarin metinlerinde kullandig: sembolik dili muizik ve sahneleme
teknigine yansitarak Sembolist operanin iki O6nemli Ornegini ortaya koymuslardir. Oyunlarin
kurgusu, duygusu ve esetlerin miizikal yéndeki olusumu Maeterlinck’in edebi diliyle rtiismektedir.
Maeterlinck’in bu iki oyununun operadaki yansimasi, eski ¢aglar, ask ve kan sahneleri, kuzey
kiyrllarindaki yari karanlik satolar, silik golgeler vb. olarak karsimiza ¢ikmaktadir. Yapilan calisma
Maeterlinck’in Sembolist Edebiyat metinlerinin, Sembolist Operanin gelisimi ve sahnelenmesi

tzerindeki etkilerini ve dikkat ¢ekici bitlesimlerini ortaya koyma temelinde sunulacaktir.
Anahtar sézciikler: Sembolizm, Maurice Maeterlinck, Sembolist Opera
Girig

On dokuzuncu yuzyi, Avrupa’da politik, ekonomik ve sosyal olarak bir¢cok kokli
degisim ve gelismenin yasandigl, dinya tarihinde belitleyiciligi olan bir ¢agdir. Hemen her
alanda, genis ve kapsamli dontisimlerin yasandigt bu yuzyi, Ortagag sonrast ortaya ¢ikan
buytk akimlari, toplumsal, dustnsel, ekonomik ve teknolojik degisimleri temelinde
barindirir. Oncesinde yasanan Sanayi Devrimi ile birlikte kapitalizmin hizla yayginlasmast,
tretim seklinin ve ekonomik iliskilerin yeniden sekillenmesi sonucu olarak toplumsal yasam
belirgin bir bicimde degisime ugrar. Devrimin sebep oldugu bu hizli degisimin sonucunda
toplumsal ¢atismalar, uyumsuzluklar ve sikintilar bas gosterir ve degisen toplumsal yapt yeni
dogan bir¢ok akimin geri planinin olusmasina zemin hazirlar. Bu durum, her ne kadar
ozellikle ve Oncelikle Avrupa'yt etkilese de tim dinyanin uygarlik tarihinde dénim
noktalarint iceren bir siireci baslatir. On dokuzuncu yizyiin ikinci yarisinda edebiyatta
ortaya ¢tkan farkli akimlar da bu degisimin etkisi altinda gelisir.
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Tanim olarak Sembolizm, bilginin ele alinmasina, suglamaya, yanlis hassasiyete ve nesnel
tantmlamaya aykirt edebi bir hareketti. Bunun yerine amaci, fikirlere disa dontk bir form
verme ¢abastydl. Sembolist yazar Eija Kurki “6lim ve 6limle ugrasan riiya oyunlari ve
dramalar sembolist okulun tipik biri 6rnegi” demistir (Brown, 1992, s. 49).

Sembolizmin temel ¢ikis noktast sanat, sanat icindir anlayisidir. Sembolistler, gozle
gorinenin ardinda baska gerceklerin bulunduguna inanirlar ve bu gerceklerin farkli bir
yaklasimla ulagilabilir oldugunu ama en 6nemlisi bu noktaya ulasirken sezgisel yaklasimlarin
onemine vurgu yaparlar. Nasil ki klasizim akiminin, akli her seyin 6niinde tutmasi ve
kontrolcii olmasina karsit bir akim olarak romantizm akimi ortaya ciktiysa, realizm ve
parnas siir akimlarinin asirt gercekeiligi, sembolizmin karst ¢ikis noktasint olusturur.

Cevresindeki materyalist diinyayr reddeden Sembolistler, duyu ve fikirlerin gériinmez
dinyasina girmeyi amacladilar. Bir fikir ve duyguyu, bir nesneyi sanat bi¢imi olarak
kullanmadan anlatmaya calistilar. Yani nesnel ve 6znel kavramlarint birbirinden daha kesin
bir bicimde ayirddar. Bu soyut kavramlarin temsilinin ancak dolayli yollarla miimkin
olmasi, ¢abalarini engellemedi. Sanat eserinin sirrint agiga ¢ikarmamak igin belirsizlik ve
gizemlilik kullanildi. Sembolistler, bir sanat eserinin fikirlerini ve gizemini ne pahasina
olursa olsun korumak icin ¢alistilar (Brown, 1992, s. 21).

Sembolist Edebiyat

Sembolizm, son seklini alana kadar siir ve yazinsal tirlerde birka¢ asamadan gegmisti.
Baudelaire, Verlaine, Rimbaud ve Mallarmé gibi yazarlarin elinde pozitivizm ve Dogalciliga
karst muhalefeti temsil eden Sembolist edebiyatta, misra ve nesir cimle yapisi pargalara
ayrildi. Ses tekrarlart ve kafiye, bicim olusturma islevini devraldi.

Siirde de Sembolizm birka¢ asamadan geger. Bu asamalarin ilki, Parnas siir anlayisidir.
Parnas siir anlayisi, felsefe, tarth doga gibi konulara yonelerek, kisisel konulardan uzak
duran bir tirdir. Bu 6zelliklerinden dolayt miuzikten daha c¢ok plastik sanatlara ve resme
daha yakindir. Oznel yaklasimin aksine nesnel bir anlayis s6z konusudur. Parnas sairlerin
amact guzellik ve bicimde kusursuzluktur. Parnasyenlere gore siirde kusursuzluk, iscilik ile
elde edilebilir, ctinkd siir bir emek trintdir (Cetisli'den aktaran Altundas, 2016, s. 5).

Sembolist edebiyata son basamak olarak goriilen ve Dekadans olarak anilan yaklasim ise
on dokuzuncu yuzyiin sonlarinda yine Fransiz edebiyatinda ortaya c¢ikar. Dekadans
yazarlari, edebiyatta, Ozellikle de siirde yaptiklart ya da yapmaya calistiklar yeniliklerle
Sembolizmin hazirlayicist olurlar. Nitekim Dekadans yazarlarinin ¢ogu bir stre sonra
Sembolizm akimi i¢indeki yerlerini alir.

Sembolizmi bir edebiyat akimi olarak tanimlayan kisi ise, Fransiz asilli Jean Moreas’tir.
Terimi Bauldelaire’in “[SJembol ormanlart arasindan geger insan” satirlarinda kullandigt
sembol kelimesine “izm” ekleyerek tiretir. Bir akim olarak Sembolizm, 6zellikle 1885-1902

yillari arast Fransa’da en parlak doénemini yasar. Donemin 6nde gelen isimleri, Charles
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Baudelaire (1821-1867), Paul Verlaine (1844-1896), Stéphane Mallarmé (1842-1898) ve
tiyatro alanindaki temsilcisi kabul edilen Maurice Maeterlinck’tir (1862-1949).

Maurice Polydore Maeterlinck ve Sembolizm (1862 — 1949)

On dokuzuncu ylizythn sonlarindaki en 6nemli oyun yazarlarindan biri ve tiyatroda
sembolizmin Onciist saytlan Maurice Maeterlinck, 29 Agustos 1862°de Bel¢ika’nin Ghent
sehrinde dogar. Varliklt bir orta siuf ailenin ¢ocugu olarak dogan Maeterlinck, ailesinin
istegi Uzerine yazmaya odaklanmadan once bir stire hukuk egitimi alir. Cocuk denilecek
yasta edebiyata buyik ilgi duyan yazar, bu alandaki ilk basarisini College Saint-Barbe’da
yazdigt bir kompozisyonla elde eder. Babasinin aricilik, gigekgilik, bah¢rvanlik ve seracilikla
ilgilenmesi ¢ocuk yastaki Maeterlinck’in ruhunu karamsarlastiran etkenlerden biridir. Sicak
ve havasiz seralarda gecirdigi ¢ocuklugunda is1ga ve taze havaya Ozlemle buyir. Yazarin
cocuklugunda gecirdigi bogulma tehlikesi, erken yasta Sliimle burun buruna gelmesine
sebep olur. Kardesi Oscar’in bir paten kazast sonunda beklenmedik 6liimii, Maeterlinck’teki
olim korkusunu artirir. Yasadigi bu korku ve travmalar, eserlerinde karsimiza ¢tkan Sliim,

travma ve belirsizlik temalarinin da arka planini olusturur.

Maeterlinck’in oyunlarinda sonug¢ hep Slimdur. Tek gercek olan sey 6lumin yok edici
gucidir. Kisi yasaminin baslangicindan sonuna kadar ezici varligr hissedilen bir Slim.
Maleine, Tintagiles, Ursule, Mélisande, Selysette ve digerleri 6nceden 6lime karst yenilgiyi
kabullenmis ve miicadele giicii olmayan ruhlardir. Insan duyulart bu esrarengiz giiciin
yaklagisint ve varligini goremeyecek kadar yetersizdir. Ustelik kiinat icerisinde insanin
bilgisizligi insant, 6lime karst daha da caresiz kilar (Giimiis, 1986, s. 120).

Maeterlinck’in hayatinda karamsarlik ve iyimserlik olarak ayrilan dénemler dikkat ¢eker.
Doénemsel olarak 1889-1896 arast ve 1896 sonrast olarak ayrilan eserlerinde iki yon bulunur.
Kaderin fark ettirmeden insanlart felakete siirtiklemesi ve yine ayni sekilde bu etkiyi
seyirciye de aktarabilmesidir. Edebi masal dramalarinda karakterlerinin icsel psikolojisini ve
kendi kaderlerini kontrol edemediklerini vurgulayan bir tarzi vardur.

On dokuzuncu yizyilin sonunda, insan olmanin ne anlama geldigiyle ilgili pek cok
rahatlatict inang, insan olmanin dogasinda yer alan kurallar ve gelenekler sorgulanmisti.
Charles Darwin’in evrim teorisi, insanoglunun ilahi bir yaratici ile olan 6zel iliskisine
meydan okumustu. Cesitli tlkelerdeki tarimdan sanayi ekonomisine gegis, is arayist icinde
kirsal kesimden kentlere kadar kéylilerin goct, toplu emek ihtiyaci, milk sahibi ile isci
arasinda sémiri ve kisisel olmayan iligkileri desteklemis, bu da sosyalist fikirlerin
gelismesine yol agmustt. Kadinlar icin toplumsal cinsiyet ve iktidar sorulart da daha belirgin
bir sekilde ortaya ¢tkmaya baslarken, esitlik istekleri 6ne ¢tkmaya baslamistt. Ayni zamanda,
kilise ile devlet arasindaki baglar asinmis, Tanr’nin varligi daha az hissedilir olmustu. Bu
stirecte insan aklinin gizemini ve bilincini sistematik bir sekilde kesfetmeye baslayan Pierre
Janet (1859-1947), Josef Breuer (1842-1925) ve Sigmund Freud’un (1856-1939) calismalart
da ilerliyordu (Antokoletz, 2004, s. 3).
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Maeterlinck’in  oyunlarini temel alan Mavi Sakalin Satosu ve Pelléas et Mé¢lisande
operalarinin yaratilmasi, psikanalizin ve psikodinamik psikolojinin baslangict ile ¢akistyordu.
Debussy, Maeterlinck, Balazs ve Bartok, Pierre Janet ve Sigmund Freud’un g¢agdaslarrydu.
Janet ve Freud klinik terapist olarak, travmatik olaylarin psikolojik etkilerini, hastalarin
dinleyerek ve agrilarini diizeltmek igin bir yol bulmaya calisarak kesfetmeye c¢alistyordu.
Farklt bakis agilart kullanmasina ragmen hem Freud hem de Janet, bilingsizligi
anlasilabilecek bir alan olarak goriiyordu. Maeterlinck ve Freud’un ¢alismalarini takip ettigi
bilinen Balazs da zamanin yaklagimlarina dayanarak bilincaltini kaderin bir pargast olarak
kabul ediyordu (Antokoletz, 2004, s. 706).

Bu baglamda, Maeterlinck etkisindeki opera bestecileri, karakterlerinin temelindeki
psikolojik hatta patolojik durumlarini ifade etmek icin var olan ve anlatim icin yetersiz kalan
mizik bicimler ve beste tekniklerini gelistirmek zorunda kaldiar. Yeni muzik dili, mesajt
ifade etmek yerine, ima eden edebi uUslupla yazilmis, karakterlerin sozciiklerle ifade
edemedigini miiziksel olarak anlama seviyesini yakalamaya ¢alismustir.

Opera ve Sembolizm

Tam olarak Sembolist bir besteci olarak kabul edilmese de Wagner, Sembolist miizigin
Ozellikle de Sembolist operanin kaynagi olarak kabul edilir. Wagner miizigi ve Sembolist
estetigin tam yankisint buldugu alan ise elbette operadir. Yine de bir operanin Sembolist
olarak nitelenebilmesi icin metin, mizik, sahneleme, kostim ve dekor 6zelliklerinin
Sembolist bir bicimde ele alinmasi, konusunu her seyden 6nce Sembolist edebiyattan almasi
gerekir. Bu anlamda Sembolist operanin, sairler, dram yazarlari ve Wagner’in Sembolist
estetiginden beslenmis oldugu séylenebilir (Cassou, 1999, s. 240).

On dokuzuncu yizyilda ard arda yasanan toplumsal, ekonomik, kiltiirel degisimler,
sanat alaninda neredeyse on yilda bir degisen ve i¢ ice ge¢mis akimlarin ortaya ¢ikmasina
sebep olur. Birbitleriyle yakin benzerlikler tastyan bu akimlar kesin bir sekilde birbirinden
ayirmak miimkiin degildir. Ornegin Disavurumcu miizik ve opera ile Sembolist miizik ve
opera pek ¢ok yonden birbirlerine benzemekte ve temelde Modernist miizik olarak da
adlandirilmaktadir. Bu baglamda, Sembolist opera agiklanirken on dokuzuncu yiizyilin ikinci
yarisindan sonra ortaya citkan diger akimlarla ve bazi noktalarda Disavurumculukla
benzerlikleri dikkat ¢cekecektir.

Sembolist operalarin baslica 6zellikleri arasinda dekor ve kostimun sadelesmesi, karakter
sayisinin azalmasi, on dokuzuncu yuzyilin agk, mitoloji ve epik konular yerine, politik
s6ylem iceren, iktidara karsit durus sergileyen ve toplumsal giincel konulart iceren konularin
secilmesi sayilabilir. Operanin muziksel yonunt olusturan miizik dili ve yeni miziksel
arayislar; dilin yeniden yapilanmasi ve sekillenmesiyle evrilir. Modernizm ile guinlitk hayatta
gorilen degisim, muziksel dil tizerinde de etkilidir. Modernizm, bestecilerin metin belirleme
yontemleri tizerinde etkili olup, metnin dilsel bitunligini korumak icin, hem s6z dizimsel
hem de anlamsal bilesenleri miiziksel yap: iginde O6n plana c¢ikarir. Eser siirelerine
bakildiginda, geleneksel operaya oranla Sembolist operalarda stirenin hayli kisaldigi goriliir.
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Uc perdeden olusan veya bes saati bulan Wagner operalarindan sonra, tek ya da iki
perdeden olusan ve stiresi kisalan operalar gorirtiz. “Operalarin strelerindeki bu kisaltma,
modern zamanin hizli akist ve gelisen teknoloji ve sanayilesmenin hayati hizlandirmasi ve
déniisiim ile titketimi ¢abuklagtirmasina baglanabilir” (Ozkisi, 2009, s. 120).

Claude Debussy’nin Pelléas et Mélisande Operasi

Galasi, 30 Nisan 1902 yilinda yapilan, bes perde ve on ti¢ sahneden olusan, Maurice
Maeterlinck’in Pelléas at Mélisande Sembolist tiyatro oyunundan operaya uyarlanan eser,
Sembolist opera’nin ilk ve en 6nemli 6rnegi olarak kabul edilir.

Maeterlinck’in = Pelléas et Me¢lisande’t Fransiz Sembolist tiyatronun en 6nemli
eserlerinden biridir; ortaya ¢iktigr yiizylda popiiler olan belirsiz olay yeri ve nazik tarzi,
olim, ask, kader ve masumiyet gibi olgulara olan imalari ile gizemli s6zler ve belirsizliklerle
donatilmis Sembolist diline, Debussy tarafindan derin bir sekilde 6nem verilmistir. Oyunun
bestecinin estetik ihtiyaglarini karsilayan bircok Gzniteligi vardir. S6ylenmemis veya yarim
agizla soylenmis bircok fikir bir gizem havasi katarken, dogaya verilen 6nem ise (su, glines,
ay 15181 ve kuslar), Debussy icin 6nemli 6zelliklerdir. Oyun igerisinde 6ne ¢ikan insan
duygulari da basit, fakat engin dogalart sebebiyle Debussy’nin ilgisini ¢ekmistir: agk, korku,
endise, pes etmek ve kiskanglik gibi oyun boyunca karsimiza ¢tkan duygular, Debussy’nin
Romantik dénemde boyle actkga duyurmaktan ziyade, sadece ustii kapali bir sekilde isaret
edebilecegi kavramlardi. Oyunun 6nemli olan bir diger yani ise Debussy’nin kendi
Sembolist teknikleri araciligtyla gelistirdigi duyusal boyutudur (Brown, 1992, s. 133).

Debussy’nin miiziksel degisiminin basladigt dénemde, Maeterlinck’in oyunlari 1890’larin
Paris’inde inanilmaz derecede popiilerdi. Icerik ve tarzda anti-natiiralist olan oyunlarda,
karakterlerin i¢sel yasaminin sembolik bir sekilde anlatilabilmesi i¢in nesnel anlatimdan
vazgecildi.

Ayni dénemlerde Debussy, yeni bir opera anlayist gelistirmek istiyordu. 1890 yilinda
Ernest Guiraud'a yazdig1 bir mektupta séyle yazar: “Ideal iki ritya olacaktir. Zaman yok, yer
yok. Biyiik sahne yok. On dokuzuncu yiizyil operasinda miizik ¢ok baskin, ¢ok fazla sarki
ve mizik yogunlugu var ve bu durum operayt hantallastiriyor. Benim fikrim, mobil
sahneleri olan kisa bir librettodur. Yasamin veya kaderin insafinda gérdigim karakterler
arasinda tartisma yok” demistir (Lee, 2013, s. 7).

Pelléas et Mélisande, oyun yazart ve bestecinin ortak ideallerini bir araya getirir. Eser
siresinin uzunluguna ragmen ana plan kisa, olaylar az, karakterler basit ve belirsizdir.
Maeterlinck’in Sembolist inancint koruyarak, tim 6yki inanilmaz mantikla ortaya cikar. Bir
avct olan Golaud, Mélisande’t bir ormanda bulur ve kardesi Pelléas'n ¢ekiciligini
Golaud’nun kiskancliginin kabarmasiyla olgunlastigt bir eve getirir. Golaud, Pelléas’
oldurtr, olimctl bir sekilde Mélisande’t yaralar ve Mélisande’in dogumu, yasam
dongusiinde yerini alirken hepsinin agiklanamaz anlami disinmeye birakilir (Utl-1).
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Oyunu izlemeden 6nce okumus olan Maeterlinck, oyunun ilk performansindan énce bile
oyun uzerinde degisiklikler yapmaya basladi. 1898’in revize edilmis baskisinda, her biri
metnin t¢ veya dort kelimesinden fazla olmayan kiiciik degisiklikler, kesintiler ve eklemeler

bulunuyordu.

Debussy, oyunu agirlastirdiklart ve cikarildiklarinda anlami bozmadiklari gerekgesiyle
dort sahneyi kaldirdi. Ayrica Maeterlinck’in - sevdigi  ayrintili  aciklamalart da  kesti.
Kompozisyon yontemi oldukea sistematik olan Debussy, kronolojik bir sira olmaksizin bir
seferde sadece bir eylem tizerinde calistt.

Debussy’nin  hayatt boyunca tamamladigi tek opera ve miuzikle ilgili ideallerini
gerceklestirebilecek bir sekilde, kelimeleri ve miizigi birlestirmeyi basardigt tek eserdir.
Sadece Debussy’i degil, Gabriel Fauré (1845- 1924), Jean Sibelius (1865-1957) ve Arnold
Schoenberg (1874-1951) gibi ¢agdast bestecileri de etkiler ve cesitli tirlerde esetler
bestelemelerinde etkili olur. Pelléas’t 1893 ve 1902 yillart arasinda besteler, ancak o, projeye
1890 yilinda yirmi sekiz yasindayken basladigini ve toplamda 12 yilik bir siregte
tamamladigini séyler. Opera sahnelendikten sonra bile hayatinin geri kalaninda tamamladigt
tek operasini revize etmeye devam eder ve 1918de, elli bes yasinda vefatina kadar
Maeterlinck’in eseriyle yirmi yedi yillik bir ¢alisma ortaya koydugunu belirtir (Synder, 2013,
s. 15).

Béla Bartok’un A Kékszakalli Herceg Vara Operasi

Béla Bartok, tek operast olan A Kékszakalld Herceg Vara’yt (Duke Bluebeard’in Kalest),
1911°de bestelemeye baslar ve ilk kez 1918’de sahnelenir. Eser, bir saatten biraz daha uzun
ve sadece Mavi Sakal, Judith ve Satonun oldugu tg¢ karakterden olusur.

Mavi Sakal efsanesi antik bir efsanedir. Kokenleri, tarihsel dogrulama olmaksizin
Orléans’ta Joan ile bitlikte carpisan VII. Charles komutasindaki Fransiz Maresal Gilles de
Retz’in tuyler Urpertici kariyerine kadar takip edilebilir. Mavi Sakal'in edebiyat tarthindeki
yeri Parmak Cocuk, Cizmeli Kedi ve Kirmizi Baglikli Kiz gibi peri masali karakterleriyle cok
fazla benzerlik tastyan Charles Perrault'un Contes du temps passé, ou contes de ma Mere
I'Oie (1697) adl eseri ile saglamlastirilir. Perrault’un hikayesi kisaca, Mavi Sakal’in esinin,
onun kesin uyarilarina ragmen agmamast gereken bir kapiyr acip eski eslerinin asili duran
baslarint gérmesi ve onlarla aynt kaderi paylasmaktan iki erkek kardesi tarafindan
kurtarilmasint anlatir (Stevens, 2002, s. 325).

Eser, insan iliskilerinin Freudyen incelemesinin sanat alanina gectigi, orada da insan
zihninin bilinmeyen, bazen daha karamsar alt metinlerini resmetmek adina isteklilik astladigt
bir zamanda yazilir. Erkegin kadin temsili aracihigiyla kurtulusa susamushigini ve iki
karakterin Oziinde yatan insaniyeti anlatan temalart gelistiritken, Barték’un manevi
soyutlanmayt anlatan sembolik masali aynt hikayenin diger, glincel, yeniden anlatimlart ile
carpict benzerlikler tagir.
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Antik ve mitolojik masal, opera bigciminde kendini sadece kelimelerle degil, aynt zamanda
mizikle de gorkemli ve unutmast giic bir sekilde ortaya koyar. Barték, Mavi Sakal'in
Sembolik hikayesini kadim ve buyuli bir sathaya tagitmak amaciyla kendi klasik egitimini
deneyci tarzi ve bolgedeki tiim halki temsil eden halk miizigi ile birlestirmistir. “Mavi Sakal
materyalinin seks, korkunc 6lim, kasvet ve mistik 6z-analizinden olusan renkli karisim,
Sembolist yaklasim icin mikemmel bir aract1”. Béla Balazs, Mavi Sakal'in hikayesine
yaklagiminda da acikea gorildigi tzere, Fransiz Sembolizminin ve Alman Romantizminin
bir 6grencisiydi. Judith ve Mavi Sakal karakterleri, Hebbel'in ‘trajik sucluluk’ kavraminin
viicut bulmus halleridir, “Varolmanin trajedisi gticli bireylerin genel geger bir diinya duzeni
anlayist ile uyumsuz olmast gerceginde saklidir; bireyler kendi bireyselliklerini 6ne strdiikge,
evren dengeyi saglamak adina daha fazla kuvvet uygular”. Mavi Sakal insan olmak, agki
aramak ve en nihayetinde kisinin kendi kendine dayattigt sinurlarnin tuzagina dismek
yalnizliginin hikayesidir. Operanin temalart; kadinin merakina karst ihtiyat, kadinin hirsinin
tehlikeli sonuglari, karsiliksiz askin kurtarict olma ideali, ve kutsal donemlerden glinimitze
aktarlmis tam bir yalnizligin dogast seklinde siralanabilir (Keiser, 2010, s. 4).

Maeterlinck’in oyunu basta Balazs’in librettosuna ilham kaynagi olmus olsa da, ikisi
arasinda gerek isleyis, gerekse bakis acis1 anlaminda farkhiliklar vardir. Mavi Sakal Ariane’nin
Mavi Sakal''n 6nceki bes esini Ozgiir kilmaya calismasiyla tam bir sembolist trajedidir.
Koyliilerin hepsi bir bagkaldirist sirasinda yaralanmis olan Mavi Sakal’t terk etmeyi reddeder,
Ariane ise onu borglarindan kurtardiktan sonra sahneden ayrilir. Dukas, temalarini senfonik
olarak gelistirip, dongiisel tasartya uygun bir sekilde déntistirmesiyle, hatta bitun eserin
temalarinin 6zetlendigi son diizenlemeyi koda olarak sunmasiyla eseri orkestradan ¢ok
operaya uygun dizenlemistir. Armonik s6z dagarcigl buytk 6lcide tam ses dizilerine ve
onlardan tireyen arttirilmis #riadlara bel baglarken, partisyon ise armonik ve tematik
coskuda eksik kaldigt noktalar1 gérkemli orkestrasyonu ile tamamlar. Balazs odagi Judith
olarak adlandirdigt son esten Mavi Sakal’in trajedisine kaydirip oyunu tek perdeye sigdurir.
Perrault da, Maeterlinck de Mavi Sakal’a yedi kapinin anahtarini esine emanet ettirip geri
dondiginde onun emrine karst gelip butin kapilart agtigini gérdirir. Balazs ise Judith’e
kapilart Mavi Sakal oradayken, anahtarlar tek tek birakmaya ikna ettirerek actirir. Perrault’ta
yedinci anahtarin ne kadar sert fir¢alanirsa fircalansin Gstinden ¢tkmayan Mavi Sakal’in eski
eslerinin kanlariyla lekelenmis olmasi seklinde sunulan giicli ‘kan’ unsuru, Maeterlinck’te
kendini sadece besinci kapidan dokilen kan kirmuzisi yakutlar seklinde gosterir; fakat
Balazs’in metninde ‘kan’ her yerdedir (Stevens, 2002, s. 329).

Sonug

Ozellikle siir alaninda ortaya ¢ikan, Sembolist edebiyat ve Sembolist tiyatronun énciisii
Maurice Maeterlinck’in iki oyunundan operaya uyarlanan Pelléas ve Mélisande ve Mavi
Sakal''n Satosu adli operalarda kurgu, atmosfer, duygu ve Sembolist miizigin gelisimi
acisindan bircok ortak nokta bulunur.
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Oyunlarda, Maeterlinck’in yasamiyla dogrudan baglantili ve Sembolist edebiyatin temel
Ozelliklerini barindiran olusum, bahsi gegen iki operada da kendini gosterir. Pelléas ve
M¢élisande’de belirsiz olay yeri, 6liim, ask, keder ve masumiyet gibi Sembolist dile 6zellikle
onem verilmis ve eser bu dogrultuda bestelenmistir.

Mavi Sakal''n Satosu’nda ise, librettist Béla Balazs’in Maeterlinck oyununun konusunu
Freudyen yaklasimla yorumlamasina ragmen, Bartok, Maeterlinck yaklasimini da Sembolist
anlamdan kopmayarak, atmosferik olarak eserine yansitmistir.
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Ulvi Cemal Erkin’in Keman Kongertosu’nun Teknik ve Miizikal A¢idan
Incelenmesi

Ezgi Gonliim Yalgin
Anadolu Universitesi
Devlet Konservatuvari
egonlum@anadolu.edu.tr

Ozet

Cumbhuriyet tarthinden bu yana keman icin bestelenmis pek ¢ok yapit bulunmaktadir. Ttk Besleri
olarak da amilan bestecilerden biri olan Ulvi Cemal Erkin de bu esetlerin yaraticilarindandir. Keman
icin yazdig1 eserlerin basinda 22 Temmuz 1946 ile 7 Nisan 1947 tarihleri arasinda besteledigi Keman
Kongertosu gelir. Eser ilk olarak 2 Nisan 1948 yilinda, Ankara’nin eski Sergi Evi- yeni Buytk
Tiyatro Salonu’nda, Ulvi Cemal Erkinin yoénetiminde eski adiyla Riyaseti Cumhur Filarmoni
orkestrasi, simdiki adiyla Cumhurbaskanligi Senfoni Orkestrasi esliginde Ankara Devlet
Konservatuvarinda 1938’den itibaren keman 6gretmenligi yapan Macar asilli Lico Amar (1891-1959)
tarafindan seslendirilmistir. Ulvi Cemal Erkin’in eserlerindeki yalinlik melodilerindeki zenginlik ve
Turk motiflerinin ustaca kullandmasi, onlarin sevilip stk ¢alinmasinin baglica nedeni olmustur.
Keman kongertosu da calindigy ilk giinden itibaren teknik ve miizikal yénden olduke¢a zengin olmast
sebebiyle cagimizin solist kemancilart tarafindan gerek yurtdisinda, gerek yurticinde 6nemli
orkestralar esliginde pek ¢ok kez yorumlanmis ve kayda alinmustir. Diger eserlerinde oldugu gibi,
Ulvi Cemal Erkin’in keman kongertosu da hem halk muziginden, hem de klasik Tirk miiziginden
esinlenilerek yazilmistir. Kongertonun renkli orkestrasyonu ve tim teknik ve mizikal yapisiyla solo
keman son derece uyum icindedir. Bu calismada, Tirk bestecilerinin en 6nemli isimlerinden biri
olan Ulvi Cemal Erkin’in hayati, mizigi ve keman repertuvarinda 6nemli bir yer tutan keman

koncertosu, teknik ve miizikal acidan incelenmistir.
Anahtar s6zciikler: Keman, koncerto, Ulvi Cemal Erkin
Giris

Cumbhuriyetin ilan edilmesiyle baslayan yenilikler ve ulusal bilincin olusturulmast
konusundaki girisimler, sanatin en 6nemli dallarindan biri olan mizik alaninda da kendisini
gostermistir. Turkiye’nin Bat'ya acgilma, dinya akimlarina ayak uydurma ve Tirk
miizikgilerini kokli bir Avrupa gelenegi olan konservatuar egitimi ile tanustirtp Ttrkiye’de
bu alanda yepyeni bir dénemi baslatmak tizere, 1924 yilinda ¢tkan Tevhid-i Tedrisat Yasast
(Egittm  Yasast) ile birlikte ilk muzik Ogretmeni okulu olan Musiki Muallim
Mektebi (Miizik Ogretmen Okulu) actlmistir. Bu okuldan, klasik miizik tarihimize temel
taslart koymus olan ilk kusak besteci ve yorumcular yetismistir.

Turkiye’de miizik devrimi, Cumbhuriyet doéneminde baslatilan “Batt  muziginin
yayginlastirilmast” calismalari, kendilerini muzige ve Cagdas Coksesli Turk Miziginin
lerlemesine adamis bu degerli besteci ve icracilarin 6zverili ¢alismalariyla hayata
gecmistir. Besteciler, Ulusalcilik akimindan yola ¢tkarak halk miizigi motiflerini yogun bir
sekilde kullanmis ve ardindan kendi 6zgtin miizikal dillerini gelistirmislerdir.
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Cumbhuriyet déneminden bugiine kadar Turk bestecileri, keman icin pek ¢ok eser
bestelemislerdir. Bu esetlerin arasinda Ulvi Cemal Erkin’in keman kongertosu ¢cok 6nemli
yer tutar Erkin’in keman kongertosu diger eserlerinde oldugu gibi, hem halk miuziginden,
hem de klasik Turk miiziginden esinlenilerek yazilmistir. Solo keman partisinin ¢ok renkli,
incelikli ve ifadeli yazi dili ve zengin orkestrayson ile olagantsti uyum i¢indedir.

Bu calismada, Ulvi Cemal Erkin’in hayati, muzigi ve keman repertuvarinda her zaman
one c¢ikan keman koncertosu, teknik ve miizikal acidan incelenmistir.

Ulvi Cemal Erkin’in Hayat1

Ulvi Cemal Erkin 14 Mart 1906’da Istanbul’da dogmustur. Ik miizik derslerini
annesinden almugtir. Erkin, yedi yasinda Once Fransiz Mercenier, sonra o yillarda
Istanbul’da iinlii bir 6gretmen olan Adinolf’den piyano dersleri alarak miizik egitimini
surdirmistir. Liseyi Mekteb-i Sultani' de (Galatasaray Lisesi) okumus, bir yandan da
piyano ¢alismalarini aksatmadan devam ettirmistir.

Cumbhuriyetin ilanindan sonra, ulusal bilincin olusturulmast konusundaki girisimler
miuzik alaninda da kendisini gostermis, Cok Sesli Cagdas Turk Miizigi temellerinin
atilabilmesi icin, alaninda egitimli Turk sanatcilarina ihtiyag duyulmustur. Buytk onder
Atatirk guzel sanatlarin farkli dallarinda egitim gorecek yetenekli gencleri Avrupa’ya
gondermeyi kararlastirmis, bu kararla, Milli Egitim Bakanligr 1925 yilinda miizik egitimi
alacak Ogrencileri se¢mek icin bir smnav agmustir. Ulvi Cemal Erkin on dokuz yasinda bu
sinavi kazanarak mizik egitimine devlet bursu ile Paris’te devam etmistir.

Ulvi Ceman Erkin muzik 6grenimine Paris Konservatuvarinda, Isidor Philip ve Camille
Decreus ile piyano, Jean Gallon ile armoni, kontrpuan derslerini ise Noel Gallon gibi
6nemli isimlerden almistir. Ogrenimine devam ettigi Ecole Normale de Musique’de ise
Nadia Boulanger ile kompoziston calismistir.1930 yilinda diplomasini alarak Turkiye’ye
dénmis, aynt yil Ankara’daki Musiki Muallim Mektebi'ne (daha sonra Paul Hindemith
onculiginde ilk Turk Muzik Konservatuvari olacak olan) armoni ve piyano 6gretmeni

olarak goreve baslamustr.

Ulvi Cemal Erkin ilk eserleri olan orkestra icin “Iki Dans” ve keman piyano icin;
“Ninni”’, “Emprovizasyon” ve “Zeybek” i Paris’te bestelemistir. Erkin 6gretmenlige
basladig: tarihten itibaren, kimi zaman solist, kimi zaman besteci, 6gretmen, orkestra sefi
kimligiyle Cumhuriyet Déneminin en 6nemli devrimlerinden biri olan miizik devriminin
tanitilmasi, sevilmesi ve yayginlastirilmasina Onciliik etmistir. Piyanist olan esi Ferhunde
Remvi ile birlikte yurtici ve yurt disinda verdikleri konserlerle biytik basarilara imza atmuslar
ve donemin kisith imkanlartyla gen¢ miizisyenleri yetistirmeye ve Cagdas Cok Sesli Miizigi
yaymaya kendilerini adamislardir. (Calgan, Koral, 1991) Sanat yasamindaki basarilar
nedeniyle Fransiz ve Italyan devletlerinin onur ve liyakat nisanlart ile 6diillendirilen Erkin,
1971 yilinda Turkiye Cumhuriyeti tarafindan “devlet sanates?” unvani ile onurlandirilmistir.
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15 Eylal 1972'de, altmis bes yasinda Ankara’da yasaminit yitirmistir. 1991 yilinda Sevda
Cenap And Vakfr'nin Onur 6dili altin madalyasi verilmistir.

Erkin’in Miizigi

Ulvi Cemal Erkin’in miiziginde, genellikle bati miiziginin geleneksel bicimlerine bagl
kalmakla birlikte, yapitlarinda ge¢ romantiklerin ve izlenimcilerin etkileri de gozlenir. Erkin,
titiz bicim c¢alismast ve usta orkestrasyonuyla dikkati ¢eken yapitlarinda klasik tonal
muzikten pek uzaklasmamakla birlikte, besteci olarak yeni anlayis ve teknikleri ilgiyle

izlenmistir.

Halk muziginin zengin kaynaklarindan yaralanip, aksak ritimli yapinin arasina ya da
Ustiine taksim gibi serbest ve durgun bir bolim yerlestirerek degisik hava yaratmak Ulvi
Cemal Erkin’in sikca ve basariyla uyguladigt bir tekniktir. Erkin yapitlarinda kolay
benimsenen ve akilda kalan Tiurk ezgilerini bularak, bunlart zevkli bir armoni Gzerine
oturtmasini, Anadolu’nun kokusunu, rengini ve sesini Bat’nin teknigi ile ¢agdas kaliplar

icine ustaca dokmesini bilmistir

Ulvi Cemal Erkin’in eserlerindeki ictenlik, sicaklik ve yalinlik onlarin sevilip sik
calinmastnin baslica nedeni olmustur. Incelikli bir begeni stizgecinden gegirerek uzun uzun
distinen ve tartan, muzigi notaya aktarirken daha cok titizlenen Erkin duyguyu daima 6ne
alan eserler vermis ve soylu olant se¢mesini bilen kisisel stili ile tlkesinin muzigini
yliceltmistir. (Calgan, 1991) Ulkemizde yazdig: biitiin eserleri seslendirilmis tek bestecidir
(Ilyasoglu, Evin, 1989).

Keman Kongertosu’nun Ilk Seslendirilisi

Ulvi Cemal Erkin in 22 Temmuz 1946 ile 7 Nisan 1947 tarihleri arasinda besteledigi
Keman Kongertosu’nun ilk seslendirilisi biraz zor olmustur. Kongerto’'nun 1947 Viyana
Festivalinde calinmast icin, ilk olarak Italyan kemanci Pina Carmirelli solist olarak secilmis,
ancak kemanct bazt nedenlerle sonradan vazgeemistir. Biiyiik Rus kemanci David Oystrah
(1909-1974) ve Arjantin asili Amerikalt kemanct Viyana Filarmoninin bagkemancist Ricardo
Odnoposof da keman koncertosu tzerinde calismislar Ancak yine kongerto gesitli
sebeplerden dolay1 seslendirilememistir.

Keman kongertosunun ilk seslendirilisi, 2 Nisan 1948 giinti, mimar Paul Bonatz (1887-
1956) tarafindan opera binast olarak restore edilen Ankara’nin eski Sergi Evi- yeni Biyik
Tiyatro salonunda yapilmustir. Konserde Cemal Resit Rey’in 1. Senfoni’si, Erkin’in Keman
Kongertosu, Necil Kazim Akses’in Balad’s, Ahmet Adnan Saygun’un Kerem Operast 1.
Sahne muzigi calinmistir. Ulvi Cemal Erkin Keman Kongertosunu kendisi yonetmis,
Ankara Devlet Konservatuvar’'nda 1938’den beri keman &gretmenligi yapan Macar asillt
Lico Amar (1891-1959) solist olmus ve keman kongertosunu ilk kez seslendirmistir
(Aktiize, Irkin, 1998).
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Keman Kongertosu

Hemen her yapitinda oldugu gibi Ulvi Cemal Erkin, keman kongertosuna da Turk
folklorunden esinlenerek bestelemis, geleneksel Tiirk miziginden motifler, renkler, ritimler
katmistir. Kemanla orkestranin senfonik bir butin olusturdugu eser son derece etkili
ezgilerden olusmustur. Kongerto Geleneksel hizli-¢abuk-hizli semasina gore ¢ bélimden

olusur.
Kongertonun stresi yaklagik asagidaki gibidir:

1.Bolim: Allegro guisto 14 dakika
2.Bolum: Adagio 9 dakika

3.Bolim: Allegro con fuocco 6 dakika

1. Bolim, Sonat bigiminde 6nce canlt, sonra lirik karakterde iki temadan olusur, Allegro
giusto tempoda ve 5/4 lik olctudedir. Bolum timpaninin tremolosu ile baglar. Keman solo
ana temay1 ugiincti 6lgiiden itibaren sol telinde koyu tonda espressivo bir ifadeyle, gerilim
ve karanlk bir atmosfer icinde duyurur. , 25. olgiide onaltiliklarin piyano niiansindan
baslayarak 45. Olctideki fortissimoya kadar yukselmesiyle tema, zengin orkestrasyonu
dolgun armonileriyele ile orkestraya birakilir. Keman solo, ikinci temaya 6nceden yaylilarin
duyurmastyla 61. Sl¢tide 4/4’lik ve sostenuto ifade ile girer Obua, flit ve ile diyalogu ile
birlikte orkestraya da yansir. Keman, nefesli sazlarin ve vurma sazlarin crecshendolart ile
bolim boyunca desteklenir. Keman solodaki aksanlar ve cift seslerle gelen appassionato
karakter ve espressivo ifade, baska degisle iki farkli miizikal karakterin uyumu, bolimiin
gorkemli havasint yansitir. Bolumdeki etkili ezgiler ve zengin armoniler orkestra partisinin
mitkemmelligi ve dolgunluguyla kendini gosterir.

Bolimiin sonuna dogru besteci tarafindan yazilmis olan bir kadans yer alir. Kadans ana
tema tekrarlariyla tim bolimiin 6zeti gibidir. Bolimiin genelinde solo keman partisi,
akorlar, oktavlar, triller, ¢esitli gamlardan tekrarlayarak gelistirilen ve gesitlendirilen onaltilik
yurtyutsler ile teknik ve miizikal s6len havasindadir. Blimiin sonunda keman solonun on
bes kez tekrarladigi akoru ilgi cekicidir. Akorun stirekli tekrart bolimiin bitmeyen kasvetli
havasint sonuca baglamis hissi verir. Orkestra ile kemanin karsilikli ritmik diyaloglari ile
gorkemli bir sekilde bolim sona erer.

2. Bolum Adagio tempoda ve 4/4 lik olcudedir. Yaylt sazlarin yirmi iki olculuk
temasindan sonra, keman solo, sol telinde mistik karakteri ve zarifligi yaninda, ince ve
duygulu bir sekilde duyulur. Otuz yedinci 6lciiden itibaren keman solo akorlarla ve
creshendo ile birlikte miizikal yiriyis ile daha canlt bir karaktere birtinir. Kontrbas ve
viyolonsellerin pizzicatolart esliginde solo keman, sonoritesinin glizelligini de yansitma
olanagi bulur. Gelisme béluminde keman solo akotlar, triller ve kendi icinde agilip kapanan
cumleleriyle, tempo degisiklikleriyle mistik havayr stirdurtr. Seksen besinci 6lgtide yaylt
sazlarin giris temant tekrarlanir. Keman solo doksan besinci 6lgtiden itibaren sicak
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espressivo ifadesini strdirir ve bolim yiiz yirmi besinci 6l¢iiden baglayarak diminuendo ile
sakin bir sekilde sona erer.

3. Bolim Rondo formunda (ABCD), 2/4lik ¢l¢ude 4 temali Allegro con fuocco
tempodadir. Bolim, keman solonun baslattigt orkestranin ritmik olarak destekledigi hizli
canlt Karadeniz ritmiyle baslar. Keman adeta kemenceye donusturilmustur. Erkin, halk
muziginin Ozellikle Karadeniz oyun havalarinin zengin kaynaklarindan yararlandigy, aksak
ritimleri bolim boyunca kullanmustir. Hizlt baslayip hizli biten t¢tinct bélimun yiz kirk
birinci 6lctsinde Ulvi Cemal Erkin’in hemen her yapitinda uyguladigt 3/4ltik olctide
taksimi andiran boliim bulunur. Taksim, Tirk muzigine 6zgl aksak yapistyla Karadeniz
oyun havalari ritmi Gizerine oturtulmustur. Kadanstan sonra bélum, Karadeniz insanini sert,
hizli ve kuvvetli yapisini ¢ok iyl yansitan zengin orkestrasyonu ve keman solonun
surtikleyici ve gosterisli ritmik yapist ile devam eder. Kongerto, soliste virtiiozlugunu

gosterme olanagy saglayan parlak, canlt dinamik ve hizli bir finalle sona erer.
Sonug

Cumbhuriyet tarihinde bu yana keman igin yazilmis kongertolarin basinda hi¢ stuphesiz
Ulvi Cemal Erkin’in Keman Kongertosu sayilabilir. Her bolimiin ayrt karakterde yazilmus
orkestrasyonu, keman solosu, renkli miizikal yapisi, Ttrk halk ezgilerinin batt armonileriyle
ustaca harmanlanmast kongertonun Onemli 6zelliklerindendir. Ulvi Cemal Erkin’in
kongertosundaki igtenlik, siiriikleyici anlatim, sicaklik ve yalinlik eserin sevilip sik
calinmasinin baslica nedeni olmustur.

Keman repertuvarinda énemli bir yer tutan kongertoyu bugtne kadar pek c¢ok solist
kemanct seslendirmistir Kongertoyu asi sahiplenen ve pek ¢ok kez ¢alan Devlet Sanatgis
Suna Kan’dir. Suna Kan, Hikmet Simsek yOnetimindeki Minih Filarmoni Orkestrast
esliginde TRT’nin destegiyle kongertonun plagint yapmustir. Kongertoyu Tirkiye disinda
ilk seslendirilen Kéln Orkestrast esliginde Devlet Sanatcist Ayla Erduran olmustur. Belcika
Kralicesi Elizabeth de dinleyiciler arasinda yer aldigt konseri, Ulvi Cemal Erkin kendisi
yonetmistir.

Kongerto, gerek gorkemli ve dinamik orkestrasyonu gerek solo keman partisinin Turk
ezgilerinden olusan renkli ritmik muzikal yapisi ve canli karakteri nedeniyle, gintimiz
keman virtuozlart tarafindan Turkiye’de ve yurtdisinda 6nemli orkestralar ile icra
edilmektedir.

Sanatsal olarak ilgi cekici ayrintidarla dolup tasan bu eserin tlkemizde ve dinyada
ozellikle estetik ve sanatsal agidan daha fazla yer bulmasi ve yeni kusaklara tanitilmasi
gerekmektedir.
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Abstract

In real-life contexts, when we read anything, be it a newspaper article or a supermarket brochure,
we usually have some reasons and expectations about what we are going to read or we want to
know something because we are just curious. Rarely do we read without any purpose and
expectations, and we often know something about the topic that we are going to read about. In the
classroom, then, learners can be provided with a context before they read a text so that they will
have some idea about what they will read and what to expect from the text. This paper aims to
discuss the preliminary findings of a small-scale study conducted to determine the views of 50 EFL
learners at A2 level towards reading to confirm expectations. The study lasted 7 wecks, during
which the participants were asked to respond to guess the answers to four questions, or complete a
KWL chart before they read each story. The results of the study indicate that this technique appears
to provide learners with a purpose to read and increase their motivation and interest as well as to
contribute to their predicting skills.

Keywords: EFL, reading, pre-reading, expectations
Introduction

In addition to other skills, reading is considered fundamental to the development of
competence in a foreign and second language since it is necessary to use a language for
academic and professional purposes. In especially academic settings, readers will often need
to read the information carefully and note down the details, which is generally called as
intensive or accurate reading. Readers, therefore, study the text in detail as detailed
comprehension is very important. However, while focusing on the details, “readers can
easily be overwhelmed by a long string of ideas or events” (Brown & Lee, 2015, p. 404).
Therefore, readers feel the need to utilize several strategies and techniques to aid the
comprehension of the texts. These techniques might include undetlying the important
points, summarizing, using graphic organizers, visualizing, and making predictions.

In addition to these strategies and techniques, reading in computer-assessed
environments have been found to be perceived more positively by students regarding the
learning environment compared to traditional classrooms (Lim & Shen, 2006). Hypermedia
texts have especially been found to be facilitating reading comprehension with less effort
than print reading due to features such as contextualized images, audio explanations, and
comprehension check exercises (Garrett-Rucks, Howles & Lake, 2015). Similarly,
pedagogically guided web-based reading activities can improve skimming and scanning
skills of students in addition to increased participation in activities and motivation (Luck,
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2008). Adopting a reciprocal teaching as an instruction framework, the study conducted by
Yeh, Hung, and Chiang (2017) aimed to determine how online annotations benefited 54
English language learners at a university from predicting, clarifying, questioning, and
summarizing. The results of the study indicated that the participants enhanced their reading
comprehension after reading instruction with online annotations.

Despite the availability of these techniques and strategies and the tools provided by
technology, when several ELT coursebooks are investigated for instructions, similar
instructions might be noticed such as ‘Read the text and write three sentences about true
friends’ and ‘Read the text and answer the questions.” These instructions try to lead readers
to read the passages or the text without setting a purpose for reading. However, as it is
clear that in real-life contexts, we read anything, be it a newspaper article or a supermarket
brochure, we usually have some reasons and expectations about what we are going to read
or we want to know something because we are just curious. Smith (2004) stresses the
importance of predicting by suggesting that

We don't normally read with our minds blank, with no prior purpose and no
expectation of what we might find in the text. We don't look for meaning by

considering all possibilities, nor do we make reckless guesses about just one;
instead, we predict within the most likely range of alternatives (p. 167).

Rarely do we read without any purpose and expectations, and we often know something
about the topic that we are going to read about. In the classroom, then, learners should be
provided with a context before they read a text so that they will have some idea on what
they will read and what to expect from the text. ‘Reading to confirm expectations’ (Grellet,
1981) technique can be used to provide learners with a reason and a purpose for reading,
which will also make the students motivated and interested.

Reading to Confirm Expectations

This technique can be used by teachers to put learners in the same situation where they
can read a text to predict what is included in the text as well as to check certain
expectations. The following example of reading activity reflects how students can be
encouraged to be interested in the subject of the reading passage. The students are
provided with a reason and a motivating purpose to read and asked to predict the content.
The passage is about using shampoo (Breaking News English, 2017).

Shampoo

Could shampoo be a thing of the past? Millions of us spend a lot of time and
money on it, but is it necessary? Shampoo sales have gone down a lot in the
UK recently as more people are changing their hair-washing habits. A recent
study by Nielsen, a consumer analyst company, said: "People are working
from home...and fewer people are smoking, so [they] are using less shampoo
less frequently than before." The ecosalon.com website said shampooing
regularly may be the reason hair gets so greasy. Shampoo makes the scalp dry,
so the head produces more oil, which you then shampoo again to remove.
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The site said: "By shampooing less often, your scalp naturally reduces its
production of [oil]." However, many people say shampoo is good for the
hair. Mark Coray, a former president of the National Hairdressers' Federation
in the UK, says there is no benefit to not washing your hair. He said:
"Shampoo is not abrasive or harsh to the scalp....The ingredients in
shampoo help the hair to look so [glossy]....The hair's oil may build up so it
starts to look like it is shiny...but it will not self-clean." A hair loss clinic in
London, The Belgravia Centre, said: "Rinsing your hair is not going to be
very effective after certain activities that make the scalp sweaty, such as
exercising or using a sauna." It added: "Rinsing will also not remove bacteria
or clean the excess oil from your scalp if you have greasy hair."

A ‘Reading to confirm expectations’ activity may start with asking learners to brainstorm
the words that might be used in the text. Learners are provided with the title or the topic
of the text before they read the text, which is, in this case, shampoo. The teacher can ask
learners to predict the possible words that will exist in the passage above and write these on
the board. In the next stage, students can be asked to share what they already know about
the topic, shampoo and the things that they are not sure. Students’ views can also be
obtained on the possible content of the text by predicting what the text will say about
shampoo. In order to predict the content of the text, learners will rely on their previous
experience and knowledge (schemata) to make educated guesses about the material that

they are going to read. Learners can use a graphical organizer chart such as a KWL chart
(Ogle, 1980).

Things I Know Things I am not sure Things I would like to know

As an alternative to the use of a graphical organizer, in order to encourage students to
predict the content, learners can be given several True/False questions such as the
following:

1. Shampoo sales have been increasing in the UK. T F NI
2. Shampooing regularly may be the reason hair gets greasy. T F NI
3. Many people say shampoo is good for the hair. T F NI

Learners can also be given several comprehension questions to read and asked to guess
the answers before they read the text. When they are finished, they will check how many
answers they got right.

Do people spend a lot of money on shampoo?
Why do people use shampoo less frequently?
What happens when you use shampoo very often?

o=

What are the benefits of not washing your hair?
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After learners select and/or write responses, they will be asked to read the text as quickly as
possible, and to check their responses to confirm their expectations.

Method

The current study aims to determine EFL leaners’ views towards the use of reading to
confirm expectations activity before reading texts at A2 level. The study was a small-scale
qualitative study conducted to determine this aim.

Participants

The participants of the study included 50 EFL learners at A2 level, who were
sophomores in the department of Health Administration at a state university in Turkey.
The study was conducted during the Spring Semester in 2019. Of the participants, 35 were
female and 15 were male. The great majority of the participants were high school graduates,
and they all shared Turkish as their mother tongue. They were aged between 18 and 21.

Data Collection and Procedure

During the General English course, which lasted 14 weeks in the spring semester, the
participants were exposed to one story from the book entitled ‘Stories for Reading
Comprehension 2’ by Hill (1985). During the first hour, reading activities were done
together with the participants, followed by exercises on functional and structural features
available in the reading texts. The study was conducted during the first seven weeks. Before
the participants read the text before attending the class, they were asked to do one of the
two ‘reading to confirm expectations’ activities: (a) KWL Chart to complete, and (b)
Comprehension questions to be read to guess the answers before they read the text.

Data Analysis

In order to determine the participants’ views towards these reading to confirm
expectations activity, semi-structured interviews were conducted with randomly selected
ten participants regarding their experience with these activity types. The interviews were
conducted in the staff room of the faculty and lasted for about 8 minutes on average. The
data obtained through these interviews were subject to content analysis and checked for
consistency by another expert in the field.

Findings

Based on the analysis of the responses during the interviews, several categories and
codes emerged around the theme on the benefits/features of the activities of reading to
confirm expectations as indicated in Figure 1. Considering all the responses, it can be
stated that the participants had an overall positive experience with reading to confirm
expectations activity. The responses led to four major categories under the determined
theme: curiosity and interest, predicting skills, purpose for reading, and motivation.
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Figure 1. Emerging categories and codes based on the analysis of the responses

. Increasing \ \ e Improved
Curiosty Predicting
and :
< skills
interest
/"\‘\
N Purpose
Motivation for
\ reading /
\\ /,/
o facilitating ¢ activating
the relevant
—~— schemata

The majority of the participants interviewed (n=8) indicated that reading to confirm
expectations led them to increase their curiosity about and interest in the reading text as
they wished to learn whether their answers were correct before reading the reading.
According to some participants (n=0), this also increased their predicting skills as they did
more activities in the new reading texts. One of the participants expressed this as follows:

Answering questions before reading the text is not something that 1 do and I asked the question
myself how I can answer the questions without knowing anything about the text. But as 1 practiced
and used my knowledge about the text, I became more successful in the new texts. [Participant 5,
Male|

The views of this participant also bring out the issue on purpose for reading. It is very rare
in real life that people read without a reason. Therefore, as this participant points out, when
learners were provided with questions to answer or a KWL chart to complete. These
activities seem to have helped the participants to use what they knew about the topics
and/or event in the text and to use their knowledge.

The responses provided during the interviews also indicate that the participants were
highly motivated to do the activities and then the reading. For some participants, doing the
activities was a kind of game as they were eager to find out whether they were right in their
guesses or responses. One participants expressed how motivated she was as follows:

It was a game for me and I was really motivated to read and find out what the answers wonld be.
I think my classmates also liked the activities before reading the texts. I sometimes had difficulty in
writing my answers in English but it was also very motivating, 1 think. [Participant 7, Female]

Discussion and Conclusion

Overall, it can be stated that the participants found doing the activities of reading to
confirm expectations were useful, motivating, and interesting. This might be attributed to
the fact that they were often exposed to comprehension questions in the classroom to

70



5th International Language, Culture and Literature Symposium
April 24-26, 2019 Antalya/TURKEY

Editor: Dr. Mehmet Galip ZORBA

ISBN: 978-605-84052-6-4

which they had to find answers after reading the text once or twice. In addition, as Smith
(2004) points out, most learners might be required to read the texts without being given a
purpose to do. Therefore, it might be put forward that reading to confirm expectations
activities in the current study might have contributed to setting a purpose or a reason,
creating curiosity and motivation for learners to read.

The study also indicated, based on the participants’ views that, these activities
contributed to the participants’ predicting skills and activating their previous knowledge, in
other words, schemata. KWL charts (Ogle, 1986) seem to have provided learners to
organize and activate their knowledge in a graphical shape to predict the content. In real-
life contexts, before and during reading, we are inclined to predict what is next regarding
the information presented in a text. Therefore, practicing reading to confirm expectations
through answering questions or completing a KWL chart might have got the participants’
attention and increased their motivation to read further to check their responses and to
determine whether these responses were in line with the text. In sum, this small-scale study
revealed that KWL charts and several comprehension questions in True/False or open-
ended formats might set a purpose and reason for learners to read the text and increase
their interest and motivating while doing so. Given the role of these activities used as
reading to confirm expectations in leading learners to have a reason and purpose and in
keeping them interested in the text and motivated, it is reasonable to expect language
teachers to benefit from these activities and integrate them into their pre-reading activities.

However, several challenges, notwithstanding the aforementioned benefits provided by
reading to confirm expectations, were also noted such as having difficulty in writing their
responses in English in both activities. This might be considered quite natural considering
their level of proficiency and the lack of practicing writing in their previous classes. The
participants in the current study were not allowed to answer questions or provide their
responses in their L1, which is Turkish. Therefore, it might have led to more enriched
responses if they had been allowed to write their responses in Turkish, which should be
considered a suggestion for further research. Moreover, there are some other reading
activities which can be done before reading. Among these are pre-teaching unknown
vocabulary, discussion questions, and using pictures to talk about the topic, with which
learners are provided the opportunity to activate their prior knowledge and to explore their
experience (Castillo & Bonilla, 2014). Different pre-reading activities can be compared and
contrasted with the ones used in this study, and their effects can be discussed within the

students’ performance and gains in addition to their perceptions, views, and suggestions.
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Abstract

The aim of this study is to explore a small group of Turkish EFL teachers’ awareness and
petceptions about the notion of English as a lingua franca (ELF) and its implications for teaching.
Part of the aim is to find out how ready this small group of EFL teachers for an ELF-oriented
language teaching. To collect data, an open-ended survey questionnaire consisting of 6 questions
was distributed to 10 Turkish EFL teachers teaching English at different levels of education
(primary, secondary and high schools). The data was analyzed by using qualitative descriptive
analysis in which each participant’s responses were presented in a tabulated form. The analysis
indicates that Turkish EFL teachers do not have a clear idea about the notion of ELF and its
principles. They are in between old fashioned and modernized concepts of foreign language
education. It is also understood that the new role of ELF appears to be not fully embraced by
Turkish EFL teachers. They are foreigners to the current face of the language they are teaching.
This shows that they still act under the influence of standard native English speaker ideology.

Keywords: Native, nonnative, standard, globalization
Introduction

In history of humanity, there has been always a need for a bridge language among
people from different first language backgrounds. This necessity has originated from
several drives such as, economic, cultural, educational, religious, and political ones. Because
of these reasons, they have developed a pigeon or used a language which is dominant to

another because of political, cultural or economic power.

Usage area of bridge language is very changeable. It ranges from neighborhoods to
continents. Countries need at least a language that they can agree upon for agreements. In
some countries like Turkey there is a necessity of bridge languages in different regions
moreover it is seen that there is a necessity of bridge languages even in the same region in a
country like Switzerland. As a result of globalized world, it is very common for
international organizations to handle their operations with more than three languages
accepted by their members.

This language has been called in many ways among the scholars. Most popular ones are
lingua franca, common language, trade language, auxiliary language, vehicular language, or
link language. There are ongoing debates upon these terms and their definitions yet in this
research lingua franca definition proposed by Brosch is taken into consideration. Lingua

franca is described as a common noun lingua franca as any additional language used
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habitually to facilitate communication between people with different first languages
(Brosch, 2015 p.76).

Lingua franca at the biggest scale has changed in time so many times. In today’s world,
English is the dominant language in academy, transportation, trade, technology, tourism.
Crystal (1997, p.106) shared data about usage of English in science, technology, and
academy as revealing ‘Most of the scientific, technological and academic information in the
wortld is expressed in English and over 80% of all the information stored in electronic
retrieval systems is in English’. English has gained a huge repetition across the world
relatively in a short time.

In the period between the end of the reign Queen Elizabeth I in 1603 and the later
years of the reign of Queen Elizabeth II at the start of the twenty-first century, the
number of speakers of English increased from a mere five to seven million to
possibly as many as two billion. Whereas the English language was spoken in the
mid-sixteenth century only by a relatively small group of mother-tongue speakers
born and bred within the shores of the British Isles, it is now spoken in almost
every country of the world, with its majority speakers being those for whom it is
not a first language. Currently, there are approximately seventy-five territories
where English is spoken either as a first language, or as an official second language
in fields such as government, law and education. (Jenkins, 2009, p.2).

With the raise of United States of America in 20th century, English role as a lingua franca
in different parts of world has become solid.

This information led to researchers to another study and they listed that in the current
situation there are nearly seventy-five territories where English is spoken as a first language
or as an official second language (Jenkins, 2015). According to Crystal (2012),
approximately 2,236,730,000 people speak English in total. More people speaking and
writing in English means that user circles of this language is changing dramatically. Kachru
made a distinction between English language users and divided them into three concentric
categories, which are as inner circle ones, outer circle ones and expanded circle ones, in
1985. These circles represent the type of spread, the patterns of acquisition and the
functional domains in which English is used across cultures and languages (Kachru, 1985,
p.12). According to Kachru, inner circle speakers are the native speakers of English, outer
circle speakers are the one who acquired English after they were colonized by British
Empire and expanded circle speakers are the ones who learn English as foreign language.
This modelling system has its own problems in itself currently being discussed by scholars.
Kachru also edited his views in his later studies. The mostly there is a debate over how to
categorize societies clearly. One can even argue that American English is inner or outer.
Apart from categorizing, it is obvious that Kachru study is an influential one. If this study
is considered as a base, the numbers published everywhere show that outer and expanded
circle speakers of English is much greater than inner ones.

Thanks to advancement in technology, it is ease to communicate with people from all
over the world in seconds. Karakas (2012) explains that in the events of contact
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irrespective of whether on the web or in actual life, it is probable that individuals conduct
numerous tasks essentially for utilitarian intentions with the choice of English as the bridge
of communication. Situations like these ones have emerged new questions in English
language teaching in last decades. If the number of outer circle user is much more than
inner circle, should teachers dictate the way to their students’ native speakers communicate
with each other? What if the outer circle users have already started being dominant than
inner circle users and building their own variety of English language? McArthur (1998)
categorized six items to describe varieties of English and stated that ENL is not a single
variety of English, but differs markedly from one territory to another and even from one
region with a given territory to another. In addition, the version of English accepted as
“standard” differs from one ENL territory to another. So, if there are varieties in English
as British, American and etc. which one is right choice to follow? Current standing of
educators on topic was announced by Bayyurt (2015) as they have been cautious in
discussions about the incursion of ELF into the ESOL classroom. Educators role in
education is being questioned by many in these days. There is a contention that education
process should be learner centered. Related to these rudiments, there are questions which
should be asked such as should teachers stick to what they learned or listen to what their
learners demand. Both of these notions are very new in the field and there are other
arguments raising.

Method

In this study, two questions which are “are teachers aware of the role of English in
today’s world and what are their attitudes toward English in teaching process?” were aimed
to answer. To extract this outcome, following six questions were asked to teachers.

1. What are your opinions about the reasons people learn a different language than
mother tongue? Do you believe that your students have any of the reasons you
mentioned?

2. Which one is better for a learner according to you; fluent speech which has errors
or grammatically correct sentences with lack of fluency? Why do you think so?

3. Do you pay attention to correct pronunciation mistakes made by your students
immediately or let them finish their speech first? Briefly explain the reasons for
your choice.

4. Is it possible to create a standard oral language among people as in written
language? Why or why not?

5. Should students watch videos or listen conversations of native speakers when they
don’t have a native speaker to communicate instead of contacting and making a
communication with a non-native speaker? Why or why not?

6. Which one can you easily understand; a native speaker of English or a nonnative
speaker of English? Why?
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This research was carried out in Turkey where English is taught as a foreign language. In
terms of data collection and analysis qualitative descriptive approach was used. Qualitative
research is focused on the total picture rather than bits and main purpose is to get depth of
understanding about a specific phenomenon (Ary, Jacobs, Razavieh, & Ary, 2010).
Qualitative studies do not depend on positivism therefore truth is not fixed but variable.
Descriptive research is explained as “describe the facts and characteristics of a given
population or area of interest; to provide an accurate portrayal or account of characteristics
of a particular individual, situation or group; to discover associations or relationships
between or among selected variables” by Dulock (1993, p.154).

Participants in this study are ten in-service English foreign language teachers who are
native in Turkish. Participants are chosen to represent different criteria. These criteria are
participant’s gender and age, academic background, whether they have been to abroad or
not, age group they teach, learning environment they teach in, and region they teach in.

Five females and five males in total ten teachers took part in this questionnaire.
Teachers’ age ranges between 22 to 41. They all have a degree of teaching in English. Some
of them studied in a program called English Language Teaching in an education faculty,
some of them studied in a program called English Language and Literature in a literature
faculty. The ones who studied in literature faculty have a certificate of teaching which is
provided by an education faculty. They all studied in Turkish universities. Five of the
participants have been to abroad at least for one time. Their purpose of being abroad
shows variety. Three of them have been to abroad because of an exchange program called
Erasmus while they were studying in university. They were in Europe but in a nonnative
environment. Two of them have been to abroad for business and cultural purposes. They
were in United States of America which provided them to have a chance to live in an
environment where English is spoken natively.

The age group teachers teach has also a wide range. It starts with 3 ages group of
learners and ends with 27 ages group of learners. They teach in different settings. 2 of them
teach in a private college to learners who are between 3 and 6 years old. 2 of them teach in
a state school to learners who are between 8 and 10 years old. 2 of them teach in a state
school to learners who are between 10 and 14 years old. 2 of them teach in a state school
to learners who are between 14 and 18 years old. One of them teaches in a private
university to learners who are between 18 and 24 years old. One of them teach in a private
course to learners who are between 18 and 27 years old. Teachers teach in different cities
of Turkey including all regions of it.

Participants responded questions on an online server in order to keep process
anonymous so that participants could reflect their ideas truly. The responses of the

participants were given in raw mode separately (see Appendix 1)
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Results

Research question 1: What are your opinions about the reasons people learn a
different language than mother tongue? Do you believe that your students have any of
the reasons you mentioned?

Table 1. Teachers’ opinions about the reasons people learn foreign languages

Educational reasons

Economic reasons

oW ||

Cultural reasons

Research question 1 is directed to the participants to measure their own perspective of
learning a foreign language and to figure out if there is a connection between teachers’
beliefs and learners’ belief. It is very possible that they project their reason in their teaching
process. It is revealed from findings, cultural reasons were mentioned eight times by
teachers. Turkish EFL teachers think that mostly people want to learn a foreign language,
which is English mainly in their account, to communicate with others who are foreigner to
them. Economic reasons were mentioned three times by teachers. One teacher pointed
learners want to learn a foreign language because they believe it gives an economical
advantage to ones who know than others who do not know. Educational purposes such as
passing an exam or getting an education in the abroad were registered four times. None of
teachers mentioned about learning a foreign language as a hobby so we can say that

another research on this matter can be done to investigate why people do not have a hobby
like this.

Table 2. Teachers’ beliefs about whether their students have any of the reasons they mentioned

F
The ones who believe that students have at least one reason mentioned 6
The ones who believe that students do not have at least one reason 4
mentioned

Table 2 shows that six teachers out of ten believe their expectations and learners’
expectations are linked to each other. Three teachers out of six who said yes indicated that
students profile show varieties within same school. Four of them believe they have nothing
in common with their learners’ inside the learning process. One of the teachers made a
statement as the reason why students cannot learn a foreign language is mainly due to their
unwillingness. They do not have an intend to learn a foreign language and this is a major
problem in environment according to her. This can be searched in detail to detect learners
view and why they believe it is unnecessary in their life.
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Research question 2: Which one is better for a learner according to you; fluent
speech which has errors or grammatically correct sentences with lack of fluency? Why
do you think so?

Table 3. Teachers’ preferences on learners’ fluency

Fluent speech which has errors 38

Grammatically correct sentences with lack of fluency 2

Research question 3 is asked to deduce teachers’ opinions about whether they care
about communication itself or they are tended to push their students to speak in a
standardized way. Findings revealed that eight teachers believe fluent speech contains
errors are better than making grammatically correct sentences including lots of pauses.
According to them, when people make so much pauses it can be boring for the listeners
and hard to comprehend what they talk about. Listeners can start losing their focus on
what the topic is and can go far away from topic. Two teachers shared that they do not
believe such a thing as fluency. They stand in a point that learners should make

grammatically correct sentences and this is the key factor of having a healthy understanding
for both sides.

Research question 3: Do you pay attention to correct pronunciation mistakes made by
your students immediately or let them finish their speech first? Briefly explain the reasons
for your choice?

Table 4. Teachers’ preferences on corvection mistakes

Immediate Correction

Feedback after speech 8

Research question 4 is aimed to clarify are teachers’ thoughts and behaviors connected
to each other well. Eight teachers stated that they let their learners finish their speech first.
They explained the reason of behaving in such a manner as they do not want their learners
to lose their concentration on subject. Three teachers within this group stated they do not
have a strict rule for this matter. If they believe the mistake violates the general meaning
then they tend to correct that mistake immediately at that moment to prevent fossilization.

Research Question 4: Is it possible to create a standard oral language among people as
in written language? Why or why not?
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Table 5. Teachers’ beliefs about possibility of creation a standard oral langnage

The ones who think it is possible 2

The ones who think it is not possible 8

Research question 4 is asked to extract their beliefs toward oral communication and
aimed to find out if teachers care about human beings’ individual differences from each
other or they try to build a standard way of speaking for anyone in the society. Eight
teachers out of ten thinks that it is not possible to have a standard oral language among
people as in written language. They believe having and applying rules in written form is not
possible while expressing ideas on the fly as in oral production. Two teachers who
answered no claimed people have different styles even in written form when they express
their ideas. Two teachers out of ten believe it is possible to create a standard oral language
among all participants in the conversation when there is no common culture between
them.

Research Question 5: Should students watch videos or listen conversations of native
speakers when they don’t have a native speaker to communicate instead of contacting
and making a communication with a non-native speaker? Why or why not?

Table 6. Teachers’ thoughts of improving communication skills in absence of native speaker in the

environment
F
Watching videos or listening podcasts of native speakers 7
Interacting with a non-native 3

Research question 5 is structured to reveal teachers’ recommendations to their
learners. Advanced technology makes it easy to connect with other parties across the
world however with given numbers of English speakers it is more likely to connect a
nonnative one. There are such huge opportunities on the internet for anyone who are
interested in finding what they demand. Seven teachers remarked it is better to watch
videos or listening recordings of native speakers instead of getting touched with a
nonnative speaker. The most common reason for teachers to prefer a nonliving material
to a living entity is that it is better for learners to be familiar with pronunciation.
Eventually it helps students to improve their way of utterance regarding to them.

Research question 6: Which one can you easily understand; a native speaker of
English or a nonnative speaker of English? Why?
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Table 7. Teachers’ choices of speaker types in terms of convenience

Native

~| | Mo

Nonnative

Research question 6 stands for getting an idea of teachers’ own experiences with
different types of English speakers. Three teachers responded they can easily understand
a native speaker whereas other seven revealed that they have serious problems to
understand a native speaker. This datum shows that even though all of these teachers
were educated in a way which they listened so many recordings belong to native
speakers they still have difficulties to understand when they encounter one in a daily life
situation. As an additional datum at the end of the questionnaire teacher were asked to
identify last 10 people, they spoke in English in terms of native-ness. Four teachers had
someone who was native in English and only one of four had more than three native
speakers in his/her list.

Discussion and Conclusion

This study indicates that the new role of English as a lingua franca appears to be not fully
processed among Turkish EFL professionals. They are aware and ready for
implementations of ELF however they are under influences of education they took when
they were students and embrace standard English norms in their classroom practices as a
result. They are in conflict of what they experienced as a student and what they learned in
their respective departments. They still consider English as it belongs to British people
whereas outer circle speakers have already outnumbered the inner ones. Modern times
learners are interacting with more people who are not native in English than who are native
in English yet apparently, they are not aware of this fact. Social web pages, internet forums
and online gaming create a massive chance for any learners to practice their education
outside the classroom. Even though they claim people mostly learn a foreign language to
communicate with others, they restrict their students to do so. They cannot speak as a
native speaker does and they have difficulties to maintain a healthy conversation with them
however they want their learners to speak and act like a native and miss the chance of being
in touch with so many English speaker. Learners’ language capabilities are being
downgraded to one option only.

The main limitation of this study is the sample size. In future studies, researches should
interview with larger sample size of participants. Teachers’ practice of English outside the
classroom should be investigated in detail. Finding out this datum will provide a better
view to adjust their thoughts with their learners’ necessities of language using. Pre-service
EFL teachers should be interviewed likewise to compare habits of target language using

with in-service teachers.
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Appendix A: Responses of participants

1 - What are your opinions about the reasons people learn a different language than mother

ongue? Do you believe that your students have any of the reasons you mentioned:
tongue? Do you bel thaty tudents h y of th y tioned?

Participant A: I believe that the reasons for which people start learning a new language vary
from region to region and person to person. it also varies greatly according to the language
that they are learning. for instance, languages such as Arabic and Hebrew are usually learnt
for religious purposes while other languages like Ancient Greek or Latin are mostly
attractive to those holding a career in fields related to history and archeology. In case of
more broadly spoken languages like English, French or Spanish communication is usually
the main goal of learning but the quality and nature of communication differs according to
the person’s man objective. Immigration, Education, job application and business are the
most common language learning objectives that I have encountered in my teaching career.
Some of them have the reasons I wrote.

Participant B: Young learners want to broaden their horizon and understand the world
with the viewpoint of another culture. Adult learners want to use English to communicate

internationally for commercial and professional affairs.

Participant C: In my opinion, in today’s world different languages certainly are needed if
you want reward-punishment in education or business life. Knowing more than the mother
tongue will provide more and better opportunities in the education and business context.
Also, in terms of communication with people from other countries knowing more than
one language will be really helpful. Most of the students in Turkey don't have any of these
reasons which I stated and I believe that it is one of the major reasons why Turkish
students have difficulties in learning foreign languages because they have the believe that it
is unnecessary in their life. Most of the students in Turkey don't have any of these reasons
which I stated in the previous question and I believe that it is one of the major reasons why
Turkish students have difficulties in learning foreign languages because they have the
believe that it is unnecessary in their life.

Participant D: Maybe people would like to feel way different from others.
Participant E: To communicate with others, pass an exam.

Participant F: People need to express themselves it can be possible with language also our
instincts direct us to learn new things.

Participant G: Mostly educational, vocational, cultural and for so different reasons.
Participant H: In our country it is mostly because they want to have a better job.
Participant I: One language is one person; two languages are two people.

Participant J: To get paid more in business life.
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2 - Which one is better for a learner according to you; fluent speech which has errors or
grammatically correct sentences with lack of fluency? Why do you think so?

Participant A: I believe correct grammar is very important as long as it is being used in the
correct context. in my opinion there is no such thing as fluent speech with grammatical
mistakes because grammatical mistakes and wrong use of certain phrases can lead to many
misunderstandings and as a result incomprehensible communication. i believe that a
student must be able to form sentences with the language that he or she already knows and
try to express him/herself with as many correct sentences as possible instead of constantly
forming incomplete and grammatically incorrect phrases.

Participant B: Both of them are bad. Because fluency and knowledge should be developed
one after another. So combination of fluency and knowledge provides profiency. A learner
must speak grammatically at the beginning phase of education, then they will be fluent in
time.

Participant C: Fluent speech is better. People don’t lose their concentration on the topic if
speaker is fluent. Otherwise, it is not understable for the listening party.

Participant D: Fluent speech which has errors is better than the other one. Instead of
waiting what is coming next, correcting their grammar mistakes is more helpful to get their
ideas.

Participant E: Fluent speech which has errors is better. With fluency, I can keep up with
the person I talk.

Participant I: First one. Too many pauses and hesitations are killing the nature of
communication.

Participant G: Fluent speech is better because it makes you awake in conversation.
Participant H: Fluent speech is better for a healthy communication.
Participant I: I think fluent speech is better because it creates a flow of ideas.

Participant J: Fluent speech is better than the first one because I try to recognize each
words fast and this way I can’t be out of the things talking.

3 - Do you pay attention to correct pronunciation mistakes made by your students
immediately or let them finish their speech first? Briefly explain the reasons for your
choice.

Participant A: My response would depend on the pronunciation mistake, the level of the
student and how familiar the student is with the word. If the mispronunciation can in
someway change the nature of the word (breath, breathe) then it needs to be corrected
immediately. or if the student has been constantly making the same mistake for a period of
time. but if the word is something that the student has encountered recently then it can be
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corrected after the sentence is done so that the whole class can understand how the new
word is pronounced.

Participant B: Just after their speech I correct mistakes. If I interrupt students’ speech, they
forget what they will say. They have difficulty in focusing on the subject.

Participant C: It depends, sometimes when it is needed to be corrected at the moment, I
correct it immediately but when it is acceptable and comprehensible, I let them finish their
speech and give feedback after the speech.

Participant D: Interrupting is not something beneficial for the health of communication so
I wait their speech.

Participant E: In order to prevent fossilization from happening, I correct learners’ mistakes
at that moment.

Participant F: I let them finish their speech to create a friendly atmosphere.
Participant G: Let them finish in order to encourage them to speak.
Participant H: Let them finish most of the time but I can’t say I always do one of them.

Participant I: First one. After they speak, I repeat their sentences with corrections. I want
my students to notice their mistakes by themselves.

Participant |: I wait for their speech then I correct their mistakes. I don’t want my students
p p y

to feel ashamed while they are practicing.

4- Is it possible to create a standard oral language among people as in written language?
Why or why not?

Participant A: Absolutely not. The Oral language varies greatly according to the situation in
which it is being spoken. The level of respect, Formality and Accuracy needed for different
daily functions enforces the speaker to be familiar with all kinds of slangs, Idioms and
street talk so that he or she can produce appropriate expressions.

Participant B: Only if we can create one culture and one common perception, it is possible.

Because standardization comes from common issues.

Participant C: No because I think also written language cannot be considered as a standard
form written language also differs from person to person. For example one can explain
himself better in written language whereas another one has not the same ability in writing.
Individual differences will always have their place both in oral and written language.

Participant D: No; because oral language is more flexible and more interactive.
Participant E: Why not? Maybe there can be a standard language one day.
Participant I: No, everyone is different from each other.

Participant G: No, it is impossible. You can’t unify all people.

84



5t International Language, Culture and Literature Symposium
April 24-26, 2019 Antalya/TURKEY

Editor: Dr. Mehmet Galip ZORBA

ISBN: 978-605-84052-6-4

Participant H: I do not think we can create a standard oral language there are billions of
people around the world. This means there is only one culture.

Participant I: It is not possible to create. There are so many different cultures and people
do not want to lose it.

Participant J: Never thought before but I don’t think it is possible.

5 - Should students watch videos or listen conversations of native speakers when they don’t
have a native speaker to communicate instead of contacting and making a communication
with a non-native speaker? Why or why not?

Participant A: yes they should. Because language is both a receptive and productive skill. by
watching videos over and over again students can improve their receptive skills (Listening)
which through time will have a positive effect on their productive skills such as writing and
speaking.

Participant B: Watching videos about subjects you interested in improves your English. But
I think making a communication even with a non-native speaker is certainly more useful as
it demands interaction.

Participant C: I believe all of the options stated would be helpful for students. Watching
and listening will be a source for input and communication with anyone will be the
application.

Participant D: They should do both; but watching videos of native speaker is important to
be familiar to correct pronunciation.

Participant E: It does not matter when they have will for learning both ways are possible
for me.

Participant F: Of course, videos.
Participant G: They should speak with a nonnative speaker instead of watching videos.
Participant H: Videos are better for their pronunciation learning.

Participant I: If they watch or listen native speakers, they can learn how to pronounce

words true.

Participant J: They should watch videos and listen conversations of native speakers to
imitate them. This is their language so no one can speak better than them.

6 — Which one can you easily understand; a native speaker of English or a nonnative
speaker of English? Why?

Participant A: I can understand a native speaker much better because they mostly use the
language in the correct context therefore 1 can be sure that the sentences i hear actually
mean what they are supposed to. Also correct intonation and pronunciation lead to less
confusion and a more comprehensible speech.
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Participant B: I cannot generalize on this question. It depends on the person I talk and the
subject. But nonnative speakers are easier I can say if I have to compare.

Participant C: It differs, Sometimes it is difficult to understand people with a strong accent.
But British speakers are easier to understand for me.

Participant D: I can have problems with British speakers.

Participant E: Speaking with nonnative speakers is easier for me. I have difficulties to
understand British people especially where as I have no difficulty of understanding people
from algeria urdun. British people have a distinct Accent, it sounds different. They speak so
fast even though when I ask them to speak slower.

Participant F: To be honest I have more problems with native ones than nonnative ones.
Native speakers use so many idioms daily life structures which I am unfamiliar.

Participant G: It differs sometimes it is easy to talk with a native one sometimes with a
nonnative one. But nonnative ones are easier to understand because their vocabulary
knowledge restricted as mine.

Participant H: Native speakers are easier to understand because I am used to their way of
speaking.

Participant I: Native speakers do not care about me when they speak and speaking fast and
I have problems then. Otherwise their pronunciation is how it should be and I can
understand clearly without confusion.

Participant J. Nonnative speakers are easier because they are like me and follow the
grammar rules. When a native speaker makes a grammar mistake I think about it as what he
wanted to say do I know it. But when a nonnative speaker makes I think it is a mistake and
correct them to check if I am true.
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